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This self-assessment report presents the findings of a study
conducted from July to September 2025 within the framework of the
ERASMUS+ project “Introducing Leading European Competences into
Teacher Training Standards to Ensure Ukraine's Resilience” (LECTURE)
Project No. 101179602.

The study aimed to determine the level of professional competence
development in five key areas of teacher activity: “Professional
Commitment,” “Effective Teaching, Learning, and Assessment,”
“Diversity, Well-being, and Resilience,” “Information and Digital
Literacy,” and “Institutional Commitment.”

The study involved 1181 respondents, including university lecturers
in subject-specific disciplines, in-service teachers, and Bachelor's and
Master's degree students. The research focused on the “Secondary
Education” teacher training program with subject specializations in
“Mathematics,” “History and Civic Education,” and “Ukrainian
Language and Literature.”

The self-assessment report includes a descriptive section, visualized
data, quantitative and qualitative analysis, as well as appendices
containing templates and tools for standardized self-assessment of
developed competences and a proposed teacher competence framework.

The results of this study are significant for identifying strengths and
areas for development in teacher training; ensuring educational, social,
and national resilience in Ukraine; and developing effective
recommendations for updating state educational policy in the field of
teacher education.
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VY 3BITi IPO CaMOOIIHIOBAHHS MOJIaH1 PE3YAbTATH JOCIIIKCHHS, SIKE
POBOAMIIOCS Y JUMHI-BepecH1 2025 poky y Mexxax mpoekty ERASMUS+
«BrpoBa/yKeHHA  TPOBIAHUX  €BPOMEHCHKUX KOMIETEHTHOCTEH Y
CTaHJIapT MIATOTOBKMU BUUTEIIB JJi1 3a0€3MEUCHHS CTIHKOCTI YKpaiHu»
(LECTURE) Project n. 101179602. Metoo npocnipkeHHst OyIiio
BU3HAYEHHS PiBHSI CPOPMOBAHOCTI MPOdECITHUX KOMIETEHTHOCTEH Yy
n’saTh  KIo4doBHX cdepax misuibHOcTi  menaroriB; - «IIpodeciitna
BigAaHICTh», «EQexTuBHEe BUKIAaJaHHS, HaBUYaHHS, OI[IHIOBAHHSY,
«Pi3HOMaHITHICTB, HOOpPOOYT Ta CTIMKICTBY, «IH(DOopMamiitHO-IM(ppoBa
I'PaMOTHICTBY, «|HCTUTYIIIHA BIAAAHICTEY. Y JOCTIHKEHHI B3SIH Y4aCTh
1181 pecnoHmeHTiB, cepel SKUX BUKIagadli (PaxoBUX HaBUYATBHUX
MpEIMETIB, BUNTEII-NPAKTUKU Ta 3/100yBayl BUINOI OCBITH OakajiaBpaTy
Ta Marictpatypu. Y (okycl AOCHiKEHHs cheriaibHIicTh «CepenaHs
OCBITa» 3 MPEIMETHUMHU CHEIIAIbHOCTIMHU «MaTteMatuka», «Ictopis Ta
IPOMaJITHChKA OCBITa», « YKpaiHChKa MOBa Ta JIITepaTypay.

3BIT PO CaMOOI[IHIOBAaHHS MICTUTh OMMCOBY YaCTHHY, Bi3yali30BaHi
aHl, KUIbKICHMM 1 SKICHMM aHall3, a TaKo)X JOJATKU: IIaOJoOHH Ta
THCTPYMEHTH JJIsI CTaHJAPTHU30BAHOTO CAaMOOI[IHIOBaHHS CHOPMOBAHUX
KOMITIETEHTHOCTEH Ta OPIEHTOBHY paMKy KOMIIETEHTHOCTEH Tearora.

Pe3ynbTaTil MPOBEAEHOTO OCTIIKEHHSI MalOTh Ba)KJIMBE 3HAYCHHSI

JUTS1 BUSIBIICHHS] CWJIBHUX CTOPIH Ta 30H PO3BUTKY Y MIATOTOBII BUMTENIB;
3a0e3IIeYeHHsT OCBITHBOI, COIIlaJIbHOI Ta HAIIOHAJABbHOI CTIHKOCTI
VYkpainu; BupoOjeHHA e(EeKTUBHUX PEKOMEHJAIA IS OHOBJICHHS
JepKaBHOT OCBITHHOT MOITUKH Y cdepl MeaaroriyHoi OCBITH.
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the European Union

LECTURE



CONTENTS / 3MICT

INTRODUCTION / BCTYII 6
RESEARCH METHODOLOGY / METOAOJIOI'TA JOCJIIAXKEHHSA 7
Institutional and Regional Context / [HCTHTYIIIHHN Ta PETIOHATEHUN KOHTEKCT ....eevveveeneenennse. 7
Respondents / PECTIOHIEHTH...........c.eeuieiieiieriiesieesitesiee ettt ettt esteebeesseesaeesstessteeneesnseenseenseens 11
Instruments and Procedures / IHCTPYMEHTAPIH T TIPOIICIMYPH.....ecevveerereeereeerreesereesreeasseeessseennnes 12
Ethical Considerations / ETHIHI MIPKYBAHHS ...........cccveeeerieerureerreesreeasseeesseesseesssessssessssessssesenns 13

GENERAL RESEARCH CHARACTERISTICS/ 3ATAJIbHA XAPAKTEPUCTHUKA

JOCJIKEHHSI . 14
Gender distribution of study participants / [eHaepHuii po3NOALNT YYACHHKIB JOCTIHKEHHS .......... 15
Age distribution of respondents / BikOBUI pPO3MOIIT PECTIOHACHTIB. .....cveeuveveareeeerieeneeeeneeeeeeeens 16
Geographical representation / [eorpadiuyHe IPEACTABHHLITBO .......cc.eerveruerreeriereerreeieniesieeeennesneenee 18

Work experience in general secondary education institutions / JlocBix po60oTH B 3aKiiaji 3araabHOi

COPEITHBOT OCBITH ... .eeuveeuteesreeseenseesseessresssessseasseassesnseesseesseesseessesssesssssassessseenseessesssesssesssessseesssesssenns 20
Work experience in higher education institutions / JlocBig poOoTu B 3akia/i BUIIOI OCBITH......... 22

Total teaching and/or academic work experience / 3aranpHuii negaroridyamii Ta (a00) HaAyKOBO-

TICTIATOTTUHII CTAYK ..eeeeeeeeeeeneeeeeeeeeeeee e eeeaeeeeeeeeae e aaeeeeeeeeaaaaaaaaeeeeeeeeaaaaaaeeeeeeeeeannaaaeeeeeenenanaans 24
Assessment methodology / MeTOIMKA OTITHIOBAHHS «......ccueerveerueereeseeereereeseenseesseesseesneessessesnns 26

COMPARATIVE ANALYSIS ACROSS THREE RESPONDENT GROUPS / 3ATAJIbHUM
MOPIBHAJIBHUM AHAJII3 3A TPbOMA I'PYIIAMHU PECITIOHIEHTIB 27

«Professional commitment» area / Chepa «IpodeciiiHa BIITAHICTE ....eceveeerrveerereerreeerereesveennnes 28

«Effective teaching, learning, and assessment» area / Chepa «edekTHBHE BUKIa aHHS, HABYAHHS,

L) 8050:0): 120505 0: 0> NUVUUUUUUUUURUUUUO RO 36

«Diversity, well-being, and resilience» area / Cdepa «pi3HOMaHITHICTb, JOOPOOYT Ta CTIHKICTH)»

........................................................................................................................................................ 44
«Information and digital literacy» area / Cdepa «iHGopMaIiiHO-IIU(PpPOBa TPAMOTHICTB ........... 53
«Institutional commitmenty area / Cepa «IHCTUTYIIIHHA BIITAHICTD ...veevvverererereeerenerensseenseasseens 60

RESPONDENTS' ATTITUDES TOWARD INCORPORATING PROFESSIONAL
COMPETENCIES INTO EDUCATIONAL PROGRAMS FOR SPECIALIST TRAINING /
CTABJIEHHSA PECIHHOHJAEHTIB m1oa0 BKJUIIOYEHHSA IMPO®ECIMHNX
KOMIETEHTHOCTEM B OCBITHI TIPOTPAMHY IIATOTOBKH ®AXIBIIIB.................... 71



PROPOSALS FOR IMPROVING STUDENT PREPARATION FOR EFFECTIVE
DEVELOPMENT OF PROFESSIONAL COMPETENCIES IN FIVE KEY AREAS OF
ACTIVITY / MPONO3ULIA IMOAO MOKPAIIEHHSI MNIJITOTOBKHU 3/10BYBAUIB

OCBITH JJIsA E®EKTUBHOI'O ®OPMYBAHHJ MPOPECIMHUX
KOMIIETEHTHOCTEUN VY IPATU KJIIIOYOBUX COEPAX JAISAJIBHOCTI .........cceevueeueennee 75
CONCLUSIONS/ BUCHOBKH 84
REFERENCES 920
APPENDIX / JOAATKM! ... 91

Self-assessment template for the level of professional competency development among hei
lecturers / secondary school teachers / [11a6mon camoortinku piBHSA ¢(HOPMOBAHOCTI MPOdeCiHHNX

KOMIIETCHTHOCTEH Y BHKIAATIB 3BO / BUUTEIIIB 33C0...cccurierereeereeasrreessreesseeaseeessseessseesssessssseensnes 91

Self-assessment template for the level of professional competency development among higher
education students / [1labmoH camMOOITiHKH PiBHS CHOPMOBAHOCTI IPODECIHHIX KOMITETEHTHOCTEH

Y 3700YBATIB BUTIIOT OCBITH .....veeuvvieeereeeereesireessreeeseeessseessseessseesssseessseesssesssssssssseesssessssesssssessssesnnses 98

Draft framework for educators' professional competencies / IIpoekT 3aranpHOi pamMku ipodeciitaux

KOMITETEHTHO CTEM TIEIIATOTIB ..vvvvvveeeeeeeeeeeeeereeeeeeeesesessseseseseseseseseseseseseseseesseeseseseeeseseseseeseeseseeeeeenes 105



INTRODUCTION

The current stage of development of
Ukraine's education system is characterized
by a series of critical challenges that
significantly affect the quality and
effectiveness of future teacher preparation.
In the context of russia's full-scale invasion,
substantial demographic and educational
changes have occurred: a significant
proportion of university lecturers, teachers,
and higher education students have
relocated abroad, leading to a shortage of
teaching staff and declining motivation
among young people to pursue teaching
professions. Particularly notable is the
negative trend of decreasing enrolment in
subject specializations such as
«Mathematics», «History and Civic
Education» and «Ukrainian Language and
Literature» which are fundamental to
ensuring the educational and national
resilience of the state.

Moreover, Ukraine currently lacks a
modern and  comprehensive  Higher
Education Standard for training secondary
school teachers, which creates a systemic
gap in developing professional
competencies among future educators. This
deficiency complicates the implementation
of effective educational policy and hinders
the formation of human resources capable
of responding to the challenges of wartime
and the country’s reconstruction.

The implementation of the international
Erasmus+ KA2 project «Introducing
Leading FEuropean Competences into
Teacher Training Standard to Ensure
Ukraine’s  Resilience»  (Project  No.
101179602ERASMUS-EDU-2024-CBHE-
STRAND-3) is of particular significance in
this context.

The primary objective is to implement
European best practices as the main
direction for developing the National
Teacher Standard in Ukraine and
modernizing the professional teacher
training system to prepare future teachers
not only as competent professionals, but
also as persons of high moral integrity and
patriots.

BCTYII

CydJacHuil eram PO3BHTKY CUCTEMH OCBITH
VYkpainu XapaKTEPHU3yEThCS HH3KOIO
KPU30BUX BHKJIHKIB, 1[0 CYTTEBO BIUTMBAIOTH
Ha SKICTh Ta ©€(EKTUBHICTh IiJITOTOBKH
ManOyTHIX YUUTENIB. B ymoBax
MMOBHOMACIITAaOHOTO  BTOPTHEHHS  pocii
BinOynmcs 3Ha4yHi AeMorpadiuHi Ta OCBITHI
3MIHM: 3HayHa 4YacTHMHA  BHUKIJIAJadviB,
YUYUTENiB 1 3700yBaviB BUIIOI OCBITH BUIXaja
3a KOPIOH, IO TPHU3BEIIO J0 Ae(iluTy
MeJaroriyHuX  KaJpiB  Ta  3HIDKEHHS
MOTHBaIli MoJIoAl oOOWpaTH TeAarorivyHi
crenianbHOCTI. OCOOIMBO MOMITHOIO CTaja
HEraTHMBHA TCHJICHINSA O  3MCHIICHHS
KUJTBKOCTI BCTYITHHUKIB Ha TakKi IMPEIMETHI
CIIeLIANILHOCTI, K «Marematukay, «lcropis
Ta TPOMAJISHCBKA OCBiTa», «YKpaiHChKa
MOBa Ta JiTepaTypay, K1 €
byHIaMEHTATPHUMU 71 3a0€3MEeUCHHS
OCBITHBROI Ta HALIOHAJIBHOI  CTIHKOCTI
JIePKaBH.

Okpim TOTO0, B YKpaiHi Hapa3i He po3poOIeHO
cydacHoro Ta IiicHoro CtanmapTy BHIIOT
OCBITM 3 MIATOTOBKU BYMTENS CEPEIHBOT
OCBITH, III0 CTBOPIOE CHCTEMHY MPOTAIUHY Y
dbopMyBaHHI npogeciiHux
KOMITETEHTHOCTEH MailOyTHIX memaroris. Lle
YCKJIQTHIOE peai3allito sIKiCHOI OCBITHBOI
MONITHKKA Ta TIEPEIIKOKae (OPMYBaHHIO
KaJ[pOBOTO MOTEHITIATY, 31aTHOTO
BIJIMOBIIaTH BUKJIMKaAM BOEHHOI'O dYacy Ta
BiJIOYIOBH KpaiHH.

VY oMy KOHTEKCTI 0COOIMBOT Baru HabyBae
peamizaiist MDKHapOJHOTO MIPOEKTY
Erasmus+ KA2 BnpoBakeHHsS MPOBITHHX
€BPOINEUCHKUX KOMIIETEHTHOCTEN Y CTaHAAPT
IMATOTOBKM BYHTENS JUIS 3a0e3medeHHs
CTIAKOCTI YKpaiHu.

Project n.101179602ERASMUS-EDU-
2024-CBHE-STRAND-3.

Moro  romoBHa  Mera  IONSAraE B
IMIUIEMEHTAaIlli €BPOMEHCHKOTO JTOCBITY SIK
OCHOBHOTO BEKTOpa PO3BUTKY Jlep:kaBHOTO
CTaHAapTy BuMTedss B  YKpaiHi Ta
MoJiepHi3aLii CHUCTEMH npodeciiinol
MirOTOBKH MaiiOyTHHOTO BUMTENS HE JIMIIE
Ak ycmimHOTO  (axiBmsg, a H o AK
BHCOKOMOPaJIbHOI 0COOMCTOCTI Ta maTpioTa.



Expected project outcomes:

. Develop an wupdated Higher
Education Standard for the «Secondary
Education» program with a focus on subject
specializations in «Mathematics», «History
of Ukraine and Civic Education», and
«Ukrainian Language and Literature.»

. Create new educational courses and
modules covering areas from adaptive
learning and inclusion to social-emotional
development and digital skills.

. Establish an innovative educational
space at each participating university to
provide Ukrainian lecturers with access to
best practices.

This Erasmus+ initiative aims to
fundamentally transform the preparation of
future Ukrainian teachers.

Project website: https://vspu.edu.ua/lecture/
Facebook:
https://www.facebook.com/projectlecture?l
ocale=uk UA

Thus, the relevance of this research is
determined by the necessity for systemic
modernization of teacher training under
crisis conditions, the need for new
professional education standards that
incorporate European best practices, and
the urgent need to develop a resilient
teaching workforce capable of ensuring the
development of secondary education in
Ukraine amid wartime challenges and post-
war reconstruction.

RESEARCH METHODOLOGY

Institutional and Regional Context

The study was conducted from July to
September 2025 with the aim of
determining the level of professional
competence development in five key areas
of teacher activity. The purpose was to
identify  strengths and areas for
development in the training of specialists
capable of operating under challenging
conditions, and contributing to the
educational, social, and national resilience
of Ukraine.

OuikyBaHi pe3yJIbTATH IPOEKTY:

. Po3poOutin  oHoBnenuit Cranmapt
BHIIIOT OCBITH IS crierianbHOCTI «Cepeas
ocBiTa» 3 (OKycoM Ha  IpeIMeTHI
criemianbHOCTI  «Matematuka», «lcropis
VYkpaiHu Ta  TPOMAaJsSHCHKA  OCBiTay,
«YKpaiHcbka MOBa Ta JIITEpaTypay.

. CTBOpUTH HOB1 OCBITHI KypCcH Ta
MOAYJi: BiJ aJanTUBHOIO HaBYaHHSI Ta

1HKJTFO311 bi o) COLIaJIbHO-EMOIIIITHOTO
PO3BHUTKY Ta IU(PPOBUX HABUUOK.
. CdopmyBatu HOBHI OCBITHIM

MpocTip 'y  KOXHOMY  YHIBEPCHTETI-
YYacHHKY, 00 YKpaiHChKi BUKJIaa4i Maji
JOCTYT JI0 TIEPEJOBUX NPAKTHK.

. s imimiaTuBa 3a  MPOTrPaMoro
Erasmus+, sika Mae Ha MeTi KapAWHAIHHO
OHOBUTH MiATOTOBKY MaiOyTHIX

YKpaTHCHKUX BUUTEINIB.

Caiit npoekTy:https://vspu.edu.ua/lecture/
Facebook:
https://www.facebook.com/projectlecture?lo
cale=uk UA

TakuMm 4YWHOM, aKTyaJgbHICTh MPOOIEMH
JOCII/DKEHHST 3YMOBJIOETHCSI HEOOX1THICTIO
CUCTEMHOI MOJIEpHi3alii MM ATOTOBKH
MEJaroriB y KPU30BUX YMOBaX, MOTPEOOIO y
HOBHUX CTaHAapTax npodeciitHoi ocBiTH, 110
BpPaxOBYIOTh KpaIllUi €BPOTNEHCHKUI JTOCBI,
Ta HarajJpHOI MoTpebor y (opmyBaHHI
CTIIKOrO KaJIpOBOTO MOTEHITIATY,
CIPOMOKHOTO  3a0€3MeYUTH  PO3BUTOK
cepenHboi OCBITHU YKpaiHH B yMOBax
BOEHHMX  BHKJIHKIB Ta  MICISIBOEHHOI
B110y/TI0BH.

METOAOJOT'ISI JOCJALKEHHS

IncTuTyniiinuii Ta perionajabHU
KOHTEKCT

JocnimKkeHHs: MPOBOIMIIOCS Y JIMITHI-BEPECHI1
2025 poky, METOI0 SKOTO OYyJI0 BU3HAYCHHS
piBHS chopMOBaHOCTI npodeciiHux
KOMIIETEHTHOCTEH y ISTH  KIIOYOBHX
chepax MisUTBHOCTI TeAaroriB. BusBieHHs
CWJIBHMX CTOpIH Ta 30H IS PO3BUTKY B
MiAroToBHi (axiBIiB, SIKI 3MaTHI TISATH B
YMOBax BUKIIMKIB 1 3MiH, CIIPUSATH OCBITHIH,
COIllaIbHIA Ta HAIIOHANBHIA  CTIMKOCTI
VYkpainu.


https://vspu.edu.ua/lecture/
https://www.facebook.com/projectlecture?locale=uk_UA
https://www.facebook.com/projectlecture?locale=uk_UA
https://vspu.edu.ua/lecture/
https://www.facebook.com/projectlecture?locale=uk_UA
https://www.facebook.com/projectlecture?locale=uk_UA

The results of this study are significant for
identifying strengths and areas for
development in teacher training; ensuring
the educational, social, and national
resilience of Ukraine; and developing
effective recommendations for updating
state educational policy in the field of
teacher education.

The diagnostic instruments of the study
were based on the General Framework of
Teachers'  Professional ~ Competences
previously developed by project partners
https://drive.google.com/file/d/1IMf 7UTw
ixFoFYicQF6pvIDenNoCO7j5H/view
(see Appendix 3). The survey was
conducted among lecturers of Ukrainian
higher education institutions (HEIs) who
teach educational components (curriculum
disciplines) (ECs) within the professional
training cycle of educational programs
(EPs) in the specialty «Secondary
Educationy», specifically in the subject areas
«Mathematics», «History and Civic
Education», and «Ukrainian Language and
Literature»,. The survey also included
fourth-year bachelor’s and master’s
students of these  subject-specific
educational ~ programs.  Additionally,
teachers in Mathematics, History, and
Ukrainian Language and Literature from
partner general secondary education
institutions (GSEls) were included in the
survey.

The development of contemporary
Ukrainian education has been marked by
profound transformations driven by the full-
scale war. Demographic shifts, mass
migration of students, lecturers, and
teachers, along with the destruction of
educational infrastructure in the eastern and
southern regions, have directly impacted
the formation of the research sample (see
Figure 1). This is reflected in the regional
disparity in respondent participation across
different oblasts of Ukraine.

The overwhelming majority of higher
education students who participated in the
survey study at HEIs in central and western
oblasts of Ukraine: Ternopil (19.9%),
Kirovohrad (13.3%), Cherkasy (10.9%),
and Vinnytsia (10.6%). Significant groups

Pe3ynmbrati  mpoOBENEHOTO  JTOCHIIKCHHS
MaloTh Ba)KJIWBE 3HAYEHHS IJIs BUSBIIEHHS
CHJIBHUX CTOPIH Ta 30H PO3BUTKY Y

MMIArOTOBIN BYUTENIB; 3a0e3reyeHHs
OCBITHBOI, COIUAJILHOI Ta HaIIOHAJIBLHOI
CTINKOCTI VYkpainu; BUPOOJIEHHS

e(eKTUBHUX PEKOMEHJIAIIA I OHOBJICHHS
JIep’KaBHOT OCBITHBOI MOJITUKH Yy cdepl
[Ie1arorigYHol OCBITH.

JliarHOCTHYHMIA IHCTpyMEHTapiit
JMOCTI/DKCHHST CIIHpaBCsS Ha  3a3dalieriib
po3pobiieHuit y4acHUKaMH-TIapTHEPaMH
MpOEKT 3arainbHOi Pamku mpodeciitHux
KOMIIETEHTHOCTEHl  IeIaroriB  3arajbHa
Pamka 1podeciliHUX  KOMIETEHTHOCTEU
nenaroris.pdf - Google Jluck. (nuB. Jlomatok
3) OnwuryBaHHA NPOBOJWIOCA  CEpen
BHUKJIQ/IaviB 3aKJIaJliB BUINOI OCBITH (maji
3BO) Vkpainu, ski BHUKIQIalOTh OCBITHI
komroneHTd (mam OK) mumkiny ¢daxosoi
MiJTOTOBKM Ha OCBITHIX Mporpamax (mami
OIl) 3i crmemianbHOCTI «CepenHss OCBiTay,
peIMETHUX CHeIiaIbHOCTEH
«Marematukay, «Ictopis Ta TpomMaasTHChKa
ocBiTay», « YKpaiHChKa MOBa 1 JIiTepaTypay, Ta
3m00yBaviB  BUIIOI  OCBITH 4  Kypcy
OakanmaBpaty ¥ Marictparypu OIl 1ux
MpPEAMETHUX CIEMIaIbHOCTEH. A TakoxX
cepen YUUTETIB-TIPEIMETHHKIB 3
MaTEeMaTHKH, iCTOpii, YKpaiHCbKOI MOBH 1
JiTepaTypy 3aKIajiB 3arajlbHOI CEepeaHbOI
ocgitu (mam 33CO) — maptaepiB 3BO.

Po3BuTOK CydacHOi yKpaiHCBKOI OCBITH
MO3HAYCHUH MTMOOKUMHU TpaHCchopMariisamu,
3YMOBJICHUMH TTOBHOMACIITaOHOIO BiHOIO.
Jemorpadiuni 3pymieHHs, MacoBa Mirparis
CTY/ICHTIB, BUKJIaJIauiB 1 BUUTENIB, a TAKOX
pyWHallis OCBITHBOI 1HPPACTPYKTYpH Y
CXITHUAX Ta MIBIEHHUX perioHax
0e3nocepeIHbO BIUTUHYJIU Ha (OpMYyBaHHS
BuOipku mociimkerds (auB. Puc. 1). e
3HAWNUIO BiMOOpaXEeHHS Yy PEriOHANbHIN
HEPIBHOMIPHOCTI y4YacTi PECHOHJCHTIB 13
pi3HUX oOyacTelt YKpaiHu.

[TepeBarkHa OUNBIIICTh 3J00yBaviB BHUIIOT
OCBITH, $IKI B3sUIM y4YacTh B OINUTYBaHHI,
HaBualoThcsi y 3BO umeHTpanbHUX Ta
3ax1IHUX oOnacTteit VYkpainu:
Tepuominbebka (19,9%), KipoBorpanceka
(13,3%), Yepxacbka (10,9%), Binaumeka


https://drive.google.com/file/d/1Mf_7UTwixFoFYicQF6pvTDenNoCO7j5H/view
https://drive.google.com/file/d/1Mf_7UTwixFoFYicQF6pvTDenNoCO7j5H/view
https://drive.google.com/file/d/1Mf_7UTwixFoFYicQF6pvTDenNoCO7j5H/view
https://drive.google.com/file/d/1Mf_7UTwixFoFYicQF6pvTDenNoCO7j5H/view
https://drive.google.com/file/d/1Mf_7UTwixFoFYicQF6pvTDenNoCO7j5H/view

were also recorded in Zaporizhzhia and
Sumy oblasts (7.5% each). Eastern and
southern regions of Ukraine were
represented by isolated cases, which can be
explained by forced youth migration and
security risks. This result reflects a broader
trend: relatively stable enrollment in teacher
education programs is maintained in safer
regions, while frontline zones experience a
marked decline.

Among teachers, respondents from
Ternopil oblast dominated the sample
(57.8%), with significant representation
from  Dnipropetrovsk  (16.5%) and
Zaporizhzhia (12.8%) oblasts. Other oblasts
were represented to a much lesser extent.
This imbalance stems from the fact that
educational institutions in central and
western regions have been able to operate
with relative stability, whereas in many
eastern oblasts the educational process has
been partially or completely disrupted. This
confirms the urgency of the teacher
shortage problem in frontline zones.

Among university lecturers, the most
represented oblasts were Kirovohrad
(14.6%), Ternopil (13.2%), Zaporizhzhia
(11.9%), and Dnipropetrovsk (10.6%). At
the same time, participation from
representatives of other regions was
significantly lower. This can be explained
both by uneven development of the
educational network and by varying degrees
of HEI readiness to participate in
international educational projects.

(10,6%). 3nauni rpynu Takoxk 3aikCoBaHi y
3anopi3bkiii Ta CyMcbkiil obnacTsax (1o
7,5%). Perionu cxomy ¥ miBaHS YKpaiHu
Oynu MpeACTaBICHI OO IMHOKUMH
BUTIA/IKAMH, 10 MOSICHIOEThCS  SIK
BUMYIIICHOIO MITpaIli€lo MOJOMi, TaKk 1
OesmekoBuMH pu3ukamu. Lleit pesysbrar
BiJToOpakae TEHACHINIIO: Y OB OE3MEeTHIX
perioHax 30epiraeThes BIIHOCHA
cTalinpHICT, HA0OpPYy Ha  IEJarorivHi
CIICLIAJILHOCTI, TOMI SIK Y TPHU(PPOHTOBUX
30HaX  CIIOCTEPIraeTbCsi  iX  BiTUyTHE
3HUKCHHSI.

v BHOIpIT BUUTEIB JIOMIHYBaJIH
pecnioHneHTH 3 TepHOMUIBCHKOI 00MacTi
(57,8%), 3Ha4YHA JacTKa — 3
JuinpornetpoBcbkoi (16,5%) ta 3anopispkoi
(12,8%). Inmri oGmacti mpeacTaBieHl 3HAYHO
MeHmIor  Mmipowo.  Takuiét  mucOamaHc
3YMOBJICHHI THM, IO CaMe Y HEHTPAIbHUX i
3aXiJIHUX pEerioHaX OCBITHI 3aKJIaJd MaJu
MOXJIMBICTh CTAOLTHHO TMPAIIOBATH, TOJI K
y 0Oaratbox CXIZHHUX 00JacTIX OCBITHIH
mporiec OyB YacTKOBO a00 TOBHICTIO
nopyuieHuii. Lle miaTBepKye akTyanbHICTD
po0JIeMHU KaapOBOTO NeDIUTY MeaaroriB y
npUPPOHTOBHUX 30HAX.

Cepen BUKJIa1a4iB HAWOIBIII
npencrasicanmu  Oynmu  KipoBorpajachka
(14,6%), TepHominbcbka (13,2%),

3amopizpka (11,9%) ta JlHimpomeTpoBchbKa
(10,6%)  obmacti. BomHouac  yuacTh
NPEJICTaBHUKIB IHIIMX PETiOHIB OyJia 3HAYHO
MeHmor. Lleli (akT MOXHA TOSCHUTH SK
HEPIBHOMIDHUM  PO3BUTKOM  OCBITHBOI
MepexXi, TaKk 1 Pi3HOI MIpOK TOTOBHOCTI
3BO o ydacTti y MIXKHapOJHUX OCBITHIX
MPOEKTAX.



Figure 1. Regional distribution of respondents across three groups (%).\Puc. 1
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The regional distribution of respondents PerionaneHuii  po3mOALT  PECHOHICHTIB
reflects both objective wartime challenges BifoOpaXkae K 00’ €KTHBHI BOEHHI BUKIMKHU
destruction of educational (mirparis, pyHHYBaHHS OCBITHBOI

(migration,
infrastructure, danger to participants in the
educational process) and systemic problems
in teacher training (absence of a
contemporary higher education standard for
secondary school teachers, declining
motivation to pursue teaching professions).

The wuneven regional representation
confirms that the war has significantly
altered the geography of the teaching
workforce: some universities and schools
have relocated, while others have become

local educational hubs.

The predominance of certain regions
(Ternopil among students, Kirovohrad
among teachers, Zaporizhzhia among
lecturers) indicates regional disparities that
must be considered when developing the
new Teacher Training Standard.

European experience within the Erasmus+
LECTURE project must be adapted in light
of these realities: some regions have the
human resources and readiness for
innovation, while others require support in

rebuilding capacity.

This  confirms the relevance  of
implementing  the  Erasmus+ KA2
LECTURE international project, aimed at
incorporating European experience into the
development of teachers' professional
competences and modernizing educational

iHppacTpyKkTypH, HeOE3NeKa i1 YYaCHUKIB
OCBITHBOTO TIPOLECY), TaK 1 CHCTEMHI
npobieMu y cdepi MiATOTOBKH IEaaroriB
(BiICYTHICTh Cy4YaCHOTO CTaHAApTy BHIIOi
OCBITM JUIsl BYMTENIB CEPEIHBOI IIKOJIH,

3MCHIIICHHS  MOTHBAIii 710  OOpaHHS
MearoriYHuX CIemiaTbHOCTEH).
HepiBHOMIipHICTB perioHanbHOIO

NPEJCTaBHUITBA MiITBEPDKYE, IO BilfHA
CYTTEBO 3MiHHMJIA Teorpadiro MeaaroriaHux
KaJpiB: YacTHHA YHIBEPCUTETIB 1 IIKiJ
nepeMicTuiacs, a iHIN CTau JOKATbHUMU

OCBITHIMH LIEHTPaMH.

[lepeBaskaHHs OKpEMHX perioHiB
(TepHOMiTBCHKOT cepen CTYJICHTIB,
KipoBorpanacekoi cepen YUUTENIB,
3amopi3bkoi cepell BUKIAAadiB) BKa3ye Ha
perioHajbHI  AWCIPOMOPINI,  AKI  CIiJ
BpaxoByBaTH TpuU  po3poOlli  HOBOTO

CranaapTy MirOTOBKHA BUUTEIIS.

€BPONEHCHKUI TOCBIL y MeXax IPOEKTY
Erasmus+ LECTURE Mae Oyt
aJIanTOBaHMH 13 BpaxyBaHHAM LUX pEaiid:
OIIHI pErioHM MalTh KaapOBHH pecypc i

TOTOBHICTH o 1HHOBAIIIH, 1HII —
noTpeOyIoTh MIATPUMKH Y  BiJHOBICHHI
MOTEHIIIaTy.

Ile miaTBepKye aKTyallbHICTh peani3arii
MDKHapOJHOTO TMpoekTy Erasmust KA?2

LECTURE, CIIPIMOBaHOT'O Ha
IMIUTIEMEHTAIIIF0 €BPONEHCHKOIO JIOCBIY Y
dbopmyBaHHS npogeciiHux

KOMIIETEHTHOCTEM YUYUTCIIA Ta MOI[CpHiSaI_IiIO
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programs. Under these conditions, the
regional dimension takes on particular
significance, as the research results
demonstrate that teaching capacity is being
developed primarily in safer regions. This
creates a risk of educational inequality and
demands targeted state policy to restore the
educational system in eastern and southern
oblasts.

Respondents

The study involved 860 teaching and
academic staff members, including 151
university lecturers and 709 teachers, as
well as 321 higher education students (184
Bachelor's degree students and 137 Master's
degree students), whose responses were
analyzed and evaluated regarding the level
of competence development among HEI
lecturers, higher education students, and in-
service teachers with experience working in

schools across five key areas of
professional activity: «Professional
Commitment»,  «Effective  Teaching,

Learning, and Assessmenty, «Diversity,
Well-being, and Resilience», «Information
and Digital Literacy», and «Institutional
Commitment.»

This selection of respondents was
determined by the fact that HEIs have faced
complex challenges that represent a unique
experience in global practice, as they
combine teaching under conditions of
armed conflict and relocation. University
lecturers, higher education students, and in-
service teachers were selected as research
respondents due to their direct connection
to the educational process and strategic
vision. Their assessments are most relevant
for analyzing the level of competence
development in the five areas of their
professional activity, as academic work has
been most severely impacted by the crisis
related to the full-scale invasion. In our
view, their input will contribute to creating
more effective management strategies for
developing core competences in teacher
education - subject-specific, inclusive,
psychological, informational, and digital -
in the context of strengthening educational
and national resilience.
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ocBiTHIX mporpaM. CaMe y Takux yMoOBax
perioHadpbHUN acnekT HalOyBae 0COOIMBOL
Baru, aJke pe3ynbTaTh AOCHIIKEHHS
JIEMOHCTPYIOTh, IO KaJPOBHH TMOTEHITIAT
neaaroriB GopMyeThCS TIEPEBAXKHO Y OLIBIIT
OesneuHux perioHax. Lle cTBoproe pu3HK
OCBITHBOI HEPIBHOCTI Ta BUMAarae IiJIbOBOT
Jep>)KaBHOT ~TMOJITUKH JUJIi  BITHOBJICHHS
OCBITHBOI CUCTEMH Yy CXITHUX Ta MIBICHHUX
00nacTsIX.

PecnionaenTn

Y jocmimkeHHi B3 y4dacth 860
MeJaroriYyHuX Ta HAYKOBO-TIEIAroTriyHUX
MpaIliBHUKIB, CEpell SIKUX BHKIaaadiB — 151,
BunTeniB — 709 oci0, i 321 3n00yBay BUIIOT
ocgitu (184  ocobm —  mepmoro
(6akanmaBpChKOTrO) pIiBHS BHIINOI OCBITH Ta
137 ocib — npyroro (MaricTepchbKoro) piBHA
BHIIOI OCBITH), BIONOBIAI SKUX OyIio
NPOAHATI30BaHO W OIIIHEHO IOJO piBHA
chopmoBaHOCTI KOMIIETEHTHOCTEH y
Bukiangadis 3BO, 3m00yBauiB BUIIOI OCBITH
Ta BYWTEJIB-TIPAKTHUKIB, SKIi MalOTh JTOCBIJI
po6otu B 33CO B 1’4TH KITIOYOBUX chepax
npodeciiinoi  misutbHOCTI:  «IIpodeciitna
BiIIaHiCTh», «EQexkTuBHEe  BUKIAJaHHSA,
HaBYaHHA, OLIIHIOBaHHS», «P13HOMaHITHICTD,
no0poOyT Ta cTiHKICThY, «IHpopMmariiiHo-
nudpoBa rpamMoOTHICTHY, «lHCTHUTYMIIHA
BIJIJIaHICTHY.

Takwuii 1061p peCIOHICHTIB OyB 3yMOBIICHHI
M, 10 3BO 31TKHYNIOCS 3 KOMIUIEKCHUMU
BUKIIMKAMH, [0 CTAaHOBUTH YHIKaJIbHUN
JOCBIJT y CBITOBIfi TpaKTHUIl, OCKIJIBKH
MOEHY€E BHUKJIAJaHHS B YMOBaX BOEHHOTO
KOHQUIIKTY Ta penokarii. Buknanmadis,
3100yBaviB BHIINOi OCBITH Ta BYUTEIIB-
MIPAKTUKIB OyJI0 00paHO SIK PECHOHICHTIB
JIOCITIDKEHHS 4epe3 iXHii Oe3mocepeaHi
3B’S130K 3 OCBITHIM ITPOIIECOM i CTpaTETIYHIM
OadeHHsIM. IXHi OIIHKH € HaHOLIbII
pEIIEBaHTHUMHU ISl aHANi3y  PiBHA
c(hOpMOBAHOCTI KOMIETEHTHOCTEH y T’ SITH
chepax ix  mpodeciiiHOi  MiSITBHOCTI,
OCKIJIBKM caMe akaleMiyHa [isUIbHICTB
3a3Hajla  HAWOUIBIIOrO  BIUIMBY  KPHU3H,
OB’ s13aHOT 3 MOBHOMAacCHITAOHUM
BTOprHeHHsM. Ha Hamy nymky, iX BHECOK
JIOTIOMOYKE Y CTBOPEHH1 OLIbIN e(hEeKTUBHUX
YIPaBIiHCHKHX cTparerii 1010
dbopmyBanHss OOH kommeTeHTHOCTEH Yy
[eaaroriaHin OCBITI: MPEeIMETHHX,
1HKJTFO3UBHUX, IICUXOJIOT1YHHX,



Instruments and Procedures

Two questionnaires were developed for the
study, aimed at determining the level of
competence development among HEI
lecturers and in-service teachers with
experience working in schools, as well as
among higher education students, across
five key areas of professional activity.
Additionally, the developed questionnaires
underwent internal review by two experts
specializing in this type of research. This
procedure contributed to improving the
overall logic of the questions and
eliminating ambiguities in their wording.

Each questionnaire contained detailed
instructions and information about the
research objectives and main procedures,
and consisted of 25 questions (see
Appendix 1, Appendix 2), of which 18 were
closed-ended and 7 were open-ended. The
closed-ended questions covered the
following aspects: personal data (gender,
age of respondents); place of work/study,
the oblast of Ukraine where the educational
institution is located, work experience in
schools and HEIs, total teaching and/or
academic work experience, question blocks
to assess respondents' level of competence
development in each of the five areas of
professional activity, and pedagogical case
resolution. The open-ended questions
provided respondents with the opportunity
to express their own views and suggestions
regarding challenges and development
needs in this field.

The use of a Likert scale and ranking
methods enabled more precise
identification of the priority of different
competences among teachers and students
across the five key areas of professional
activity and allowed for quantitative and
qualitative analysis of their responses. The
combination of quantitative and qualitative
methods allowed for the collection of
objective data for comparison, while
qualitative methods revealed respondents'
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iHpopMamifHUX Ta MUPPOBUX — Y KOHTEKCTI
3MIIIHCHHS OCBITHBOI Ta HAIIOHAIBHOI
CTIHKOCTI.

IncTpymenTapiii Ta npoueaypu

Jns mpoBemeHHS  JOCHIKEHHS  OyJio
po3po0eHO 2 aHKETH, SKIi Majd Ha METI
BU3HAYUTH piBEHB chopmoBaHOCTI
KOMIIETeHTHOCTeH y Bukianadie 3BO Ta
BUWTENIB-TIPAKTUKIB, $KI MarOTh JOCBIJ
poboru B 33CO, a Takox y 3100yBauiB
BUINOT OCBITM B ITATH KJIIOUOBUX cdepax
npodeciiinol  mismibHOCTI.  OKpiM  TOTO,
po3po0JIeHI aHKETH MPOMILIA BHYTPIIIHIO
eKCHepTH3y y JABOX  (axiBmiB,  sKi
CIIeIATI3YOThCS Ha  TaKoro THUITY
nochipkeHHsax. Llg  mpouemypa crpusiia
MOKPAILEHHIO 3arajbHoi JIOTIKU 3allUTaHb Ta
YCYHEHHIO HEOJHO3HAYHOCTEH y IXHBOMY
dhopmyTIOBaHHI.

Koxna 3 aHKeT MicTuia JETalbHY
IHCTPYKIIF0 Ta iH(MOpMaII0 TPO MeETy
JIOCTI/DKCHHS, OCHOBHY  TpOLEAypYy 1

ckiananacs 3 25 3anurtanb (nuB. JlogaTok 1,
Honarok 2), cepen axux 18 manm 3akpury
dbopmy Ta 7 — BIZKpUTY. 3aKpUTI 3alTUTAHHS
OXOILTIOBAJIM TaKl acIeKTH: OCOOMCTI JaHi
(ctatp, BIK  PECIOHJICHTIB); Miciie
poOoTu/HaBUaHHs, o00JacTh YKpaiHu, e
3HAXOAUTHCS 3aKJaj] OCBITH, TOCBIJ POOOTH
y 33CO Ta 3BO, 3aransHuii negarorivHui ta
(a60) HaykOBO-TIEArOTIYHHI CTax, OJIOKH
3aMuTaHb, o6 OILIIHUTHU piBeHB
c(hOpMOBAHOCTI y PpECHOHICHTIB TPyIH
KOMIIETCHTHOCTEH Yy KOXHIH 3 1m’atu cdep

npodeciiHol  MISUTBHOCTI,  PO3B’SI3aHHS
neAaroriyHoi cutyarii. Bigkpurti 3anuranHs
HagaIu PECIIOHICHTaM MO>KJIMBICTE

BUCJIOBHTH BJACHI JIyMKH Ta MPOIMO3UILT
I0JI0 TPYJHOIIIB Ta TOTPEO PO3BUTKY Y
naHiii coepi.

Buxopucranns mkanu Jlaiikepta Ta METOIIB
pamKyBaHHS 3a0e3meumsio OuIbIl  TOYHE
BU3HAYCHHS IIPIOPUTETHOCTI PI3HHUX
KOMITIETCHTHOCTEH TIeAaroriB Ta 3100yBayviB
y IUSTH KIIOYOBUX cdepax mpodeciiHol
JIISTIBHOCTI 1 JaJlo  3MOTYy  INPOBECTH
KIJTBKICHUH Ta SKICHAH aHaji3 X BIAIOBIIEH.
[MToenHaHHA KINBKICHUX 1 SIKICHUX METOIIIB
JO3BOJIMJIO 3i0patu 00 €KTUBHI JaHi IS
MOPIBHSAHHSA, a SKICHI METOAM BiIKPUIH
YVHIKaJdbHI ~ MOTJSAM  PECIHOHIECHTIB  Ha
CUTyaIlil0 Ta BUSBWIM JOJATKOBI BaXKJIMBI



unique perspectives on the situation and
identified additional important aspects. This
has significant value for understanding the
level of  professional  competence
development in each respondent group and
for further developing effective strategies
for training future teachers.

Content analysis was applied to analyze
responses to open-ended questions. This
approach allowed for the systematization of
textual data, identification of key themes,
and a deeper, more structured
understanding of respondents' reasoning.
Responses were anonymized, analyzed, and
organized into a table using a category-
based coding system.

The questionnaires, created in Google
Forms, were distributed among study
participants through institutional email
addresses. This data collection method
ensured rapid and systematic receipt of
responses from a significant number of
respondents and also enabled participants to
share more detailed and candid thoughts on
the research topic. Moreover, this approach
ensured the comfort and safety of
respondents, given their geographical
location and security challenges in the
country.

Link to the questionnaire for
lecturers/teachers:
https://forms.gle/QhWoXhK1wFNARG6hJ6
, text provided in Appendix 1.

Link to the questionnaire for higher
education students (4th year Bachelor's,
Master's):
https://forms.gle/1f7ZCSTPaxAYUbFS8S,
text provided in Appendix 2.

Ethical Considerations

All research methods and procedures were
clearly aligned with relevant ethical
principles, particularly the Declaration of
Helsinki. The study was conducted in
accordance with ethical standards and was
reviewed and approved by the Ethics
Committee of Berdyansk State Pedagogical
University (Protocol No. 9.1/2024 dated
September 16, 2025). All participants
provided informed voluntary consent to
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aciektd. lle Mae 3HayHy IIHHICTH IS
PO3yMiHHS piBHA c(hopMOBaHOCTI
podeCiiHUX KOMIETEHTHOCTEH Y KOXKHOI 3
Ipyn PpEeCHOHACHTIB 1 I TOAAJIBIIOL
pO3po0KH e(PEKTUBHHUX CTpaTerii HaBYaHHS
MalOyTHIX BUHUTENIB.

Jlns  amamizy BIANOBiIeW Ha  BIIKPHUTI
3amuTaHHs  OyJ0  3aCTOCOBAaHO  METOJI
KOHTCHT-aHaizy. Takwii MmAaxia J03BOJIMB
CHUCTEMAaTH3yBaTH TEKCTOBI naHi,

BUOKPEMHUTH KJIIOYOBI TeMH Ta Triaubme i
CTPYKTYpPOBAHIIIIE 3pO3yMITH apryMEHTaIi0
PECIIOH/ICHTIB. Biamosimi Oynu
aHOHIMI30BaHi, [IpOaHai30BaHi Ta
OpraHi3oBaHi y TaOJUII0 3 BUKOPHUCTAHHIM
CHCTEMH KOJTyBaHHS Ha OCHOBI KaTeTOpiii.

Anketu, ctBopeHi y Google Forms, Oymo
MOMIUPEHO Cepell YYaCHUKIB JOCIIKESHHS
yepe3 KOPIOPaTUBHI EIEKTPOHHI aIpecH.
Takuii Meronm 300py HaHMX 3a0e3MEYNB
IIBUJKE Ta CHCTEMAaTH30BaHE OTPUMAaHHS
BiIIOBIACH BiJ 3HAYHOI KUIBKOCTI
PECTIOHJICHTIB, a TaKOX JaB MOXIIUBICTb
YYaCHHUKaM MOTUTUTUCS OUTBII
JIETalli30BaHUMHU Ta BIABEPTUMHU TyMKamH 3
JOCHIiKyBaHo1 npobnemaruku. Kpim toro,
el miaxia rapaHTyBaB KOMQOPT 1 Oe3nexy
PECIIOH/ICHTIB, 3BaKAalOYM  HA  IXHE
reorpadgiyHe po3TallyBaHHS Ta OE3IMEeKOBI
BUKJIUKU B KpaiHI.

IMokIUKAHHSA HA AHKETY JJIsl BUKJIAJa4iB /
BUNTEJIB:
https://forms.gle/OhWoXhKIwFNARG6KJG,
TEeKCT nojaHo y Jlomatky 1.

IMokMuKaHHS HA aHKeETY AJs 3100yBayiB
BUIIOI oOCBiTM (4 KYypCc Oakanaspamy,
mazicmpamypa):
https://forms.gle/1f7ZCSTPaxAYUbF8S,
TEKCT nojaano y Jlonarky 2.

ETuuni mipkyBaHHS

VYei meroau Ta mpouenypu  JOCIHIIKEHHS
Oynu 4YITKO Y3TO/DKEHI 3 BiANOBIIHHUMH
CTHYHUMU MIPUHIIAITIAMH, 30KpeMa
['enbcinchkor0 Aekmapariieto. JlocmimkeHHs
MPOBOAWIOCS 3 JOTPUMAHHAM ETUYHHX
CTaHJApPTIB 1 OyJI0 pO3TISTHYTE Ta CXBaJcHE
Etnunum KOMITETOM Bbepasacekoro
JIEP>KaBHOTO TI€IarOTIYHOTO YHIBEPCHUTETY
(ITpotokon Ne 9.1/2024 Bix 16 BepecHs 2025
POKY). Yei YYaCHUKH HaJaIu


https://forms.gle/QhWoXhK1wFNAR6hJ6
https://forms.gle/QhWoXhK1wFNAR6hJ6
https://forms.gle/1f7ZCSTPaxAYUbF88
https://forms.gle/QhWoXhK1wFNAR6hJ6
https://forms.gle/1f7ZCSTPaxAYUbF88

participate in the study. They were
thoroughly informed about the research
objectives, its duration, and were
guaranteed anonymity and confidentiality
of the data collected. Respondents were
informed that their responses would be used
exclusively for scientific purposes and
presented in aggregated form for
publication. Participants retained the right
to withdraw their consent to participate at
any time without any consequences.

GENERAL RESEARCH
CHARACTERISTICS

The study was conducted as a cross-
sectional survey of academic staff at
Ukrainian HEIs to assess the level of
professional competence development
across five areas of professional activity.
The study included 151 university lecturers
representing higher education institutions in
Ukraine. The survey involved 322
respondents (higher education students)
representing higher education institutions
from various regions of Ukraine. The study
included 709 respondents representing
general secondary education institutions
from various regions of Ukraine.

Thus, the study included representatives
from all levels of the education system with
varying sample sizes that reflect the
specifics of each category: the smallest
group - HEI lecturers (151), the medium
group — HEI students (322), and the largest
group — school teachers (709), which
naturally corresponds to the quantitative
distribution of these categories within
Ukraine's education system.

The analysis of survey results among
lecturers, teachers, and higher education
students regarding the level of professional
competence development presented in this
report is structured according to the
principle of comparative analysis for each
research parameter. For each question,
information is first presented about HEI
lecturers, then about HEI students, followed
by school teachers, after which a brief
comparative analysis across the three
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noiHopMoBaHy JOOpOBUIBHY 3roay Ha
y4acTh y JOCHiMKeHHi. IM Oyno neTanbHO
MOBIAOMJICHO TIPO METY JIOCIHIiKEHHSI, HOTO
TpUBAJIICTh, A  TaKoX  TapaHTOBaHO
AQHOHIMHICTB 1 KOH(IACHIIHHICTH OTPUMAHUX
nanux. Pecnionnientis 0yso noiHGopMoOBaHo,
mo iXHi BIAMOBIAI OyayTh BHKOPHCTaHI
BUKIIIOYHO JUII HAyKOBUX IIUIeH Ta
MPEJICTaBICHI Yy 3BEACHOMY BUIJISAL A
myosmikaiii. YdyacHUKH 30epirajiu IpaBo
BIJIKITUKATH CBOIO 3TOAY Ha y4acTb Yy OyJib-
SIKUA MOMEHT 0€3 KOJIHUX HACIIJIKIB.

3ATAJIbHA XAPAKTEPUCTHKA
JOCJIIKEHHS

Hocnimkenns Oyno mpoBeAeHO y ¢dopmi
KPOC-CEKI[IHHOTO ~ OMHWTYBaHHS HAYKOBO-
neAarorivHux npamiBaukiB (qam HITIT) 3BO
VYkpaiHm 3 METOI0 OIIHIOBaHHS PIBHS
c(hopMOBaHOCTI npodeciitHux
KOMITETEHTHOCTEH y 5 cdepax mpodeciiinoi
TSTBHOCTI. Y JTOCHIJDKCHHI B3SUTH Y4acThb
151 Buknagay, 10 MNPENCTABISE 3aAKIAAU
BUIIIOT OCBITH YKpaiHu. Y ONMUTYBaHHI B3sUIH
y4acTh 322 pecnoHaAeHTH (3100yBayl BHUIIOI
OCBITH), 110 MIPEACTABISAIOThH 3aKIa1 BUIIOI
OCBITM pI3HUX perioHiB Ykpaimm. VY
JIOCHIJKEHH] B3SLIH y4acThb 709
PECIIOH/ICHTIB, IO TPEACTABISIOTH 3aKIaIu
3arajibHOi CepeHbOI OCBITH PI3HUX PETiOHIB
VYkpainu.

Tak, y JOCHIKEHHI B3sUIM  y4acTh
MPEACTAaBHUKK  BCIX  JIAHOK  OCBITHBOT
CHUCTEMH 3 PI3HUM OOCSTOM BHOIpKH, IO
BiloOpakae crnernuiky KOXKHOI KaTeropii:
HaiimeHmna rpyna — Bukiazaui 3BO (151),
cepenns — 3100yBaui 3BO (322), HaiibinbIa
— Buutem 33CO (709), mo npUpPOIHO
BIJINOBI/Ia€ KUTBKICHOMY CITiBBITHOIIICHHIO
[[UX KaTeropiil B OCBITHIN cucTeMi YKpaiHH.

[Toganuit 'y 3BiTI aHajgi3 pe3yJIbTATIB
ONUTYBAHHS Cepe]] BUKJIAIaqiB / BUUTEINIB /
3100yBaviB BWINOI OCBITHM IOJIO PIBHS
c(hopMOBaHOCTI npodeciitanx
KOMIIETEHTHOCTe  CTPYKTypOBaHHH  3a
MIPUHIIAIIOM TOPIBHSUIBHOTO — aHAJI3y 110
KO)KHOMY TIapameTpy JOCHiuKeHHs. Jlis
KO)KHOTO TIMTaHHS CIIOYaTKy ITOJA€ThCS
iH(dopmatis mpo BukiIaaadis 3BO, moTim mpo
3moodyBadiB 3BO, mani nmpo BumreniB 33CO,
mics 940ro HA/Ia€ThCSI KOPOTKHIA



groups is provided. This approach allows MOPIBHSIILHUN aHali3 MO TPbOM TpYIaM.

for clear tracking of common and Takuii TiAXia DO3BOJSE YITKO TPOCTSKUTH
distinctive characteristics among different CHUTBbHI Ta BIAMIHHI XapaKTEPUCTUKH PI3HUX
categories of teaching professionals and KaTeropii TemaroriyHuX IMpamiBHUKIB Ta
reveals systemic trends in Ukraine's BUSBUTH CHUCTEMHI TEHJEHIIi B OCBITHIH
education sector. ramysi YKpaiHu.

GENDER DISTRIBUTION OF STUDY TEHJIEPHUIA PO3IIOILI

PARTICIPANTS YYACHUKIB JOCJIIKEHHS

HEI Lecturers: The gender distribution of Bukaamaui 3BO: TDenaepuuii posmomaia
study participants was characterized by a YYaCHHKIB JOCIIJDKEHHSI XapaKTepu3yBaBCs
significant predominance of women 3HAYHOIO TIEPeBaror XiHok (65,6%, n=99)
(65.6%, n=99) over men (33.1%, n=50), Han 4vojoBikamu  (33,1%, n=50), mo
which corresponds to the general structure BiJITIOBiTa€ 3araybHii CTPYKTYPpi
of the teaching profession in Ukraine. The nenaroriyHoi npodgecii B Ykpaini. Yactka
proportion of respondents who preferred PECTIOHJICHTIB, SKI He Oakaiu 3a3HAYUTH
not to specify their gender was 1.3% (n=2). CBOIO CTaTh, cTaHoBMUIA 1,3% (n=2).

YonosikiMale

33,11%

JKiHka\Female
65,6°

He Gaxaro Bign...

1,39

HEI Students: Among them, 74.8% 3n00yBaui 3BO: Cepen nux 74,8% (n=241)
(n=241) were female, 23.9% (n=77) were MpeICTaBHUKHU KIHOYOi cTati, 23,9% (n=77)
male, and 1.2% (n=4) preferred not to — dyonoBivoi crtarti, 1,2% (n=4) — He
specify their gender. Based on the gender 3a3HAYWIM CTaTh. 3 OTJISAY HAa CTAaTHCTHKY
distribution  statistics, a  significant TeHJIEPHOTO PO3IMOJLTY MOXHA BIIMITHUTH,
predominance of women over men can be 0 TPOCTIAKOBYETHCS 3HAYHA TepeBara
observed, which corresponds to the general JKIHOK HAJ 4YOJIOBIKAaMH, WIO BiJIMOBiAA€E
structure of the teaching profession in 3arajpHIA CTPYKTYpl meaarorianoi npodecii
Ukraine. B YKpaiHi.

Bawa ctaTtb\Gender
322 signoeigj

@ Yonosik\Male
® Kinka\Female

(0 He baxaro sianosigatu\Prefer not to
answer

@ VYnaphwii renikontep AH-64 Apache
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Secondary School Teachers: The gender
distribution of study participants was

characterized by a significant
predominance of women (88.4%, n=627)
over men (10.4%, n=74), which

corresponds to the general structure of the
teaching profession in Ukraine. The
proportion of respondents who preferred
not to specify their gender was 1.1% (n=8).

Yonosik\Male

He 6axaro Bignos...

Comparative Analysis: The study
included representatives from all levels of
the education system with varying sample
sizes that reflect the specifics of each
category: the smallest group — HEI lecturers
(151), the medium group — HEI students
(322), and the largest group — school
teachers (709), which naturally corresponds
to the quantitative distribution of these
categories within Ukraine's education
system.

AGE DISTRIBUTION OF
RESPONDENTS

HEI Lecturers: The age distribution of
respondents showed a predominance of
experienced educators: the largest group
consisted of individuals aged 46-60 years
(45%, n=68), while the second-largest
group was aged 36-45 years (25.8%, n=39).
Young educators aged 20-35 years
comprised 10.7% of the sample (n=16), and
staff over 60 years old accounted for 18.5%
(n=28).
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Bunteni 33CO: Tenapepuuit posmoain
YYaCHHKIB JTOCIIPKEHHS XapaKTepPH3yBaBCs
3HAYHOIO TIepeBaroro XiHok (88,4%, n=627)
Hang yonosikamu (10,4%, n=74), 1o
BI/INIOBIIa€ 3araJibHii CTPYKTYpl
nenaroriydoi mpodgecii B Ykpaini. YacTtka
PECIOHJICHTIB, fKI HE Oaxamu 3a3HAYUTH
CBOIO CTaTh, cTaHoBuaa 1,1% (n=8).

XKinka\Female

IopiBusabuuii aHamiz: Y gociimKeHH]
B35UIM y4acTh NPEJICTABHUKU BCIX JIAHOK
OCBITHBOI CHCTEMH 3 DPI3HUM 00CSTOM
BUOIPKH, 110 BioOpaxae crenudiky KoxXHOI
KaTeropii: HaillMeHIIa rpyma — BHUKJIagadi
3BO (151), cepenns — 3m06yBaui 3BO (322),
HaiOuema — Buuteni 33CO  (709), mio
MIPUPOTHO BiIoBigac KUTBKICHOMY
CIIBBIIHOIICHHIO [IUX KATETOPiid B OCBITHIN
cucreMi YKpaiHu.

BIKOBHUM PO3HOALI
PECIHOHJEHTIB

Buxknagaui 3BO: BikoBuii  posmomin
PECTOHJICHTIB ~ TIOKa3aB  IEepPEeBaKaHHS
JIOCBITYEHUX TEAAroriB: HaWOUIbIIy Tpymy
CTaHOBHJII ocoOm BikoM 46-60 pokiB (45%,
n=68), Apyra 3a YUCENbHICTIO rpymna — 36-45
pokiB (25,8%, n=39). Monoai memaroru
BikoM 20-35 pokiB cknamu 10,7% BuOGipku
(n=16), a npaniBauku crapmie 60 pokiB —
18,5% (n=28).



60+

46-60

HEI Students: The age distribution
showed that higher education students
represented various age categories, with the
majority aged 20-23 years at 83.9%
(n=270), significantly fewer aged 36-45 at
5% (n=16), 26-35 at 4.7% (n=15), 46-60 at
3.4% (n=11), and 24-25 at 3.1% (n=10).
These figures indicate that the survey was
primarily completed by students in the
typical age range for higher education
attainment, while there are also students
pursuing higher education at a more mature
age, which may indicate higher motivation
for learning, though this group represents a
considerably smaller proportion.

3asHauTe cBili Bik\Age
322 sipnos.igi

Secondary School Teachers: The age
distribution of respondents showed a
predominance of experienced educators:
the largest group consisted of individuals
aged 46-60 years (46.5%, n=330), while the
second-largest group was aged 36-45 years
(23.3%, n=165). Young educators aged 26-
35 years comprised 12.4% of the sample
(n=88), those aged 20-25 years represented
5.7% (n=40), and staff over 60 years old
accounted for 12.1% (n=86). These figures
indicate that the survey was dominated by
experienced educators with substantial
work experience.
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3B0O: Bikosuii

3100yBaui
MOKas3as, 10 cepejl 3100yBadiB BUINOT OCBITH
€ TIPEJICTAaBHUKHU PI3HUX BIKOBUX KaTETOPIid,

PO3MOILT

HauOumime  oci6  20-23  pokiB  —
83,9%(n=270), 3HauHO MeHIe ocid 36-45 —
5% (n=16), 26-35 — 4,7% (n=15), 46-60 —
3,42% (n=11), 24-25 — 3,1% (n=10). Taki
MOKAa3HHUKH CB1IYaTh, IO B OCHOBHOMY B3SUTH
y4acTh B ONWUTYBaHHI 3/100yBadi THUMOBOI
BIKOBOT TpyNH 3I00YTTS BHINOI OCBITH, TIPH
IbOMY € 3700yBaui, SIKi 3700yBalOTh BHILY
OCBITY y OUIBIII CTapuIoMy BiIli, IO MOXE
CBITYHTH TPO BHUIIY YMOTHUBOBAHICTH JIO
HaBYaHHS, XO4Ya TaKWX 3HAYHO MEHIIA
qacTKa.

@ 20-23
@ 24-25
@ 26-35
® 36-45
® 46-60
® 60+

Buuteni 33CO: BikoBuii  po3moain
PECTIOHJICHTIB ~ TIOKa3aB nepeBaskaHHs
JIOCBITYCHUX TI€JIaroriB: HAWOUIBITY TpyITy
cTaHOBUIN 0coOu BikoM 46-60 pokiB (46,5%,
n=330), apyra 3a YUCENBHICTIO Tpymna — 36-
45 pokiB (23,3%, n=165). Moozl negaroru
BiKOM 26-35 pokiB ckinanu 12,4% BuOGipku
(n=88), megaroru Bikom 20-25 pokiB — 5,7%
(n=40), a npamiBauku crapme 60 pokiB —
12,1% (n=86). Taki Moka3HUKH CBiT4aTh, IO
B OINWTYBaHHI TIEPEBAXXKAIOTh JOCBITYCHI
MeJaroTy 31 3HAYHUM CTaKeM POOOTH.



Comparative Analysis: HEI lecturers and
school teachers demonstrate similar age
structures with a predominance of staff aged
46-60 years, indicating systemic aging of
the teaching workforce. HEI students are
naturally represented primarily by the 20-23
age group, which is typical for the student
population; however, the presence of older
students reflects trends toward lifelong
learning.

GEOGRAPHICAL
REPRESENTATION

HEI Lecturers: Geographical
representation was characterized by uneven
distribution: the largest proportion of
respondents came from Kirovohrad oblast
(14.6%, n=22), Ternopil oblast (13.2%,
n=20), Zaporizhzhia oblast (11.9%, n=18),
and Dnipropetrovsk oblast (10.6%, n=16).
Other regions of Ukraine were represented
to a lesser extent, which may affect the
representativeness of results at the national
level.

Yepririscbka\Chern. .

3,3%
YepHiseypka\Chern...
2.6%
Yepkacbka\Cherkasy
4,6%
Xapkiscbka\Kharkiv

16%

TepHoninbcbka\Ter ...

13,2% 13,25%

Cymcbka\Sumy
5,3%
MNontascbka\Poltava

2,0%
Opecbka\Odesa .
2,0%
JbBiBCBHKE\LVIV
6,0%

IHopiBuanabunii anamiz: Bukiagaui 3BO Ta
BunuTeli 33CO NeMOHCTPYIOTh CX0XKY BIKOBY
CTPYKTYpY 3 JOMiHYBaHHSM MpaIliBHUKIB 46-
60 poKiB, IO BKa3y€e Ha CUCTEMHE CTapiHHSI
negaroriyHuX — Kazapis.  3po0yBaui  3BO
IPUPOIHO MpeCTaBIIeHI NEPEBAKHO
BiKOBOIO rpy1oro 20-23 pokiB, 110 € TUTIOBUM
JUISL  CTYACHTCHKOTO KOHTHHTCHTY, TIpPOTE
HasBHICTh CTapIIUX 3100yBadiB CBITYUTH
PO TEHJACHIII 0 HaBYaHHS MPOTATOM
JKUTTSL.

I'EOI'PA®IYHE
INPEACTABHULTBO

Bukaanaui 3BO: ['eorpadiune
IPEJCTaBHULITBO XapakTepu3yBasocs
HEPIBHOMIPHICTIO PO3MOALTY: HaiOibIIa
yacTka PECTIOHIEHTIB npezcTaBisia
KipoBorpanceky obmacte (14,6%, n=22),
TepHominbebky ob6macts  (13,2%, n=20),
3amopizbKy (11,9%, n=18) Ta
Huinponetposceky (10,6%, n=16) obnacri.
[ami perionn Ykpainu Oynu mpeacTaBieHi
MEHILOI0 MIpOI0, II0 MOXKE€ BIUIMHYTH Ha
peNpe3eHTaTUBHICTh pe3yIbTaTiB Ha
HalllOHAJILHOMY PiBHI.

BiHHULpbKa\Vinnytsia
7,9%

[HinponeTpoBscbkal. ..
10,6%

JoHeupka\Donetsk
3,97% 4,0%

3anopisbka\Zaporiz...

|IBaHO-PpaHKiBCbKa\. . .
2,6%

Kuiscbka\Kyiv

4,6%
Kiposorpagceka\Kir...
14,6%




HEI Students: The overwhelming majority
of respondents (19.88%, n=64) study at
higher education institutions in Ternopil
oblast, 13.35% (n=43) in Kirovohrad
oblast, 10.87% (n=35) in Cherkasy oblast,
10.6% (n=34) in Vinnytsia oblast, 7.45%
(n=24) in Zaporizhzhia and Sumy oblasts,
with others including Dnipropetrovsk,
Donetsk, Zhytomyr, Ivano-Frankivsk,
Kyiv, and Lviv oblasts represented to a
lesser extent. This distribution is
characterized by uneven responses across
Ukrainian oblasts, but does not affect the
representativeness of results given that the
majority of higher education students study
at HEIs located in safer regions of Ukraine.
This was confirmed by the distribution of
respondents across Ukrainian HEIs.

YepHiriBcbka\Chernihiv

0,9¢
YepHiseubka\Chernivtsi
6.8

quKaCbka\Cherkasy
10,99

—

Xapkieceka\Kharkiv

6,5

TepHoninecbka\Ternopil
19,9¢

Cymcbka\Sumy

]
f,9

School

The
overwhelming majority of respondents
(57.8%, n=410) came from Ternopil oblast,

Secondary Teachers:

16.5% (n=117) from Dnipropetrovsk
oblast, 12.8% (n=91) from Zaporizhzhia
oblast, 3.9% (n=28) from Kirovohrad
oblast, 2.4% (n=17) from Vinnytsia oblast,
and  others. This  distribution is
characterized by uneven responses across
Ukrainian oblasts, which may affect the
representativeness of results at the national
level.

———
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3n00yBaui 3BO: IlepeBakHa OiIBIIICTH
pecrionieHTiB (19,88%, n=64) HaB4atOTHCS y
3aKiajax BUIOI OCBITH TepHOIMIBCHKOT
obmnacti, 13,35% (n=43) — KipoBorpaacskoi
obnacti, 10,87% (n=35) — UYepkacbkoi
obmacri, 10,6% (n=34) — BiHHUIBKOL
obnacti, 7,45% (n=24) — 3anopizbkoi Ta
CyMmcbkoi obmacTeid Ta I1HIIUX, 30Kpema
JIHITPOTIETPOBCHKOT, JloHenpKoi,

JKuromupcekoi, IBanO-DpaHKiBCHKOT,
Kwuiscbkoi, JIbBIBCBKOI, IO MpeAcCTaBiICHI
MEHIIIOI0 MIpOIO. Taxuii PO3MOIiT
XapaKTEPHU3yEThCS HEPIBHOMIPHICTIO
BIJIMIOBiICH 10 oOyacTsax YkpaiHu, aje He
BILJIUBA€E Ha peNpe3eHTaTUBHICTh

pe3yNbTaTIB 3 OISy HA T, MO0 OUTBIIICTH
3100yBaviB BHUIIOI OCBITH HABYAIOTHCS B
3BO, 1m0 3HaXOOATHCA B OLIbII OE3MIEUHUX
perioHax YkpaiHu.
BUOIpKAa PECHOHJCHTIB y pO3pi3i
VYkpainu.

I[le # migTBepaMIa
3BO

BiHHMubKa\Vinnytsia
10,6°

[HinponeTposceKa\Dnipropetrovsk

ﬂoneuhxa\Doﬁei‘sk
HKutomupcbka\Zhytomyr

3anopisbka\Zaporizhzhia

7.59

| |BaHo-PpaHKisckkallvano-Franki. .
3,1

Kiposorpapacbka\Kirovohrad
13,4
JbBiBCBKA\L ViV

MonTasceka\Poltava

2,26

Bunteni 33CO: IlepeBaxkHa OUIBIIICTH
PECTIOH/ICHTIB (57,8%, n=410)
NpencTaBIsuid  TepHOMIBCEKY — 00JacTh,
16,5% (n=117) — JIHIOpONETPOBCHKY
obmacth, 12,8% (n=91) — 3amopi3bKy

obnactb, 3,9% (n=28) — KipoBorpaacbky
obnactp, 2,4% (n=17) — BiHHHIIbKY 0011aCTh
Ta iHI. Takuil po3MmoAiT XapaKTePU3y€EThCS
HEPIBHOMIPHICTIO BIAMOBiACH MO 00JacTAX
VkpaiHu, 1m0 MOXe BIUIMHYTH  Ha
pEeNpe3eHTaTUBHICTh pe3yNbTaTiB Ha
HalllOHAJIBLHOMY PiBHI.



Yephigeuska\Chernivisi

TepHoninsceka\Ternopil 57.8%

Comparative Analysis: All three groups
are characterized by uneven geographical
distribution with the predominance of
certain oblasts, which is related to the
specific conditions of conducting the study.
Ternopil oblast is most represented among
school teachers and HEI students, whereas
Kirovohrad oblast leads among HEI
lecturers, which may reflect regional
differences in educational infrastructure.

WORK EXPERIENCE IN GENERAL
SECONDARY EDUCATION
INSTITUTIONS

HEI Lecturers: The survey revealed that
lecturers' work experience in general
secondary education institutions is quite
diverse. Thus, 28.8% (n=40) of respondents
have 1-5 years of experience, indicating
active involvement of lecturers with recent
school teaching experience. 28.1% (n=39)
have never worked in general secondary

education institutions, meaning their
professional path ~was immediately
connected to higher education. 14.4%

(n=20) have minimal experience of up to 1
year, while another 9.4% (n=13) have 6-10
years, indicating gradual entry into the
profession for some lecturers. 15.1% (n=21)
of respondents worked in schools for over
20 years, demonstrating the presence of
highly qualified educators with many years
of practical experience working with
students. Only 4.3% (n=6) of lecturers have
11-20 years of experience. Overall, the data
show that nearly half of respondents have
direct experience working in schools;
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BinHHukaVinnylsia

[AHinponeTposceka\Dnipro. .

HKutomupcekat\Zhytomyr

Banopisbka\Zaparizhzhia

|BaHO-@paHkiscbkallvano-..
Kiposorpaacbka'Kirovohrad
Opecsoka\Odesa

S Cymcera\Sumy

IopiBHanbHuii aHamiz: Yci Tpu rpynu
XapaKTePU3yIOThCA HEPIBHOMIpHUM
reorpadiyHUM PO3IMOALIOM 3 IOMIHYBaHHSIM
OKpeMHuX o0macTeif, 10 TMOB'SI3aHO 3
OCOOJIMBOCTSIMU TIPOBEJICHHS JTOCTIHKCHHS.
TepHomiIbChKa 00JacTh HaKWOLIBIIT
npeactaBieHa cepen BuurteniB 33CO Ta
3mobyBauiB 3BO, Toxi sk cepes BUKIaIadiB
3BO nigupye KipoBorpaaceka 00iactb, 1o
MOXe BimoOpakaTu cnerudiky OcBITHBOL

1H(QpaCTPyKTypH PETIOHIB.

JIOCBIJI POBOTH B 3AKJIA I
3ATAJIBHOI CEPEJJHBOI OCBITH

Buxnanaui 3BO: OnutyBaHHA MOKa3ao,
10 JTOCBIJT POOOTH BUKJIAIAYIB y 3aKJIagax
3arajibHOI CEpPeIHBOI OCBITH € JOCUTh
pizHomaniTHUM. Tak, 28,8% (n= 40)
PECTIOHJICHTIB MalOTh CTaXk poOoTH Bix 1 10
5 PpoOKiB, WO CBIIYUTH TIPO aAKTHBHY
3a]y4eHICTh BUKJIQNAYiB 13 HENIOJaBHIM
IKUTBHUM J0ocBioM. 28,1% (n=39) B3arami
HE TpaIloBald y 3aKjiajax 3arajibHOl
CepeHbOi OCBITH, TOOTO XHIH TpodeciitHmi
HUIAX ozApa3y OyB TMOB'S3aHUIl 3 BHILOIO
ocBiTor. 14,4% (n=20) MaroTh MiHIMAJIbHUN
ctax 10 1 poky, a me 9,4% (n=13) — Bix 6 10
10 pokiB, 1m0 BKa3zye Ha IOCTYIOBE
BXO/DKEHHS y  Tpodeciro  YacTHHH
BuknagadiB. 15,1% (n=21) pecnoHaeHTIB
npamoBai y mkoii moHan 20 pokiB — 1e
CBIUUTH po HasIBHICTH
BUCOKOKBaJIi(hiKOBAaHUX TMe/1aroriB i3
OaraTopiuyHUM MPaKTUYHUM JIOCBIJIOM
podotu 3 yuHsamu. Jlume 4,3% (n=6)
BHKJIaMadiB MawTh cTax [1-20 pokis.
3araioM JaHi JIEMOHCTPYIOTh, IO Maike



however, a substantial proportion (28.1%,
n=39) lack such experience. This may affect
the practice-oriented nature of training for
students in teacher education programs.

Monag 20 pokis\Ov...

Lo 1 pokyiLess tha..

BiacytHin\None

HEI Students: It is noteworthy that among
surveyed respondents, 34.3% (n=110) have
work experience in schools, of whom
17.8% (n=57) have up to one year of school
experience, 13.4% (n=43) have 1-5 years,
and 1.6% (n=5) have 11-20 years and over
20 years of experience. The figure showing
a predominance of respondents among
higher education students who have no
practical work experience (65.7%, n=211)
is justified. These are primarily students at
the Bachelor's degree level.

MOJIOBUHA PECMIOHJICHTIB Mae Oe3mocepenHii
nocBim pobotn y 33CO, omHak Benuka
gactka (28,1%, n=39) takoro mocBigy He
Mae. Ile MOJKE BILIMBATH Ha
MIPAKTUKOOPIEHTOBAHICTh MiArOTOBKH
3100yBaviB MEIaroriYHUX CHCIIAIbHOCTEH.

1-5 pokis\1-5 years
28.8%

11-20 pokis\11-20.
4,3%

6-10 pokie\6-10 ye...

3n00yBaui 3BO: Bapro 3a3HauuTH, 110
cepen omuTaHux pecrnoHAeHTiB  34,3%
(n=110) marotp nmocBim pobotu y 33CO,
cepen Hux 17,8% (n=57) MawoTh AOCBII
poboTH y Ko 10 poky, 13,4% (n=43) — 1-
5 pokiB, 1,6% (n=5) — MaroTh 10CBiT poOOTH
11-20 pokiB Ta moHaxm 20 poKiB.
BumnpaBaanum € nmokasHHK, 10 CBITYUTH TIPO
nepeBary pecroHJEHTIB cepen 3100yBadiB
BUIIOI OCBITH, SIKI HE MAaOTh MPAKTUYHOTO
nocBimy poborm (65,7%, n=211). Ile,
nepenycim 3n100yBayi MepIIOro
(bakamaBpChbKOTO) pIiBHS 3700yTTS BHIIOT
OCBITH.

[oceig po60Tu B 3aknagi 3aranbHoi cepefHboi ocBiTu\Teaching experience in secondary

education
321 sianoBiab

Secondary School Teachers: The survey
revealed a high level of professional
experience among respondents. The
absolute majority of teachers (61.8%,
n=436) have over 20 years of teaching
experience, indicating stability in the
educational workforce and a high level of
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@ BincyTHii\None

@ [o 1 poky\Less than 1 year
@ 1-5 pokie\1-5 years

@ 6-10 pokis\6-10 years

@ 11-20 pokis\11-20 years

@ MMonap 20 pokis\Over 20 years

Buureni 33CO: OnutyBaHHs NOKa3alio
BUCOKHI piBE€Hb TPOPECiHHOTO TOCBiIy
cepell pecroHaeHTIB. AOCOMIOTHA OLIBIIICTh
BuutelniB (61,8%, n=436) maroTh moHax 20
POKIB MEMAaroriyHOrO CTa)x<y, IO CBITYUTH
npo  CTaOUTBHICTh  KaJIpPOBOTO  CKIAAY
OCBITHBOI CHCTEMH Ta BHCOKHUN pIBEHb



expertise. 17.4% (n=123) have 11-20 years nocsiny. 17,4% (n=123) marots cTax Big 11

of experience, also falling into the category no 20 pokiB, MO TakKoX HaleXaTh [0
of experienced educators. 9.9% (n=70) have Kateropii JocBigUYeHHMX Tmemarori.  9,9%
worked for 1-5 years, and 7.1% (n=50) for (n=70) mpamrorots Big 1 g0 5 pokis, 7,1%
6-10 years. Beginning teachers (up to 1 year (n=50) — Bim 6 mo 10 pokiB. Buuteni-
of experience) represent only 2.5% (n=18), moyaTkiBIi (0 1 pOKy CTaxy) CTaHOBISTH
while 1.3% (n=9) indicated they have no mute 2,5% (n=18), a 1,3% (n=9) 3a3naunnu,
work experience. 110 TOCBiTy pOOOTH HE MAIOTh.

1-5 pokis\1-5 years
9,9%

11-20 pokis\11-2...
17 4%

MoHap, 20 pokis\O. ..
61.8%

6-10 pokiB\6-10 y...
7 b

BiacyTHiin\None

1,3%
[lo 1 poky\Less th...
2,59

Comparative Analysis: School teachers IopiBusabuuii anani3z: HaliBummii piBeHb
demonstrate the highest level of school nocBiny poooru B 33CO MmaroTh BuUWTENl
work  experience (over 90% have (monaxg 90% MarTh [OCBIA), HATOMICTh
experience), whereas nearly one-third of cepen Bukiazaydis 3BO wmaiibke TperuHa
HEI lecturers have never worked in schools, B3arajii He IMpalloBaja B IIKOJI, a cepe
and two-thirds of HEI students lack such 3n00yBauiB 3BO 1aBI TpeTuHU HE MalOTh
experience — which is natural for students TAKOro JIOCBIAYy, IO € TPUPOTHUM IS
but may affect the quality of practical CTYZEHTIB, ajlé MO)X€ BIUIMBAaTH Ha SKICTb
preparation for future teachers. MPaKTUYHOT M1TOTOBKHU MaiOyTHIX
[I€1arOTiB.
WORK EXPERIENCE IN HIGHER JOCBIJ POBOTH B 3AKJIAAI
EDUCATION INSTITUTIONS BUIIOI OCBITH
HEI Lecturers: The situation with work Buxnanaui 3BO: Curyanis 3 10CBiIOM
experience in HEIs appears somewhat pobdotun y 3BO Burmsgae 1emio iHakxiie.
different. 62.9% (n=95) of respondents 62,9% (n=95) pecrnoHAEHTIB MpaIIOITh Y
have worked in higher education for over 20 Byl mkoni monazg 20 pokis. Lle cBiguuTh
years, indicating a high level of stability and PO BHCOKUH piBeHb CTaOUIBHOCTI Ta
experience within the teaching staff. 24.5% JOCBITy BHKJIAAanbkoro ckiany. 24,5%
(n=37) have 11-20 years of experience, (n=37) maroth ctax Bix 11 mo 20 pokiB, 110
further confirming the predominance of TaKOX MIATBEPDKYE AOMIHYBaHHS y BUOIpII
experienced educators in the sample. Only nocBimuenux nexaaroris. Jlume 6,6% (n=10)
6.6% (n=10) of lecturers have worked in BUKIIanadiB mpamooTs y 3BO Bim 1 mo 5
HEIs for 1-5 years, and 3.3% (n=5) for 6-10 pokiB, a 3,3% (n=5) — Bix 6 go 10 poxkis, 110
years, demonstrating a small proportion of JIEMOHCTPY€E MaJTy YaCTKY MOJIOAIINX KaPiB.
junior staff. Lecturers with minimal Buknamauis 13 MiHIMAJIBHAM CTa)keM 10 1
experience of up to 1 year represent only poky sumie 1,3% (n=2), a mie CTUIbKU XK —
1.3% (n=2), as do those with no HEI THUX, XTO B3araji He mae nocBiny y 3BO.
experience whatsoever. Thus, higher Takum uuHOM, y cdepl BHIIOI OCBITH
education is dominated by lecturers with JIOMIHYIOTh BUKJIaadi 31 crakeM monan 20
over 20 years of experience (nearly two- pokiB (Maibke nBi TperuHu BuUOipkm). Lle
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thirds of the sample). This ensures high
teaching quality, but simultaneously points
to workforce aging and the need for renewal
of academic staff.

MoHap 20 pokis\O...

62,9%

HEI Students: The majority of surveyed
respondents have no work experience in
higher education institutions (94.1%,
n=303); however, a small number (5.9%,
n=19) of respondents have such experience,
predominantly for short periods. This is
explained by the fact that these students are
pursuing a second degree.

3a0e3neyye BUCOKY SIKICTh BHKJIAJaHHS, alie
BOJIHOYAC BKa3y€ Ha KaJpOBE CTapiHHA
cucteMd Ta noTpeO0y B OHOBIEHHI
po¢eCcopPChKO-BUKIAAIBKOTO CKIIATY.

1-5 pokiB\1-5 years

11-20 pokie\11-2...

6-10 pokis\6-10 y...
BigcyTHiNone

[o 1 poky\Less th...

3n00yBaui 3BO: binpuncte onuTaHuUX
PECTIOH/ICHTIB HE Ma€ JOCBiay poboTH y
3aknamax BuUIoi ocBitH  94,1%(n=303),
MPOTE 3YCTPIYAETHCSI HEBEIIMKA KUTBKICTh
5,9% (n=19) pecnoHACHTIB, sKI MalOTh
MEPEBAKHO HEBEJIMKUH TEPMIH TaKOTO
nocBiny. lle moOsSCHIOETBCS THM, MO IIi
3100yBadi 3700yBalOTh APYTY BUIILY OCBITY.

[ocsig po6oTu B 3aknagi BuLoi oceitu\Years of experience in higher education

322 signosigi

Secondary School Teachers: The majority
of surveyed respondents have no work
experience in higher education institutions
(88.7%, n=540), which is natural for

general  education  school teachers.
However, a small number (11.3%, n=69) of
respondents have such  experience,

predominantly for short periods: 3.1%
(n=19) for 1-5 years, 4.1% (n=25) for over
20 years, and 1.3% (n=8) each for 6-10
years and 11-20 years respectively.
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@ BiacyTtHin\None

@ o 1 poky\Less than 1 year
@ 1-5 pokis\1-5 years

@ 6-10 pokis\6-10 years

@ 11-20 pokie\11-20 years

@ TMowaa 20 pokis\Over 20 years

Bunteni 33CO: binpmiicte ONUTaHHUX
PECTIOH/ICHTIB HE Ma€ JOCBiAy poboTH Yy
3aKaaax BUIoi ocBiTy 88,7% (n=540), mo €
NPUPOIHUM JIJISI BUUTEIIB 3arajlbHOOCBITHIX
mkin. [Ipore 3ycTpiuaeTbcs  HeBeTuKa
kimbKicTh 11,3% (n=609) pecnoHneHTiB, sKi
MalOTh TEPEeBAKHO HEBEIUKUN TepMiH
takoro nmoceigy: 3,1% (n=19) — Big 1 g0 5
pokiB, 4,1% (n=25) — monan 20 pokiB, MO
1,3% (n=8) — Bix 6 mo 10 ta Big 11 mo 20
POKIB BiJMIOBIIHO.



Monag 20 pokis\O...
419
Oo 1 poky\Less th...
15%

Bl,quTHiF’l\NOne
Comparative Analysis: As expected, HEI
lecturers have the most work experience in
higher education (87.4% have over 10 years
of experience), whereas HEI students and
school teachers predominantly lack such
experience, reflecting the specifics of their

professional activity and educational
pathways.
TOTAL TEACHING AND/OR

ACADEMIC WORK EXPERIENCE

HEI Lecturers: The survey results
regarding respondents' teaching and/or
academic work experience revealed the
following trends. The absolute majority of
lecturers — 65.6% (n=99) — have over 20
years of professional experience. This
indicates high representation in the sample
of educators with substantial experience
and many years of practice, which is a
valuable resource for ensuring quality
preparation of future professionals. 21.2%
(n=32) of respondents have 11-20 years of
experience, meaning they also belong to the
category of experienced educators who
have passed the formative stage and possess
sufficient practical and methodological
expertise. Only 6% (n=9) of lecturers have
worked for 6-10 years, and the same
proportion for 1-5 years. This means that
the share of relatively younger educators in
the sample is small. There are no beginning
lecturers (with up to 1 year of experience),
while 1.3% (n=2) of respondents indicated
they have no experience at all. Thus, the
results demonstrate that the sample is
dominated by lecturers with extensive work
experience, which ensures high quality and
stability in student preparation. At the same
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1-5 pokis\1-5 years
3,1%
11-20 pokiB\11-2...

IopiBHsAbHMI aHAMI3: 3aKOHOMIPHO, IO
HauOLIBIIMI 10cBim pobdoTu y 3BO MarTh
Buknanadi (87,4% wmaroTh crax monan 10
POKiB), ToJi 5K 3H00yBayi Ta Bunrteni 33CO
MEPEeBAXKHO HE MAIOTh TAKOTO JIOCBiAY, IO
BimoOpakae crienudiky ixHbO1 mpodeciiinol
JSUTBHOCTI Ta OCBITHBOTO MUISXY.

3ATAJIbHUM NEJATOTTYHUIA TA
(ABO) HAYKOBO-TIEJIATOI' TYHU I
CTAXK

Buxkaagaui 3BO: 3a  pesynbTraTamu
OMHTYBaHHS MIOJ0 TMEJAroriyHoro Ta/abo

HAYKOBO-TIEIarOri9HOTO CTaXy
pecnoHJeHTIB  OyJlo  BUSBICHO  TaKi
TEHIEHI]. AOcoroTHa OUIBIIICTH

BHKJIa1a4iB — 65,6% (n=99) maroth nonas 20
pokiB mpodeciiinoro goceigy. Lle cBimuuTh
PO BHUCOKY TMPEICTaBICHICTh Yy BHOIpII
memaroriB 13 3HA4YHUM  CTa)XeM  Ta
0araToOpivHOI0 TMPAKTUKOIO, 110 € BarOMHUM
pecypcoM  nsi  3a0e3MeyYeHHs  SIKOCTI
MiArOTOBKM MaiOyTHIX ¢axiBmiB. 21,2%
(n=32) pecnioHIeHTIB MalOTh cTax Big 11 10
20 pokiB, TOOTO TaKOX HaleXKaTh JIO
KaTeropii JOCBITYCHUX TEAAroriB, SKi BkKe
MPOUIIIA €Tall CTAHOBJICHHS 1 BOJIOIIOTH
JIOCTATHIM TMPAKTUYHAM Ta METOJUYHHM
Oaraxxem. Jlume 6% (n=9) BuKIaTaAYIB
MpaIorTh Big 6 10 10 pokiB, 1 CTIIBKH X —
Binm 1 mo 5 pokis. lle o3nauae, mo yacTtka
BIJIHOCHO MOJIOAIINX TEJaroriB y BUOIPII €
HEBEIIMKOI. BuKIiamaviB-movyaTkiBiiB (31
ctaxxeM 10 1 poky) Hemae, a 1,3% (n=2)
PECTIOHICHTIB 3a3HAYMJIN, [0 CTAXy B3araii
HE MarTh. TakUM YHHOM, pe3yJIbTaTH
CBIlYaTh, MO y BHOIpHI JOMIHYIOTh
BHKJIa/1auil 3 BEJIMKUM JIOCB1IOM pOOOTH, 110
3a0e31nedye BUCOKY SIKICTh Ta CTAOLIBHICTD Y
MiArOTOBII 3/100yBadiB OCBiTH. BomHouac,



time, the small number of educators with up
to 10 years of experience may indicate a
shortage of young-generation lecturers,
which poses a challenge for the education
system in terms of workforce renewal and
continuity.

MoHapg 20 pokis\O...

65,6%

HEI Students: Examining the question of
total teaching and/or academic work
experience, it was found that 62.4%
(n=201) of students have no work
experience in educational institutions,
15.5% (n=50) are at the start of their
professional activity with up to 1 year of
experience, and 17.1% (n=55) have 1-5
years of experience, which is characteristic
of Master's degree students.

HEBEJIMKA KIJbKICTh MEJaroriB 31 CTaXKeM 110
10 pokiB MoOXe BKazyBaTH Ha JeQiluT
MOJIOJZOrO ITOKOJIIHHS BHKJIAgadiB, IO €
BUKIIMKOM JIJISI CUCTEMH OCBITH Y KOHTEKCTI
KaJ[pOBOTO OHOBJICHHSI T4 HACTYITHOCTI.

1-5 pokie\1-5 years

11-20 pokie\11-20...
TET

6,0%

6-10 pokie\6-10 y...
-

BigcyTHi\None

3no0yBaui 3BO: Jlochimkyroun NHTaHHS
3arajbHOr0 TMENarorivHoro craxy ta (abo)
HAYKOBO-TIEAArOTIYHOTO CTaXxy, 3'ACOBAHO,
mo 62,4% (n=201) 3m00yBa4yiB HEe MarOTh
JIOCBiy poOOTH y 3akiaaax OcBiTH, 15,5%
(n=50) — mHa crapti cBOei mnpodeciitHOi
JISTTBHOCTI, Mar4u J0CBig podotu mo 1
poky, 17,1% (n=55) — MaroTh 10CBia podOTH
1-5 pokiB, WO € XapakTepHUM IS
3100yBadiB Apyroro (MaricTepCchKOro) piBHSA
3100y TTsI BUILIOT OCBITH.

3aranbHWin nefaroriyHmii Ta (abo) HaykoBo-neaaroriyHuii ctax\Total teaching and/or academic

experience
322 signosigi

Secondary School Teachers: Examining
the question of total teaching and/or
academic work experience, it was found
that 63.0% (n=447) of respondents have
over 20 years of work experience, 17.5%
(n=124) have 11-20 years, 8.2% (n=58)
have 1-5 years, and 6.8% (n=48) have 6-10
years. Additionally, 2.7% (n=19) indicated
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[ ] BiacyTHin\None

@ [1o 1 poky\Less than 1 year

@ 1-5 pokis\1-5 years

@ 6-10 pokis\6-10 years

@ 11-20 pokie\11-20 years

@ nNonap 20 pokis\Over 20 years

Buurteni 33CO: Jlochimkyoun NHTaHHS
3arajJpbHOr0  mexarorivHoro  ta  (abo)
HayKOBO-TICArOT1YHOTO CTaXy 3'sCOBaHO,
mo 63,0% (n=447) pecrnoHACHTIB MaroTh
nocBig poborn monanm 20 pokiB, 17,5%
(n=124) — Big 11 mo 20 pokis, 8,2% (n=58) —
Bix 1 1o 5 pokis, 6,8% (n=48) — Big 6 10 10
pokiB. Takox 2,7% (n=19) 3a3Hauymmm



no experience, while 1.8% (n=13) have up
to 1 year of experience.

MoHan 20 pokis\O....

Comparative Analysis: HEI lecturers and
school teachers demonstrate similar
experience levels (over 60% have more
than 20 years of experience), indicating
high professionalism but also pointing to
the problem of workforce aging. HEI
students naturally have minimal experience,
which underscores the importance of
quality practical training during their
studies.

ASSESSMENT METHODOLOGY

A 5-point Likert scale was used to assess the
level of  professional  competence
development across the five key areas, as
with lecturers and teachers:

. 1 — Very low level
. 2 — Low level

. 3 — Medium level
. 4 — Sufficient level

. 5 — High level

The questionnaire included 5 blocks of
questions. Specifically, the first block
concerned  professional  commitment,
covering competences in the areas of
national identity, civic position,
pedagogical values, ethics, and self-
development. The second block was aimed
at determining the level of competence
development among HEI lecturers, HEI
students, and school teachers in the area of
teaching, learning, and assessment (subject
mastery, methodology, formative
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BIJICYTHICTh CTaxy, a 1,8% (n=13) — gocsin
1o 1 poky.

1-5 pokis\1-5 years

11-20 pokig\11-2...

6,8% 6-10 pokig\6-10 y...

BigcyTHii\None

o 1pokyLess th...

IHopiBuanabauii anamiz: Bukimanaui 3BO Ta
Buuteni  33CO  IEeMOHCTPYHOTH  CXOXIi
MOKa3HUKH JocBigy (moHanm 60% wmaroTh
ctaxk moHax 20 pokiB), IO BKazye Ha
BHCOKHMI TMpodecioHani3M, aje TaKoX Ha
npobaeMy crapinHs KaapiB. 3100yBaui 3BO
3aKOHOMIPHO MarOTh MIiHIMaJbHUN JTOCBII,
0  MJKPECITIOE  BAXJIMBICTh  SKICHOI
MPAKTUYHOT MATOTOBKH 1] 4aC HAaBYAHHS.

METOAUKA OHIHIOBAHHA

Jns  omiHIOBaHHS piBHSA Cc(OPMOBAHOCTI
npodeciiHUX KOMIIETEHTHOCTEH 3a 5-ma
KITFOYOBUMH CepaMH BUKOPHUCTOBYBAJIACS
5-6anpHa mkama Jladikepra, sk 1 I
BUKJIQ[AYiB Ta BUUTEIIB:

. 1 — Jly*e HU3bKUi piBEHb
. 2 — Huzbkwii piBeHb

. 3 — CepenHiit piBeHb

. 4 — JloctaTHii piBeHb

. 5 — Bucokwuii piBeHb

OnuTyBaJIbHUK BKJIFOYAB 5 OJIOKIB ITHTaHb.
3okpema, Tepmmid  OJIOK  CTOCYBaBCS
npodeciiHOT BIJIAHOCTI, IO OXOIUTIOBAB
KOMIIETEHTHOCTI Yy cdepax HalioHaIbHOI

IICHTHYHOCTI,  TPOMAJSIHCBKOI  TO3MIIii,
MeIaroriyHuX I[IHHOCTEH, eTUYHOCTI Ta
CaMOPO3BUTKY. Hpyruit omox  OyB
COpSIMOBAaHMW  HA  3’ACyBaHHS  DIBHSA
chopmoBanocti 'y  Bukiamadie  3BO,

3no0yBauiB 3BO Tta Bumtenis 33CO rpymnu
KOMIIETEHTHOCTe Yy cdepi BUKIAIaHHS,
HaBYaHHA Ta OIliHIOBaHHSA  (BOJIOJIHHS
peIMeTOM,  METOIUKH,  (popMyBalibHE



assessment, inclusive environment, etc.).
The third block included questions to
determine respondents' level of competence
development in the area of diversity, well-
being, and  resilience  (emotional
intelligence, inclusion, tolerance, ability to
act in crisis situations, etc.). The fourth
block enabled assessment of respondents'
level of competence development in the
area of digital literacy (working with
information, digital resources, content
creation, use of Al, etc.). The fifth block
revealed the level of competence
development among surveyed groups in the
area of institutional commitment (strategic

thinking, leadership, partnership,
innovative culture, etc.). Additionally,
respondents  were  presented  with
pedagogical cases to gain deeper

understanding of their views, and open-
ended responses were collected regarding
challenges and development needs in this
area.

COMPARATIVE ANALYSIS ACROSS
THREE RESPONDENT GROUPS

The comparative analysis of the three
respondent groups reveals systemic
characteristics of Ukraine's teaching
community. The feminization of the
profession is a general trend with the
highest rates among secondary school
teachers (88.4%), which may indicate
varying  attractiveness of  different
educational levels for men. The age
distribution demonstrates a critical problem
of aging teaching staff among university
lecturers and secondary school teachers,
with the 46-60 age group predominating,
while university students are represented
primarily by the typical student age group
of 20-23 years. Professional experience
reveals a paradoxical situation: both
university lecturers (65.6%) and secondary
school teachers (63.0%) have
predominantly over 20 years of experience,
which guarantees high qualifications but
creates the threat of mass retirement
without sufficient replenishment by young
personnel. Particularly alarming is the fact
that 62.4% of university students have no
practical experience in the educational
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OI[IHIOBAHHS,  IHKIIO3MBHE  CEpPEOBHIIE
tomio). TpeTiit OJOK BKIIIOYAB 3alUTAHHS Ha
BU3HAYCHHS  piBHA  c(OpMOBAHOCTI Yy
PECTIOHICHTIB TPYIHA KOMIICTCHTHOCTEH Y
chepi  pI3HOMaAHITHOCTI, J0OpOOYTYy Ta
CTIAKOCTI (€MOIIMHUM 1HTENEKT, 1HKII03is,
TOJICPAHTHICTh, YMIHHS ISITH B KPHU30BHUX
cutyarisix  tomo).  YerBeptuit G0k
JTI03BOJIMB BU3HAYMTH PiBEHb CPOPMOBAHOCTI
Yy PECIOHCHTIB TPy KOMIETCHTHOCTEH Y
chepi iHpopManiiHO -1 HPoBOT
rpamMoTHOCTI  (pobGoTa 3  iH(oOpMAII€O,
udpoBl pecypcu, CTBOPEHHS KOHTEHTY,
BukopuctanHg I Tompo). I’sTuit OGmox
pO3KpHUBaB  piBeHb  C(HOPMOBAHOCTI B
ONMMTYBAaHUX I'PyN KOMIIETEHTHOCTEHN y chepi
IHCTUTYIIIHHOT ~ BigaHOCTI  (CTpareriuyHe
MUCJICHHS, JIepCTBO, MapTHEPCTBO,
IHHOBAIllifHa KyJIbTypa ToIo). JlogaTkoBo
PECTIOHICHTaM TPOTOHYBAIHUCS TeIaroriyHi
CUTyaIlii 3 METOI TJUOIIOr0 PO3YMIHHS
JyMOK Ta 30upanucsi BIIKPUTI BIIMOBIIL
[I0JI0 TPYIHOLIIB Ta TMOTPeO PO3BUTKY Y
naHiii chepi.

3ATAJIBHUM IMOPIBHAJIbHUM
AHAJII3 3A TPBOMA I'PYIIAMH

PECIHOHIEHTIB
[TopiBHSITBHUN ~ aHANi3  TPHOX TPyl
PECTIOH/ICHTIB BUSIBIISE CUCTEMHI

XapaKTePUCTHKU TMEJaroriuHoi CIHiIbHOTH
Ykpainu. Oeminizamis  npodecii €
3araJibHOI0 TEHJCHIEI0 3 HAWBHUIUMU
nokasHukamu  cepen  Buutenis  33CO
(88,4%), mo MOXKe CBIIYUTH MPO PI3HY
MpUBA0IMBICTh  OCBITHIX  JIAHOK  JUISI
YOJIOBIKIB. BiKOBMIA pO3MOIiI AEMOHCTPYE
KPUTHYHY TTPOOJIEMY CTapiHHS MMeIaroriaHuX
kajpiB y BukiaagadiB 3BO ta Bunteni 33CO
3 TOMiHyBaHHsIM Tpynu 46-60 pokiB, TO1 K
3nobyBaui 3BO mpesacTaBiieHi MepeBakHO
TUTIOBOIO CTYICHTCHKOIO BIKOBOIO TPYIIOO
20-23  pokiB.  IIpodeciitHuii  gOCBix
PO3KpUBAaE TapaJoOKCabHy CHUTyaIlio: 1
Buknagadi 3BO (65,6%), 1 Buureni 33CO
(63,0%) matoTs nepeBaxkHo moHaa 20 pokiB
CTaXy, IO TapaHTy€ BUCOKY KBamiikarlito,
aJile CTBOPIOE 3arpo3y MacoBOTO BHUXOIY Ha
MEeHCil0 0e3 JIOCTaTHhOTO  TOTOBHEHHS
MOJIOTUMHE KagpamMu. OCOOIMBO TPUBOKHUM
€ Te, mo 62,4% 3no0yBauiB 3BO He MarOTh
’KOJTHOTO TPAKTHYHOTO JIOCBIy B OCBITHIH
cdepi, a 28,1% Buknagaudis 3BO B3arani He
MPAMOBAIA B IIKOJI, IO MOXKE HETaTUBHO



field, and 28.1% of university lecturers
have never worked in schools at all, which
may negatively impact the quality of future
teacher preparation and the connection
between theory and practice in teacher
education.

«PROFESSIONAL COMMITMENT»
AREA

Evaluate your level of competency
development in the Professional
Commitment area (national identity,
civic position, pedagogical values, ethics,
self-development, etc.).

HEI Lecturers: The overwhelming
majority of lecturers — 70.9% (n=107) —
rated their level of professional

commitment as high, with an additional
26.5% (n=40) rating it as sufficient, and
2.6% (n=4) as medium. This indicates that
lecturers remain steadfast in their
convictions and strive to ensure quality
educational processes even under difficult
conditions. At the same time, a number of
respondent answers demonstrate the
presence of factors that negatively affect
this commitment.

HEI Students: Respondents evaluated the
level of competency development in the
professional commitment area as follows:
45% (n=64) of respondents defined it as
sufficient, 33.5% (n=108) as high, and
19.9% (n=64) as low. There was a
negligible proportion of respondent
answers indicating a very low level.

Secondary School Teachers: Respondents
rated the level of competency development
in the professional commitment area quite
highly: 54.4% (n=386) defined it as
sufficient, and 41.7% (n=296) as high. Only
3.5% (n=25) rated their level as medium,
while 0.1% (n=1) each rated it as low or
very low. Overall, 96.1% of respondents
rated their competences in the professional
commitment area as sufficient or high,
indicating a high level of professional
motivation and dedication to the teaching
profession among Ukrainian teachers.

Examples of respondent answers to the
question «What difficulties or development
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BIUTMBATH Ha SKICTh IMJATOTOBKH MalOyTHIX
YUUTETIB Ta 3B'A30K MDK TEOpI€l0 1
MPaKTHUKOIO B TIEAATOT14YHIN OCBITI.

COEPA «[IPODPECIMHA
BUIIAHICTb»

Ouinite piBenb cpopmoBanocti y Bac
rpynd  KOMIeTeHTHOCTel y  cdepi
npogeciiiHoi BiagaHocTi (HaumioHaJIbHA
iIeHTUYHICTh, TPOMAJAHCHKA TO3MLis,
neaaroriyHi HiHHOCTI, €TUYHICTD,
CaMOPO3BHTOK TOIIIO0)

Buxnanaui 3BO: IlepeBakHa OUIBIIICTH
Buknanadie — 70,9% (n=107) omiHuam CcBiit
piBeHb Mpo¢eciitHOT BiATAaHOCTI SIK BUCOKHH,
e 26,5% (n=40) — sk gocTaTHi#, cepenHii
2,6% (n=4). llecBimuuTh Mpo Te€, IO
BUKJIaJ[a4ui 3aJUIIAI0ThCA CTIMKUMHU Yy CBOIX
MIEPEKOHAHHSAX Ta MParHyTh 3a0e3MedyBaTH
SAKICHUI OCBITHI{ MPOIEC HABITh y CKJIATHUX
yMoBax. BoaHowac Hu3Kka BIAMOBIAEH
PECTIOH/ICHTIB 3acBiuye HasIBHICTH
(dakTopiB, 110 HETATUBHO BIUIMBAIOTh HA IO
BIIIAHICTb.

3no0yBaui 3BO: PiBenp chopmoBaHOCTI
KOMITIETEHTHOCTEeH y cdepi mpodeciiinoi
BIJIIAHOCTI, PECIOHACHTH OIIHUIN TaKuM
yuHOM:  45%  (n=64)  pecnoHJEHTIB
BH3HAYWIK SK aoctatHii, 33,5% (n=108) —
BUCOKUH, 19,9% (n=64) — Husbkuil. byna
HE3HayHa YacTKa BIAMOBiIel PECIIOH/ICHTIB,
110 BKa3yBaJId Ha JTy>Ke HU3bKHUIl PiBEHb.

Bunteni 33CO: Pisenp chopmoBaHOCTI
KOMITIETEHTHOCTEH y cdepi mpodeciiinoi
BIJIIAHOCTI PECIOHACHTH OIIHWIN JOCUTh
BUCOKO: 54,4% (n=386) BU3HAUMIIM HOTO SIK
nocratHi, 41,7% (n=296) — SK BUCOKHIA.
Jlume 3,5% (n=25) ouiHuUIM CBiil piBEHb 5K
cepenniit, a mo 0,1% (n=1) — sx HU3BKHUI 2060
Ty xKe HU3LKUH. 3arajom 96,1%
PECTIOHJICHTIB OI[IHIJIA CBOi KOMITETEHTHOCTI
y cepi mpodeciitHoi BiIIaHOCTI K TOCTaTHI
ab0 BHUCOKi, IIO CBIIYUTH PO BUCOKHMU
piBeHb  mpodeciiiHoi  MoTHBamii  Ta
BIJAHOCTI TENaroriyHiii cmpaBi cepen
YKpaiHCHKUX BUUTEIIIB.



needs do you identify in this area?) are
provided below.

HEI Lecturers: Among them, the most
common issues were emotional and
administrative overload, bureaucracy, low
salaries, and the search for additional
sources of income, which reduces
concentration on teaching activities.

«I do not feel support in deepening national
consciousness, forming a national idea
from colleagues and students.»

«l feel the need to improve emotional
resilience skills, develop critical thinking,
and the ability to act constructively in
complex pedagogical situations.»

«The need for a more thorough and deeper
approach to developing these competences
and working with lecturers and students in
this area. We need to move away from
stereotypes and clichés toward forming
relevant, scientifically grounded
approaches.»

«Feeling of 'burnout’ due to difficult socio-
political  conditions  that complicate
constant activity, pressure of
administrative requirements that pushes
one's own pedagogical convictions to the
background; challenges in maintaining
professional ethics when working with
students on social networks or in online
learning, lack of time for quality self-
learning and professional development due
to heavy workload.»

«Need for recognition and support (moral
and material support for the lecturer as a
bearer of civic and pedagogical values), for
time and resources for self-development,
for methodological and informational
support.»

«Extremely low salary, the level of which
categorically does not correspond to the
efforts, time, and money spent on
developing the professional level of an
experienced lecturer.»

External factors also have a significant
impact — war, forced relocation of
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Tak, HaBemeMo TMpPUKIAAA  BiAMOBiIEH
peCroHJCHTIB ~ Ha  3anmuTaHHa  «fAki
mpyonowyi uu nompeodou Bu eiouyeacme y
uii cgpepi?

Bukaamnaui 3BO: Cepen Hux HaiOinbI
MOITUPCHUMH cranu eMOlLIiiHe Ta
aZMIHICTpaTUBHE MepeBaHTAKEHHS,
Oropokparisi, HU3bKa 3apo0iTHA TIUIaTa, a
TaKOXX  TOWIYK  JOJAaTKOBUX  JDKepen
3apo0iTKy, MO0 3HIKYE KOHIICHTPAII0 Ha
BUKJIQIALBKIA AISIBHOCTI.

«He e6iouysaio niompumku y noeiubOnienHi

HayioHanvbHoi  ceioomocmi,  (hopmyeaHHsa
HayionanvHoi  idei  6i0  Konee  ma
cmyoeHmiey.

«Biouysaro nompeby 'y 80ockonaneuHi
HABUYOK eMOYIUHOI CMIUKOCMI, PO36UMK)
KPUMUYHO20 MUCTEHHSL u VMIHHS
KOHCMPYKMUeHo  Oiamu Y  CKIAOHUX

neoa2ociuHUxX CUmyayisaxy.

«llompeba 6 OGinbwi IpyHmMoOGHOMY ma
2nuboKomMy NiOXo0i 00 PO3BUMKY  YUX
KomMnemewmHocmeu — ma  pobomi i3
suKIadawamu ma cmyoeHmamu 8 yitl cgepi.
Ilompiono pyxamucev 6i0 cmepeomunie ma
Kiiwe 00  (OpMYBaHHS — AKMYAIbHUX,
HAYKOB0-00TPYHMOBAHUX NIOX00i6).

«Biouymmsa «eucopanusny uepe3 CKIAOHI
CoYlanbHO-NOATMUYNT YMO8U, wo
VCKAAOHIOI0Mb NOCMINUHY AKMUBHICMb, MUCK
AOMIHICMPAMUBHUX BUMOR, SIKULL BIOCYBAE HA
opyaui niau 611ACHI neoacoeiumi
NEePeKOHAHHA,  GUKIUKU )  30epediceHHi
npogeciinoi emuxu nio uac podbomu 3i
3000y8auamu 8 COYIANbHUX Mepexcax yu
OHIAUH-HABYAHHI; Opax 4acy Ha AKIicHe
CAMOHABYAHHA MA NIOBUWeHHS Kealipikayii
uepes eenuKe HA6AHMANCEHHA).

«llompeba y eusnanni ma niompumyi
(MopanvHa ma mamepiaibHa NIOMPUMKA
suKknadaua sAK HOCisi 2POMAOSHCOLKUX |
neoaeociuHux YyiHHocmet), y uyaci ma
pecypcax 0Jis Camopo36UmKY, Y MemoOuyHitl
ma iHopMayitHit niOmpumyix.

«Haomo nuzvka 3apobimua niamus, pieeHs
AKOI Kame20puyHo He 8iON08ioac 3yCUNLIAM,
yacy ma Kowmam, SUMpAyeHum  OJs
PO38UMKY NPOpecitinoeo PieHs 00CBIOUEHO20
BUKIA0AYA Y.

3HAYHUI BIUIUB MAKOTh 1 30BHINIHI YAHHUKHA
— BiifHa, BUMYIIICHA penokartis



universities, lack of stability, and declining
motivation among students.

«Low interest and motivation of students to
study, particularly the unwillingness of
some students to pursue the teaching
profession, which I believe is related to the
decline in the profession's prestige due to
low salaries.»

Individual lecturers also drew attention to
systemic problems — lack of communication
with the Ministry of Education and Science
of Ukraine, ineffectiveness of state
institutions, and absence of modern
methodological materials.

«Absence of communication with the
Ministry  of Education and Science
regarding the reform of higher pedagogical
education and professional training of
future teachers.»

«Among the needs, [ want to emphasize the
following: quality material equipment,
availability of educational video materials,
free textbooks for HEIs. Certain difficulties
arise from the need to make scientific
publications at one's own expense, print
educational materials and manuals, and
very low financial support (salary), absence
of free housing for internally displaced
persons. »

«Absence of a sufficient number of
educational and methodological
developments,  recommendations  for
working with HEI students.»

Some respondents emphasized that
commitment declines precisely due to «the
ineffectiveness  of  state  institutions
permeated by corruption.»

«Lack of sufficient consolidation of society
during wartime, contradictory behavior of
authorities at various levels.»

At the same time, there were statements that
emphasized a high level of internal
motivation: «Despite the difficulties, I am
sustained by love for students and faith in
the meaning of my work.»
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VHIBEPCHUTETIB, BIJACYTHICTh CTaOUIBHOCTI,
3HWKCHHSI MOTHUBAIIi1 37100yBadiB OCBITH.

«Huzbka 3ayixaenenicme ma Momusayis
3000y6auyi6 00  HABUAHHA,  30Kpemd
HebadicanHs 3000yeamu  ax euumens y
yacmuHu CMyoOeHmis, 86axcar0 nog'sizawe 3
NAadiHHAM — npecmudichocmi  npoghecii  y
36'A3KY 3 HUSLKUMU 3APNAAMAMUN.

OxpeMi BHMKJIaZaul 3BepTaad yBary M Ha
CUCTeMHI mpobiemMu — Opak KOMyHiKaIii 3
MiHicTepcTBOM OCBITH Ta HayKM YKpaiHW,

HEe(EeKTHBHICTh JCP)KaBHUX 1HCTUTYIIH,
BIJICYTHICTb CY4YaCHHX METOAMYHUX
MaTepiaiB.

«Biocymnicme  komynikayii 3 MOH &
acnexkmi pepopmysarts suwoi nedazociyHol
oceimu ma ¢axo8oi niocomosKu Maidymuix
uUMeniey.

«Ceped nompeb xouy Hazorocumu Ha

HACMYNHUX. AKICHe mamepianvHe
OCHAWeHHA, HAABHICMb HABYAIbHUX
gideomamepianis, 0e3KOUMOBHUX

niopyunukie 0na 3BO. [leeni mpyonowi
BUKIUKAE HEOOXIOHICMb 3a 61ACHUU KOWM
pooumu  Haykosi nyoaikayii, OpyKyeamu
HABYANbHI Mamepianu, NOCIOHUKU ma oyice
HU3bKe Qhinancose 3abe3neyenns (3apodimua

niama),  6IOCYmHicmb — OE3KOUMOBHO20
orcumaa ons BITIO».

«Biocymuicmv  docmammuvoi  kinekocmi
HABYAIbHO-MEMOOUYHUX PO3po0OK,

pexomeHnoayit 0ns pobomu 3i cmyoeHmamu
3BO».

Jlesiki pecToOHACHTH HaroJIONIyBaji, UIO0
BITAHICTh ~ 3HIDKYETBCS ~ caMe  uepe3
«HeeheKmUBHICMb 0epIHCABHUX THCIMUMYYILL,
NPOCAKHYMUX KOPYNYIEIO».

«Biocymuicmo docmammubol
CKOHCONIOOBAHOCMI  CYCRIIbCMBA 8  HacC
BiliHU, cynepeunuea MNOBeJiHKA 61a0u Ha
DI3HUX DIGHAX).

Bomnowac 3ycTpivanucs i BUCIOBIIOBAHHS,
SKI  TIJKPECIIOBaJM  BUCOKUH  piBEHb
BHYTPIIIHKOI MOTHUBAIII: «/lonpu mpyorowi,
MeHe mpumac 1100606 00 cmyoeHmis ma 6ipa
8 CeHC MO€I npayiy.



HEI Students: Respondents also noted
difficulties that exist in developing
competences in the  professional
commitment area, namely a complex of
causes such as the war in Ukraine, which
affects all spheres of life, with professional
activity being one of the first to suffer, lack
of motivation, low pay for education
workers (teachers), shifting of
responsibility from parents to teachers,
absence of real practical experience, etc.

«There is no example of this competency
from the state.»

«Lack of proper support from parents, who
often shift all responsibility to the teacher.»

«Sometimes an internal conflict arises
between personal convictions and the
limitations of the educational space, where
it is not always possible to openly discuss
socio-political issues with students. I also
feel a certain discrepancy  between
traditional approaches in school and
modern ideas of student self-expression and
active participation. It is difficult to
maintain a balance between discipline and
[freedom.»

«Low correspondence between the subjects
being studied and those that are actually
necessary. Low number of hours in teaching
methodology. Absence of review, and what
was studied in the Ist year is forgotten by
the 4th.»

In particular, respondents noted needs that
arise when developing competences in the
professional commitment area, including
the need for developing emotional
resilience, obtaining knowledge about new
effective practices in working with
students, support from the administration of
secondary education institutions, the need
for further improvement: in deeper
understanding of modern approaches to
forming students' national identity through
teaching; in expanding experience of
practical application of pedagogical values
in complex interaction situations; in
developing  skills  for  maintaining
professional ethics during conflict or
stressful circumstances, the need for
systematic development in schoolchildren
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3n00yBaui 3BO: Takox pecrnoHICHTH
3a3HAYMIM TPYAHOINl, $IKI ICHYIOTH Yy
dbopMyBaHHI KOMIIETEHTHOCTEH Yy cdepi
npodeciiiHa BiJIaHICTh, a CaMe 1€ KOMILIEKC
NPUYMHU TaKUX sK BiifHa B YKpaiHi, 110
BIUTMBa€ Ha BCi cdepu KUTTS, npodeciiiHa
TISIBHICT OJHA 3 TepUINX TMOYHHAE
CTpaXKJaTH, BIJCYTHICTb MOTHBAIlll, HU3bKa
ormara mparti MpaIliBHUKIB OCBITH
(BuMTEINIB), IEPEKIIATaHHS BIMOBIJATFHOCTI
3 0aTpKiB Ha BYHTENsSA, BIJICYTHICTh
peaIbHOTO MPAKTUYHOTO JIOCBITY TOIIIO.

«Biocymmiti npuknao yiei komnemenmHocmi
30 CTNOPOHU 0epAHCABUY.

«Biocymnicmo  Hanexicnoi niompumxu  6io
bamoKis, AKI 4acmo nepexiadaroms 6CHo
8I0N0BIOANILHICINb HA BUUMETAN.

«IH001 sunuKae 6HYMPIWHIL KOHGIIKM MidC
ocobucmumu nepeKoOHaHHAMU u
00MeHCEeHHAMU OCBIMHLO2O NPOCMOPY, O€ He
3a62C0U €  MOJNCAIUBICMb  BIOKPUMO
ouckymysamu 3 YYHAMU NPO CYCRIIbHO-
noaimuuni numanns. Taxooic 6i0uysaio neemy
POo30idcHiCMb Midnc MpaouyiuHuMu
nioxooamu 8 WKoAi ma CY4ACHUMU [0essMU
VUHIBCHOKO20 CAMOBUPANCEHHS U AKMUBHOL
yuacmi. Baowcko 36epeemu  6anawc miogic
OUCYUNIiHoO ma c80000010».

«Husvka 6i0nosionicme mixc npeomemami,
Wo BuUBYAIOMbCS, mMa mMumu, wWo OIUCHO
HeoOxioni. Husvka Kintbkicme 200un 3
MemoOuKu  Guknadauus.  Biocymmuicmo
NOBMOPEeHHsl, a me, Wo UsYaIocs Ha 1 Kypci,
3a0y8aemuvcsi Ha 4.

30KkpemMa PeCcTOHACHTH 3a3HAUYMIN TOTPedH,
11(V) BHHHUKAIOTh npu dbopmyBaHHI
KOMIIETEGHTHOCTeH  cdepu  mpodeciitHa
BiJIIAHICTh, 30KpeMa TOoTpeda y pO3BUTKY
€MOIIIHHOT CTIHKOCTI, OTPUMAaHHI 3HaHb PO
HOB1 J1€Bl NPAaKTUKH y poOOTI 3 Y4YHSAMH,
MiATpUMKa 3 OOKy aaMiHIicTparii 3akKiamy
CepeHbOl1 OCBITH, TOTPeOy B TMOJATBIIOMY
YIAOCKOHAJICHHI: y TJHOMOMY pPO3YMiHHI
CydacHUX MIOXOoAiB A0  (opMyBaHHS
HalllOHAJIBHOI 1ICHTUYHOCTI YUHIB 3ac00aMu
HAaBYaHHS;, Yy  PO3IIMPEHHI  JOCBiAY
MPAKTUYHOTO 3aCTOCYBaHHS TeIaroriqyHUX
IIHHOCTEHN Y CKJIAJIHUX CUTYAIlisIX B3a€MO/IIT;
y  PO3BUTKY  HaBUYOK  30epeKeHHA
npodeciiinoi €TUYIHOCTI b qac
KOH(IIIKTHUX a00 CTpecoBUX OOCTaBUH,
norpedy B CHUCTEMHOMY BHUPOOJEHHI Yy



of skills related to general awareness in
critical ~situations under martial law
conditions, provision of quality state
psychological assistance in educational
institutions.

«I feel the need for real experience working
with  students to better understand
classroom psychology and be able to
explain complex topics in an accessible
way.»

«l feel the need to develop emotional
resilience and to obtain new tools for
development and improvement in the
professional commitment area.»

«Assistance to students with learning
foreign languages, since in many cases
general secondary education institutions
have not worked properly to form foreign
language proficiency competency, as a
result of which the academic community
loses many talented students.»

«Despite a sufficient level of competency
development, [ feel the need for further
improvement: in deeper understanding of
modern approaches to forming students’
national identity through teaching; in

expanding  experience  of  practical
application of pedagogical values in
complex  interaction  situations,  in
developing  skills  for  maintaining

professional ethics during conflict or
stressful circumstancesy, etc.

Secondary School Teachers: Respondents
noted numerous difficulties that exist in
developing competences in the professional
commitment area. Analysis of a large
number of open-ended responses revealed a
complex of systemic problems affecting
teachers' professional activity.

Among the most common problems,
respondents cited financial difficulties and
low pay. Characteristic responses include:
«Low teacher salaries, classrooms not
equipped with modern teaching tools
(including ICT), ineffective influences of
State  institutions  regarding  student
discipline and parental responsibility for
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HIKOJISIPIB HABUYOK, MIOB'A3aHUX 3 3araJIbHOIO
00I3HAHICTIO B KPUTUYHUX CHUTYaIisX YMOB
BOEHHOTO  CTaHy,  HaJaHHSI  SKICHOL
JIepKaBHOI TICHXOJIOTIYHO JIOTIOMOTH Y
3aKJIalaXx OCBITH.

«Biouysaio nompeby 6 peanvromy 00cidi
pobomu 3 yuHsamu, wod Kpawe po3ymimu
ACUXon02iio Kuacy ma emimu NOACHIO8AMuU
CKIAOHI memMu OOCMYNHOY.

«Biouysaio nompeby 6 po3zeumky emoyitiHoi
cmiukocmi  ma 8  OMPUMAHI  HOBUX
IHCIMpYMeHmig ons DPO38UMKY ma
600CKOHaNeHHsT Yy cghepi  npogpecitinol
8i00anOCmi».

«donomoea cmyoenmam i3  6UGUEHHAM
[HO3eMHUX MO8, OCKIIbKU 8 0azamvox
B8UNAOKAX 3aKNA0U  3A2ANbHOI  cepeOHbol
0C8imuU He CRpaylo8anu HANeHCHUM YUHOM,
wob  copmysamu  KOMNEMEHMHICMb
B0100IHHSA THO3EMHUMU MOBAMU Yepe3 WO
akaoemiuna CRIIbHOMA 6MpaAvae  oyice
bazamo maniano8umux cCmyo0eHmisy.

«Ilonpu oocmammii pieensv cghopmosarnocmi
KoMnemeHmHocmeti, 6i0uygearo nompeoby 8
nOOANLULOMY VOOCKOHANEHHI: ) 2audumomy
PO3YMIHHI CYHACHUX nioxoo0ie 00
Gopmysanns HayioHANbHOI 10eHMUYHOCE
VUHI@ 3aco00amMu HABUAHMA, Y POUWUPEHHI
00c8i0y  NpAKMUYHO20  3ACMOCYBAHHSA
neoazociuHux  YiHHocmell Yy CKAAOHUX
cumyayisix 83aemooii; y po36umky HAGUUOK
30epedicennss npogeciiinoi emuynocmi nio
yac  KOH@AIKMHUX  abo  Cmpecosux
06cmasumy, mowo

Buureni 33CQO: PecnoHaeHTH 3a3HAYMIN
YUCIEHHI TPYOHONI, SKi ICHYIOTh Yy
dbopMyBaHHI KOMIIETEHTHOCTEH y cdepi
npodeciiiHol BiamaHoCTi. AHaN3 BEIUKOI
KUIBKOCT1 BIJIKDUTHX BIJIMOBiICH BUSBHB

KOMIUIGKC ~ CHCTEeMHHX  TIpoOJieM, 10
BIUIMBAIOTh Ha TpodeciiiHy MisUTbHICTh
TMeIaroriB.

Cepen HaWOIIBII TOMMUPEHUX MPOOITEM

PECTIOHACHTH Ha3UBAJIH (inaHcoBi
TPYIHOIII Ta HHU3bKYy OIUIaTy  IMparll.
XapakTtepHumu €  BiAmoBini:  «Huzwvka
3apobimua naama neoazozis, He
obnawmosani Kabinemu Cy4acHuMu

3acobamu HasuawHs (6 momy uyucni IKT),
HeOiloul BNIUBU OePAHCABHO20 THCHUMYMY



minors'  unlawful  actionsy,  «Great
responsibility with very low salary», «Low
salary = low motivation.»

A significant proportion of responses
concerned problems related to
administrative overload and bureaucracy.
Respondents noted: «A4 lot of unnecessary
paperworky, «Lack of time and a large
number of reportsy, «Burdened by
documentationy, «Excessive, senseless, and
incompetent interference in educational
activities by governing bodies.»

Lack of time for professional development
also became one of the key problems.
Typical responses include: «Lack of time
for self-developmenty, «Not enough time
for self-developmenty», «Too little timey,
«Lack of time for continuous self-
development. »

Respondents also drew attention to the low
social status of the teaching profession:
«Lack  of respect for  teachersy,
«Devaluation of my profession», «Teachers
are not valued in the state», «Society's
attitude toward teachers.»

Among current problems, respondents cited
the impact of war: «Heavy burden on
teachers due to martial lawy, «Emotional
burden under special conditions and during
wary, «Danger due to war, depressed
emotional state, low productivity, and
students' unwillingness to learn.»

Individual respondents noted problems with
student motivation: «Children's
indifference to learningy», «Indifference of
students and parents to education, learning
in  particulary, «Low motivation of
children.»

At the same time, a significant proportion of
respondents do not experience difficulties
in this area. Characteristic responses
include: «I do not experience difficulties»,
«No  difficulties»,  «No difficulties
whatsoevery, «There are no difficulties»,
which represents approximately 25-30% of
the total number of responses to this
question.
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uooo OUCYUNTTTHOBAHOCMI  VUHIG i
8I0N0BIOAILHOCMI OAMBKIE 3a HENPABOMIPHI
BUUHKU HEeNnoBHOJIIMHIXY, «Benuka
8i0nosidanvHicms ~ npu  0ydxce  HU3LKIl
sapnaamiy, «Mana 3apnaiama=  mana
momusayisny.

3HaYHy YacTKy BIAMOBIACH CTaHOBWIM

npoOiemMu, TOB'3aHI 3 aJAMiHICTPATUBHUM
MEepPEBAHTAKEHHAM Ta OIOpOKpaTi€ro.
Pecnonaentn 3azHavanu: «bacamo 3atieoi
nanepogoi pobomuy, «bpak uacy i eenuxa

KibKICmb 36IMiey, «Obmsicenicmo
OOKYMEHMAbHUM CYnpoB8oOOM»,
«Haomipme, besenysde i bOesdaphe

BMPYUAHHSL 8 OCBIMHIO OISLILHICIb KEPIGHUX
op2aHiey.

bpak dacy mms mpodeciiiHoro po3BUTKY
TaKOX CTaB OJHIEIO 3 KJIIOYOBHUX MPOOIIEM.
TunoBumu € Biamosimi: «bpax uacy o0ns
camopozeumkyy, «He eucmauae uacy Ha
camopo3eumoxy, «3amano wacyy, «bpax
yacy Ha NOCMIUHUL CAMOPO3BUMOK ).

PecniongeHTn TakoX 3BepTaiM yBary Ha
HU3bKHUI COLlaJIbHUM CTaTyC MeNarori4yHoi
npodecii:  «Biocymuicme  nosazcu 00
suumensay, «3ueyiHenHs Mo€i npogheciiy,
«He yinyemoca e6uumens 6 Oepoicasiy,
«Cmasnenns cycninbcmea 00 UUmensiy.

Cepen akTyaslbHUX MpPOOJEM PECHOHIECHTH
Ha3UBaIN BILIVB BIlHU: «Benuxe
HABAHMAJICEHHS HA 8YUMEIsl Yepe3 BOEHHUL
cmany, «Emoyiune nasammadxcenns 6
ocobnusux ymogeax ma nio0 uYac BitiHUY,
«Hebesnexa wuepez 6iliny, npucHiueHul
eMOYIlHULL CMaH, HU3bKA Npaye30amuicmo
Ma HebaMCaHHs YUHI8 HABUAMUCSY.

OxkpeMi pecrioHIeHTH 3a3HavYaly MPoOIeMH 3
MOTHBALI€I0 YUHIB: «bauidyxcicmsb dimeti 00
HasuaHHAy, «batioyacicms yunie ma bamokis
00 oceimu, HaguaHHs 30Kpema», «Huszvka
momusayis oimeuy.

Boanouac 3HauHa yaCTHUHA PECHIOH/ICHTIB HE

Bi/luyBa€ TPYAHOIIIB y JdaHii cdepi.
XapakTepHUMHU € BiamoBimi: «He ioyysaro
MpyOHOWigy, «Hemae MpyOHOWigy,
«Koonux MPYOHOWiBY, «Tpyonowie

Hemaey, MO CTAaHOBUTH MpuOu3Ho 25-30%
BiJl 3arajJibHOI KUIBKOCTI BIAIIOBiIEH HaA I
[MUTAaHHSL.



An interesting addition to determining the
level of competence development was the
proposed pedagogical case: A student
expresses disrespectful comments about
Ukraine's national symbols during a
lesson/class. How would you react?
(Select one answer).

The results of respondents' answers are
presented in the diagrams.

B. Banpononyio y..

In a situation where a student expresses
disrespectful comments about Ukraine's
national symbols, the overwhelming
majority of lecturers — 80.1% (n=121) —
chose the path of open dialogue and
educational work: they are prepared to
discuss the meaning of the symbols and
explain the importance of respecting them.
This approach demonstrates educators'
commitment to fostering civic
consciousness, patriotism, and forming
value orientations in students.

Another 11.9% (n=18) of respondents see
merit in a more practical format of work —
preparing a mini-project about national
symbols. This indicates an attempt not only
to explain the meaning of state symbols but

also to engage students in actively
searching for and comprehending
information.

In contrast, 7.9% (n=12) of lecturers chose
a quick and formal option — to make a
remark and move on to the next topic. None
of the respondents supported the idea of
ignoring such a situation, which
underscores the high level of civic
responsibility among lecturers.

Thus, the results demonstrate a clear
orientation of educators toward patriotic
education, respect for state symbols, and
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[{ikaBUM JIOMOBHEHHAM /O BHM3HAYCHHS
piBHS  c(HOPMOBAHOCTI KOMIIETEHTHOCTEH
cTana 3alpOIOHOBAHA nejaroriyHa
curyarlis: 3100yBay OCBiTH MmiJ 4ac ypoKy
/ Ha mapi 3HeBa’KJIMBO BHCJIOBJIIETHCS
NP0 HAIOHAJIbHI CUMBOJIM YKpainu. Sk
BH Bigpearyere? (Obepimb 00Hy 6i0n06iob).

Pesynpratm  BiAmMoOBimeH ~— pPECHOHICHTIB
MoJiaHi B Jiarpamax.

A. 3pobnio sayea...

B. OGrosopto 3 HW...
Y  curyanii, koaum 3700yBad  OCBITH
3HEBAXKIIMBO BUCJIOBIIIOETHCS po
HAI[IOHANIbHI CUMBOJIM Y KpaiHu, NepeBakHa
Oimpmricts  BukiamayiB - 80,1% (n=121)

oOpanu WIIAX BIAKPUTOro Jialiory Ta
MPOCBITHUIILKOI  pOOOTH: BOHH  TOTOBI
00rOBOPHUTH 3HAYEHHSI CUMBOJIIB 1 TOSICHUTH
BaXKJIMBICTH IOBaru OO HHUX. TakwWil migxin
JNEMOHCTPY€ TparHeHHs TMeNaroriB o
BUXOBAaHHS T'POMAISIHCBKOI  CBiJIOMOCTI,
naTpioTusmy Ta (OpMyBaHHS IIHHICHHX
OpIEHTHUPIB Yy CTY/ICHTIB.

e 11,9% (n=18) pecnoHaeHTIB BOAYaltOTh
JMOUUTPHUM  OUTBII  TPaKTUYHUK  (opmaT
poOOTH — TIATOTOBKY MIHIMPOEKTY MPO
HAI[IOHAIbHY CHMBOJIKY. lle Bka3ye Ha
HaMaraHHs HE JIMIIE pO3’SCHUTH 3HAYCHHS
NepKaBHUX CHMBOJIB, a ¥ 3aJIy4uTH
CTY/IGHTIB O aKTHBHOIO TIOUIYKy Ta
OCMUCIICHHS 1H(OpMAIii.

Hatomicts 7,9% (n=12) BuknagauiB oOpanu
MIBUJKWHN 1 (POpMaIIbHUI BapiaHT — 3pOOUTH
3ayBa)KCHHS 1 TIEPEHTH O HACTYITHOI TEMH.
JKoneH 13 pecrioHIEHTIB HE MATPUMAB iICI0
ITHOPYBaHHS TaKoi CUTYallii, 10 MiIKPECIoe
BUCOKHI piBEHD TpOMaJITHCHKOT
BIZIIIOBINAJIBHOCTI BUKJIA1a4iB.

TakuM YHHOM, PE3yJIbTAaTH JEMOHCTPYIOThH
YITKY OpI€HTAIli0 TIEJAaroriB Ha MATPIOTHYHE
BUXOBaHHSI, TIOBAry JI0 J€PKaBHUX CUMBOJIIB



readiness to use conflict situations as
teaching and educational opportunities.

HEI Students

322 Bignosigi

=

The majority of respondents — 80.1%
(n=258) — indicated that they would try to
discuss the meaning of the symbols with
students and explain the importance of
respect, 12.1% (n=39) would suggest that
students prepare a mini-project about
national symbols, 5.9% (n=19) would make
a remark and move on to the next topic, but
1.9% (n=5) would ignore the situation.
These results indicate that the majority of
future teachers understand the importance
of fostering respect for their state and
national symbols in the younger generation.
However, there is a small proportion of
respondents who would ignore this
situation, which indicates the need for
developing teacher competences in the
«professional commitment area.
Ukrainian schools need patriotic teachers
who understand the price of independence
and unity of the state and are capable of
instilling civic values in the young
Ukrainian generation

Secondary School Teachers

I". MpoirHopyto cu...

Ta TOTOBHICTh BUKOPUCTOBYBATU KOH(DIIIKTHI
cuTyamii SK HaBYAJIbHI ¥  BHUXOBHI
MOKJIUBOCTI.

3n100yBauis 3BO:

@ A 3polnio 3ayBadeHHa | nepeiay oo
HacTynHoI Temu.\ | will make a comment
and move on to the next subject

@ E. OOBroBopH 3 HUMU 3HAYEHHA
CHMBOMIB | NOACHK BAXMMBICTE NOBAMNA\
| will discuss the meaning of the symb. ..

B. 3anponoHy YYHAM/CTYOEHTAM
NIATCTYEATH MIHINPOEKT NPO HALOHAN.

@ I MpoirHopy CHTYALIK, Woo He
NPOBOKYBATH KOHGMIKT Al will ignore th. .

binmpmicte  pecrionaentiB 80,1% (n=258)
3a3HaYWIM, IO CHPOOYIOTH OOTOBOPHTH 3
VUYHSIMH 3HAu€HHS CHMBOJIIB Ta TOSCHATH
BaXIUBICTF  moBarh, 12,1%  (n=39)
3aMponoHyIOTh YUHSAM MiArOTyBaTH
MIHIIPOEKT TPO HALIOHAJIBHY CHUMBOJIKY,
5,9% (n=19) 3po0msaTh 3ayBakKeHHS 1
neperayTh 10 HacTymHoi temu, aine 1,9%
(n=5)  mpoirHopyrooTh  cuTyamito.  Lli
pe3ynbTaTh  CBiAYaTh, MO0  OUIBIIICTH
MaiOyTHIX BUMTEIIB PO3YMIIOTh BaKIUBICTh
BUXOBAaHHS y FOHOTO TMOKOJIIHHS TOBAard Jio
CBO€1 JIep>KaBU Ta HaIIOHAJIHLHOT CHMBOJIIKH.
AJe € He3HayHa YacTKa PECIOHJIEHTIB, SKi
MIPOITHOPYIOTH ITI0 CHUTYAIlil0, IO CBITYUTH
po HEOOXITHICTh (dhopMyBaHHS
KOMIIETGHTHOCTEH  BuuTenss y  cdepi
«mpodeciiiHa  BIIAHICTE». YKpaTHCHKUM
IIKOJIaM TOTPiOHI BYUTENI-MIATPIOTH, SKi
PO3YMIIOTH IIHY HE3aJIEKHOCTI i COOOpPHOCTI
JIepkaBM W 3MaTHI  NPHUIICTUTIOBATH
JepKaBHULIbKI ~ IIUHHOCTI Yy  IOHOTO
YKpaiHCHKOTO TIOKOJIIHHS.

Buureai 33CO:

A. 3pobnio 3ayBa...

B. O6roBopto 3 HM. ..

815




In this pedagogical case, the overwhelming
majority of teachers demonstrated a
professional and patriotically oriented
approach. The majority of respondents —
81.5% (n=578) — indicated that they would
discuss the meaning of the symbols with
students and explain the importance of
respect, which indicates readiness for
educational work and formation of civic
consciousness. 14.8% (n=105) would
suggest that students prepare a mini-project
about national symbols, which
demonstrates a commitment to actively
engaging students in research activities.
Only 3.0% (n=21) would make a remark
and move on to the next topic, while 0.7%
(n=5) would ignore the situation. These
results indicate a clear patriotic position of
Ukrainian teachers and their readiness to
use conflict situations as teaching and
educational opportunities for forming
students' national identity.

«EFFECTIVE TEACHING,
LEARNING, AND ASSESSMENT»
AREA

Evaluate your level of competency
development in the Teaching, Learning,
and Assessment domain (content
mastery, pedagogical methods, formative
assessment, inclusive environment, etc.).

HEI Lecturers: In the second block of
questions, the majority of lecturers — 60.3%
(n=91) — rated their competences in the
teaching and assessment area as high, with
an additional 37.7% (n=57) rating them as
sufficient, and 2% (n=3) as medium. This
indicates  that  educators  generally
demonstrate confidence in  their
methodological approaches and readiness
to apply modern teaching technologies.

HEI Students: When evaluating the
teaching, learning, and assessment area
(content mastery, teaching methodology,
formative assessment, inclusive
environment, etc.), it was found that 46.9%
(n=151) of respondents rate their level as
sufficient, 24.2% (n=78) as medium, and
23.6% (n=76) as high. However, there were
respondents who indicated a low level of
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Y uiii memaroriuHid cutyarii mnepeBajkHa
OUTBIIICT, BYHUTENIB MPOJAEMOHCTPYBAIN
npodeciiHui Ta MaTPiIOTUYHO OPIEHTOBAHUMN
niaxig.  biumemnicte  pecniongeHtiB 81,5%
(n=578) 3a3Haumnau, MmO OOrOBOPATH 3
YYHSMH 3HA4YCHHS CHMBOJIIB 1 TIOSICHSTH
BOXJIUBICTh IOBaru, 10 CBIAYUTH MPO
TOTOBHICTH 7O BHXOBHOI poOoTH Ta
dbopMyBaHHS TPOMAASHCHKOI CBIJJOMOCTI.
14,8% (n=105) 3anpomoHyIOTh YYHSIM
MirOTYBAaTH MIHIMIPOEKT TPO HAIIOHATBHY
CHUMBOJIKY, IO JEMOHCTPY€E TNPAarHeHHS 0
aKTHBHOT'O 3aJTy4YEHHS YUHIB Y JOCHIHUILIBKY
nisutbHicTh. Jlume 3,0% (n=21) 3po0nsTsh
3ayBa)K€HHS 1 MepeWayTh [0 HACTYIHOL
temu, a 0,7% (n=5) nOpoirHOpyIOThH
cutyanito. LI pe3ynapTatu cBig4aTh Mpo
YiTKy NaTpiOTUYHY TMO3ULII0 YKPaiHCBKUX
BUYMTEIIB Ta iXHIO TOTOBHICTh
BUKOPUCTOBYBaTH KOHQIIKTHI CHTyamii sK
HaBYaJbHI Ta BHMXOBHI MOJMJIMBOCTI JUIf
dbopMyBaHHS HaIIOHAJIBHOT 1JEHTUYHOCTI
VUHIB.

COPEPA «kE®OEKTUBHE
BUKJIAIAHHSA, HABYAHHA,
OIIIHIOBAHHS»

Ouinits piBeHb copmoBanocti y Bac
rpynu  KoOMIeTeHTHOcTell y  cdepi
BUKJIAJJaHHSI, HABYAHHS TAa OUWIHIOBAHHS
(BoJIOiHHSI ~ MpeAMeTOM,  METOAHMKH,
(popmyBasibHe OULiHIOBAHHS, IHKJIIO3UBHE
cepel0BHIIE TOLIO)

Buxnanaui 3BO: Y npyromy 00111 mUTaHb
Oimpmiicte  BukiamauiB  60,3%  (n=91)
OIIIHMJIM CBOi KOMIIETEHTHOCTI y cdepi
BHKJIQZAHHS Ta OLIIHIOBAHHS K BHMCOKI, IIIE
37,7% (n=57) — sx nocratHi, 2% (n=3) —
cependi. Lle cBiqUUTH MpO TE, IO IEAAroru
3arajioM JeMOHCTPYIOTb YIIEBHEHICTh y CBOIX

METOAUYHHUX  IMAX0max 1  TOTOBHICTb
3aCTOCOBYBATH Cy4acHi TEXHOJIOT11
HABYAHHS.

3no0yBaui 3BO: Ilpu omiHioBanHI chepu
BUKIIQJIaHHsI, HaBUaHHS Ta OIIHIOBAHHS
(BosomiHHS MIPEAMETOM, METOIUKU
HaBYaHHS, (HOPMYBAIBLHOTO OI[IHIOBAHHS,
1HKJIFO3UBHOI'O CepeIoBHIIA TOIIIO)
3’s1coBaHo, 110 46,9% (n=151) pecionaeHTIB
OIIIHIOIOTh CBIM PIBEHH SK JOCTaTHIN, 24,2 %
(n=78) — cepemnii, 23,6 % (n=76) —
Bucokuii. [Ipore Oynmm pecrnoHACHTH, SKi
BU3HAYWIN HU3BKUH PiBEHb CPOPMOBAHOCTI



competency development in this area,
which is quite critical.

Secondary School Teachers: When
evaluating the teaching, learning, and
assessment area  (content  mastery,
methodology,  formative  assessment,
inclusive environment, etc.), it was found
that 59.7% (n=423) of respondents rate their
level as sufficient, 34.3% (n=243) as high,
and 5.6% (n=40) as medium. Only 0.3%
(n=2) indicated a low level and 0.1% (n=1)
a very low level of competency
development in this area. Overall, 94% of
respondents rated their competences as
sufficient or high, indicating high
confidence in their own methodological
abilities among Ukrainian educators.

We present respondents' answers to the
question «What methods or tools do you
consider most effective for ensuring
quality teaching and assessment?»

HEI Lecturers: Among the most common
methodologies, lecturers identified
interactive forms of work: discussions,
debates, case methods, role-playing, and
project-based learning. Digital tools occupy
an important place — Moodle, Google
Classroom, Kahoot, Mentimeter, Padlet —
which contribute to flexibility in the
educational process and active student
engagement. Lecturers paid special
attention to formative assessment: using
rubrics, portfolios, self-assessment and peer
assessment, which allows focus on student
development rather than only summative
control.

«Important, in my opinion, is problem-
oriented learning, flipped classroom, that is
independent work, STEM approach, project
activities, laboratory work, experimental-
research approach, brainstorming,
preparation and conducting of individual
classes by students (under lecturer
supervision), formative assessment,
assessment (self-assessment) by students of
work completed in groups.»
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KOMIIETCHTHOCTEH y maHiidi cdepi, mo €
JIOCUTH KPUTUIHHM.

Bunteni 33CO: Ilpu ouiHioBaHHI cdepu

BUKJIQZAHHS, HaBYaHHS Ta OIL[IHIOBAHHS
(BosmomiHHS MPEAMETOM, METOIHUKH,
(dopMyBaNbHE OI[IHIOBAHHS, IHKIIIO3UBHE

CEpeNOBHINE TOINO) 3'scoBaHO, MmO 59,7%
(n=423) pecrnoHAEHTIB OIIHIOIOTh CBil
piBeHb sK moctatHii, 34,3% (n=243) - sk
BHUCOKHH, 5,6% (n=40) — sik cepenniit. JInume
0,3% (n=2) BU3HAUYMIN HU3bKHUI piBEHb Ta
0,1% (n=1) — nyxe HU3BKUH PIBEHb
c(hOopMOBAHOCTI KOMIETEHTHOCTCH y MaHii
cdepi. 3arasiom 94% pecTOHICHTIB OIIHIIIN
CBOI KOMIIETEHTHOCTI $K JOcCTaTrHi abo
BHCOKI, 1110 BKa3y€ HA BUCOKY BIIEBHEHICTb Y
BJIACHUX METOAMYHUX 3MI0HOCTAX cepen
YKpaiHCBKUX IEaroriB.

[Ipononyemo  Bamriii  yBa3i  BiamoBimi
PECHIOHJIEHTIB, SIKI MW OTpUMalIM Ha
3anuTaHHS «Sxi MeTOAUKHU yu
iHcTpyMeHTH Bu BBaxkaere Haii0iIbII
e()eKTUBHUMHU aas 3a0e3nevyeHHs
SIKICHOTO BUKJIA/IaHHS TA OLIHIOBAHHA?»

Bukaamaui 3BO: Cepen  HaiiOinbin
MOLITHPEHUX METOIHK BUKJIa/1a4i
BUOKPEMHIIM 1HTEPaKTUBHI (PopmMHu poOOTH:
JIUCKycCii, nebaTu, KeWCc-METOOu, POIhOBI
Irpu, MPOEKTHE HaBYaHHS. Baxiuee wmicue
nocigaroTh nuposi iHCTpyMeHTH — Moodle,
Google Classroom, Kahoot, Mentimeter,
Padlet, sixi cripusifoTh THYYKOCTi OCBITHBOTO
npolecy Ta  AKTUBHOMY  3aJy4YEHHIO
ctyneHTiB. OcoOnuBy yBary BHKJIaaayl
OpUIIIs  (HOpMyBaIbHOMY OLIIHIOBAHHIO:
3aCTOCYBAaHHIO pyOpUHK, noptdoIio,
CaMOOIIIHIOBAHHS Ta B3a€EMOOLIHIOBaHHS, 1110
JO3BOJISIE  30CEPEAMTUCS HAa  PO3BUTKY
CTYJEHTa, a He JMIIe Ha HiJCYMKOBOMY
KOHTPOJII.

«Baoscnueum, Ha Mo OYMKY, € npooiemHo-
opienmosane HaguauHs, Quin-kuac, moomo

camocmiina poboma, STEM-nioxio,
NPOEKMHA OisLIbHICMD, nabopamopni
pobomu, eKCnepUMeHMAIbHO-

00CNIOHUYbKULL NIOXI0, MO3KOBUL WMYPM,
ni02omoeKa ma NpoBeOeHHs CMYOeHmMAaMu
(ni0 Ha21s100M BUKIAO0AYA) OKPEMUX 3AHMDb,
Gopmyeanvue  OYIHIOBAHHA,  OYIHIOBAHHA
(camooyiniosanus) cmyoeHmamu 6UKOHAHOL
pobomu 8 epyniy.



«lt is necessary to set requirements for
oneself to be able to explain educational
material clearly and accessibly and adapt it
to the level and needs of higher education
students. Continuously improve teaching
methods, using interactive and practice-
oriented forms of work.»

One respondent's position was particularly
notable: «/ use a student-centered
approach, which consists of harmonizing
students' acquisition of result-oriented
competences. I use a triune system of
verbal, practical, and visual teaching
methods at the level of problem-based,
research, and exploratory learning. I do not
allow even one student not to grasp the
lesson  topic.»  Another emphasized:
«Assessment should not punish, but
motivate — this is the main principle of my
work.»  Such statements underscore
lecturers' desire to create a supportive and
motivating educational environment.

HEI Students: Surveyed respondents
consider effective in their work a
combination of traditional and innovative
methods with an emphasis on criteria-based
and formative assessment. Specifically,
these methods include: problem-based
learning; case  method; formative
assessment; flipped classroom; Google
Forms / Microsoft Forms;
ClassroomScreen, Mentimeter / Kahoot,
Canva / Genially, Padlet / Jamboard,
argumentative mini-essays, logical chains,

«3-2-1» method, etc. Regarding
assessment, responses  predominantly
favored project-based assessment,

achievement portfolios, self-assessment,
and peer assessment. We provide examples
of several interesting responses:

«Group and pair work, mathematical
games and discussions work well — this
maintains student interest. For knowledge
verification, combining formative
assessment (short oral surveys, mini-tests
during lessons) and summative assessment
(tests, projects) gives the fullest picture.»
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«Heobxiono cmasumu eumoeu 0o cebe, ujod
Mamu 3mM02y Yimko i 00CMYNnHO NOACHIO8AMU
HasuanbHull Mamepiar ma adanmyeamu
tio2o 0o piens 1l nomped 3000y8auie uuoOl
oceimu. Ilocmitino B00CKOHAIOBAMU
MemoOUuKU BUKIAOAHHS, BUKOPUCHOBYIOUU
IHMepaKmueHi ma NpaKmuKo-OpieHMOBaAHI
Gopmu pobomuy.

MO3MLisl  OJHOTO 3
PECTIOH/IEHTIB: «Buxopucmosyto
CMYOeHmoyeHmpoganuti  nioxio,  AKui
noangeae y 2apMoHizayii  Habymms
cmyoeHmamu KoMnemenmHocmeu
OpIEHMOBAHUX Ha pesyromam.
Buxopucmosyro mpueoumny cucmemy
CIO6ECHUX,  NPAKMUYHUX  Ma  HAOYHUX
Memo0i6é HABUAHHS HA DPI6HI NPOOIEMHO20,
00CTIOHUYLKO20 MA NOULYKOBO20 HAGUAHHSL.
He oonyckaro, wob xou ooun cmyoenm He
6HUK y  memy  3auammsay.  IHIMN
HaronouryBaB:  «Qyinioeanus — mae — He
Kapamu, a MOMUeyeamu — ye 20106HUl
NPUHYUN MoE€T pobomuy. Taxi
BHCJIOBJIIOBAHHSI MiJIKPECTIOIOTh MparHeHHs
BUKJIa/Ia4iB CTBOPIOBATH MiATPUMYBAJIbHE i
MOTHBYIOUE OCBITHE CEPEIOBUILIE.

SlckpaBoro  crana

3n00yBaui 3BO: OrnuraHi pecrnoHACHTH
BBAXAIOTh  €(QEeKTUBHUMH y  poOoTi
MOETHAHHS TPAJUIIMHUX Ta 1HHOBAI[IHHUX
METOJIIB 3 aKIIEHTOM Ha KpuTepiajlbHe W
dbopMyBabHE OIIHIOBAHHS. 30KpeMa I1e TaKi

METONMU: MpoOJeMHE HaBYAHHS, METOJ
KCHCIB; dbopmyBasIbHE OIlIHIOBAHHS;
nepesepuyTnii  kimac; Google Forms /
Microsoft Forms; ClassroomScreen,

Mentimeter / Kahoot, Canva / Genially,
Padlet / Jamboard, AprymenTtoBani miHi-ece,
JIOT1YHI JIAHIIOXKKH, METOJ «3-2-1» ToIIo.
SIkimo  OIIHIOBaHHSA, TO  TMEpPeBaKAIH
BIIMOBII MO0 €PEKTUBHO-IIPOEKTHOTO
OLIIHIOBAaHHA, noptdoJtio JIOCSATHEHD,
CaMOOILIIHIOBAHHS, B3a€MOOIIHIOBAHHS.
HaBememo mpuknaag  KUIBKOX — I[IKaBUX
BIATIOBIIEH:

«/lobpe npayroroms epynosi ma napti popmu
pobomu, mamemamuyHi iepu ma OUCKycii —
ye niompumye inmepec yuuis. /[nsa nepesipku
3HAHb NOEOHANHHS dopmyseanvroco
OYIHIOBAHHA (KOPOMKI YCHI ONUMYBAHHS,
MiHI-mecmu  nio yac  Yypoky) ma
niOCYMK0B8020 (KOHMPOIbHI, NPOEKMU) 0dE
HAUNOGHIULY KAPMUHY».



«l consider interactive methods most
promising. Literary discussions, role-
playing games based on works, creating
book trailers — all this allows students not
just to consume information but to actively
process it. For example, when studying
Lesya Ukrainka's 'Forest Song,' we can
organize debates between characters or
create a contemporary interpretation of the
work. Differentiated approach is also
critically important. There are always
children in the class with different levels of
preparation and types of information
perception. Some perceive better visually
(infographics, — mind  maps),  others
auditorily  (audiobooks, podcasts, for
example), and still others need practical
activities. Project methodology is especially
effective for developing critical thinking.
Creating their own literary journals,
researching local folklore, analyzing the
language of modern media — such tasks
form skills that will be useful in life.»

Secondary School Teachers: Surveyed
respondents indicated a wide range of
methodologies and tools they consider
effective in their work. Analysis of a large
number of responses showed a combination
of traditional and innovative approaches,
with an emphasis on interactive learning
and formative assessment. Interactive
teaching methods were most common.
Respondents frequently mentioned:
«Interactive teaching methods such as
discussions, group work, case methodsy,
«Active learning: group work, discussions,
game technologies that engage studentsy,
«Discussions, debates, digital tools»,
«Interactive methods, project activities.»

Project and research activities occupy a
significant place. Characteristic responses
include:  «Project method, research
activities», «Project activities, problem-
based learning, interactive methodsy,
«Research method — students create their
own mini-research projects (posters,
presentations).»
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«Iumepaxmueni Memoou 88adicaro
HaunepcnekmugHIUUMU. Jlimepamypmni
OUCKYCIl, pONbOGI i2pu 3a MOMUBAMU MBOPIS,
cmeopenHs bykmpeliiepié 00 KHU2 — ye 8ce
00360/151€ VUHAM He NPOCMO CHONICUBANU
iHhopmayiro, a akmusHo ii onpaybosysamiu.
Hanpuxnao, xonu susuaemo «Jlicosy nicuioy
Jleci  Vkpainxku, Mmoodcna opeawnizyeamu
oebamu Midc nepcoHadcamu abo cmeopumu
CYYacHy iHmepnpemayiio meopy.
Jlughepenyitiosanuii nioxio MaxKoxc
KPpUMUYHO Gaxcaueull. Y Kiaci 3aeixcou €
oimu 3 pi3HUMU PIGHAMU NIO2OMOBKU MaA

munamu cnputinamms  ingpopmayii. OOHi
Kpawje CRpUMaroms 8I3YANILHO
(inghoepapixu, menmanvui kapmu), iHwi —
ayoianvHo (ayoiokHueu, nookacmu,
Hanpukao), mpemi nompeoyiomo
NPAKMUYHOL OislibHOCMI. Ilpoekmna
Memoouxa — 0cobauso  epexmusna O/
PO3BUMKY KpUMU4HO20 MUCTIeHHS.
Cmeopenns 871ACHUX JimepamypHux
JHCYPHAIS, 00CTIOMNHCEHHS Micyesozo

GonvKIOpY, ananiz Mosu CyyacHux meoia —
maxi 3a80auHs HOpMYIOMb HABUYKU, SKI
CMaHyms y npucooi 8 HCummiy.

Buureni 33CO: OmnuraHi pecrnoHACHTH
3a3HAYMIM IIMPOKUH CHEKTP METOIMK Ta
IHCTPYMEHTIB, SIKi BBOKaIOTh €(PECKTHUBHUMHU
y CBOiii poOOTi. AHaii3 BEIMKOI KUTBKOCTI
BIJIIIOBIIEN [I0Ka3aB [IOEIHAHHS
TPAAUIIIHHUX Ta IHHOBAIIMHUX MIIXOMIIB, 3
aKI[EHTOM Ha IHTEpaKTHUBHE HaBYaHHS U
dbopMyBanibHEe  OIliHIOBaHHSA.  HaiOimbIn
MOIIMPEHUMH CTald 1HTEPAKTHBHI METOIU
HaBYaHHI. PeCmoOHACHTH YacTO Ha3HWBAJIM:
«Inmepaxmueni Memoou Ha8YaHHs Maxi, K
ouckycii, poboma 8 epynax, Keuc-memoouy,
«AxmuseHe HaguanHa: poboma 6 e2pynax,
OUCKYcCii, i2po6i MexHOoN02Il Wo 3a1yuaoms
yunie»,  «uckycii, Odebamu,  yugposi
iHcmpymenmuy, «lumepakmueni memoou,
NPOEKMHA OIANbHICTb ».

3HauHe Miclle TIOCITa€ TPOEKTHA  Ta
JIOCJTITHUAIIbKA JiSTbHICTh. XapaKTepPHUMHU €
BIMOBIIL: «Memoo npoekmis, 00CaiOHUYbKA

OisbHICMbY, «llpoekmua  OisnbHicmy,
npobnemmue HABYAHHS, iHmepaxkmueHi
memoouy,  «ocnioHuybkuti  Memoo-yuHi
CmMeopIoMms 814CHI MIHI-

00CNiOMNHCEeHHA(NIAKamuU, npe3eHmayii)».

[{udpoBi TeXHONOTIT Ta IHCTPYMEHTH TaKOK
IMUPOKO  TIPEACTABJICHI B BIAMOBIIAX



Digital technologies and tools are also
widely represented in respondents' answers:
«Use of digital technologies, formative
assessmenty, «Digital tools for feedback

and  progress monitoringy, «Google
Classroom, LearningApps, Kahoot,
Quizizz, Canva, Padlet, Mentimeter,
YouTube.»

Differentiated and individualized learning

remains an important aspect:
«Differentiated  learning, individual
approachy,  «Individual approach in

teaching.»

Formative assessment has gained wide
recognition among respondents:
«Formative assessment, self-assessment
and  peer  assessmenty, «Formative
assessment, peer learningy, «Formative
assessment, observation, self-assessment.»

Particularly valuable are comprehensive
approaches, as evidenced by responses:
«The most effective combination is:
interactive teaching methods + formative
assessment + use of digital toolsy,
«Competency-based approach,
differentiated learning, project method,
interactive methods (discussions, role-
playing, debates, 'case studies'), blended
learning.»

Some respondents provided detailed
methodological recommendations: «For me
as a mathematics teacher, the most effective
are those methodologies and tools that
combine the development of logical
thinking,  practical  application  of
knowledge, and an individual approach to
students. Teaching methodologies:
problem-oriented  learning,  research
method, differentiated learning, small
group method, pair work,; Learning tools:

GeoGebra, Kahoot, My Class, To the
Lesson,  Jamboard,  Padlet,  Miro;
Assessment: formative assessment, project
work, electronic  portfolios, adaptive
testing.»

Within our study, respondents were

presented with a pedagogical case: During
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PECTHIOHEHTIB: «Bukopucmantns yugposux
mexHono02il, ¢hopmysanvHe OYIHIOBAHHAY,
«Lughposi incmpymenmu 01 360pOMHO20
36'A3Ky ma  MOHIMOpuH2y  npocpecyy,
«Google Classroom, LearningApps, Kahoot,
Quizizz, Canva, Padlet,  Mentimeter,
YouTubey.

HudepenuiiioBane Ta IHAMBITyabHE
HABYaHHS 3aITUIIA€THCS BaYKJIMBUM
acniekToM: «/Jughepenyitiosane Haguamms,
iHOugioyanvHull nioxioy, «Inousioyanvruii
niOXi0 y HABYAHHIN.

dopMyBabHe OIliHIOBaHHS Ha0yJ10
[IMPOKOTO BU3HAHHS CEpe]l PECIOHJICHTIB:
«DopmyeanvHe OYIHIOBAHHS,
CAMOOYIHIOBAHHA Ul  83AEMOOYIHIOBAHHAY,
«DopmyeanvHe OYIHIOBAHHS,
83AEMOHABUAHHAY, «Dopmysanvhe
OYIHIOBAHHS, CnOCmepedicentsl,
CAMOOYIHIOBAHHAY.

Oco0NMBO LIHHUMH € KOMIUIEKCHI IMiAXOIH,
Ipo fAKl CBIOYaTh BIANOBIAL «Haubinvu
echexmueno npayroe KOMOIHayisi:
iHmepakmueni ~ Memoou  HAB4YaHHA ~ +
dopmysanvre oyinOBAHHA + BUKOPUCTIAHHSA
yughposux IHCMPYMEHMIB Y,
«Komnemenmmuicruti nioxio,
Ooucghepenyiiiosane HABYUAHHS, Memoo
NPOEKMIB, IHMEPAKMUBHI Memoou (OUCKYCil,
ponvosi  iepu, Oebamu, «Kelc-cmaoiy),
3MiUlaHe HABUAHHAY.

Jlesiki  pECTOHACHTH HAamadu  JeTallbHI
METOAWYHI peKOMeHnamii: «/ns mene sk
guumens Mamemamuxu HaubinLW

ehexkmuenumu € mi  Memoouxku  ma
IHCmpymenmu, 5Ki NOEOHYIOMb  PO36UMOK
JI02IUHO20 MUCTEHHS, npakmuyHe
3ACcmMOCy8anHs  3HAHb 1 [HOUBIOYANbHUU
nioxio 00 yuuie. Memoouxu GUKIAOaHHA.!
npoobremMHo-opicHmosane HABYAHHS,
00CTIOHUYbKULL Memo0, OJughepenyitiosare

HABYAHHA, MemoO MAaiux 2pyn, NapHoi
pobomu; Incmpymenmu HABYAHHS!
GeoGebra, Kahoot, Miii xknac, Ha ypox,
Jamboard, Padlet, Miro; Ouyinosanns:
Gopmyeanvue  OYIHIOBAHHA,  NPOEKMHA
poboma, eNeKMpOHHI nopmghoiio,
aoanmueHe mecmy8anHs».

Y MeKax HAIIIOTO JOCITI JKSHHS
pecToHeHTaM a) 3aMpONOHOBAHO

negaroriyny cutyartito: Ilix yac mosicHeHHst
HOBOro Marepiany Bwm OGaumrte, m10



your explanation of new material, you see
that some students are not grasping the
topic. What would you do? (Select one
answer).

The results of respondents' answers are
presented in the diagrams.

HEI Lecturers:

I Mponokyio 30

B.BUKOpHCTOBYHO

In the pedagogical case where a lecturer
notices during the explanation of new
material that some students are not grasping
the topic, the majority of respondents chose
active and flexible response strategies.
Thus, 51% (n=77) of lecturers indicated that
they ask additional questions to identify
specific difficulties, while 48.3% (n=73)
resort to changing the teaching method —
using visual aids, examples, or group work.
This demonstrates educators' commitment
to differentiation and adaptation of the
learning process, which facilitates deeper
understanding of the material. Only 1
lecturer (0.7%) suggested the option of
independent study of the topic at home,
while none chose the position of continuing
the explanation «according to plany» without
regard for students' difficulties. This picture
indicates educators' orientation toward
students' needs, flexibility in using
methods, and readiness to deviate from the
formal curriculum for the sake of effective
learning.

HEI Students
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yacTuHAa 3100yBaviB OCBiTM He poO3yMmie
temy. Bami aii (Obepimo 00ny 6i0nogiov).

Pesynbratn  Biamosinmei
MoJIaH1 B Jiarpamax.

PECIIOHICHTIB

Buknagaugi 3BO:

6. Craanmo gopat

Y mnepmaroriyHiii cuTyamii, KOJM i dac
MOSICHEHHsI HOBOTO MaTepially BHUKJIaIad
romivae, 1o 4acTuHa 3700yBadiB OCBITH HE
3aCBOIOE TEMY, OUIBIIICTh PECHOHICHTIB
oOpany akTUBHI Ta THYYKI cTparerii
pearyBanHs. Tak, 51% (n=77) Bukiamauis
3a3HAYMIIM, 10  CTaBlsATh  JOJATKOBI
3alUTaHHs, 100 BHUSBUTH  KOHKPETHI
TpynHomt, a 48,3% (n=73) BmarwoTbcs 10
3MIiHM METOJy HaBYaHHS — BHUKOPHUCTaHHS
HAOYHOCTI, IPUKJIA/iB YH IPYINOBOi pOOOTH.
[le nmemMOHCTpye TparHeHHs NENaroriB [0
nudepeHiianii Ta aganTamii HaBYAIbHOTO
MIPOIIECy, IO CIPHSE TIIUOIIOMY PO3YMIHHIO
matepianry. Jlume 1 Buknamau (0,7%)
3aMpoNoHyBaB  BapiaHT  CaMOCTIHHOTO
OTIPAIIOBAHHA TEMHU BJOMA, TOML SIK YKOJEH
HE  o0paB  TMO3WINI0  TPOJOBKYBATH
MOSICHEHHSI «3a IUIAHOMY, HE 3BaYKAIOUM Ha
CKIIQJHONI  CTyleHTiB. Taka KkapThHA
CBITYUTH TMpPO OpIEHTAIII0 TEAaroriB Ha

notpedu  37100yBaviB,  THYYKICTb Yy
BUKODHCTaHHI ~ METOMIB 1  TOTOBHICTh
BIIXOAWUTH Big (opManbHOI mporpamu

3apaau e(beKTI/IBHOFO HaB4YaHH.

3n00yBaui 3BO:



322 signosipi

46,3%

When modeling the situation, the majority
of future educators demonstrated a
proactive professional position oriented
toward adapting the learning process
according to students' needs. Thus, 52.8%
of respondents (n=170) chose the option of
changing the teaching method — using
visual aids, examples, group work, or other
approaches, which indicates flexibility,
reflexivity, and methodological awareness
in pedagogical activity. Another 46.3% of
respondents (n=149) indicated that in such
a situation they would ask additional
questions to identify difficult aspects of the
topic — this demonstrates communicative
competence and the ability to organize
feedback in learning.

At the same time, only 0.9% of respondents
(n=3) chose a passive strategy — to continue
the explanation according to plan without
responding to students' difficulties. This
result confirms the high level of
professional self-awareness among the
majority of higher education students,
readiness  for  individualization  of
approaches, and implementation of the
principle of adaptive learning.

The obtained data demonstrate that the
overwhelming majority of future educators
possess basic competences in the teaching,
learning, and assessment area, particularly
regarding the application of differentiated
approaches in explaining material. Such
professional response is critically important
for effective knowledge acquisition by
students  with  different levels of
preparation. Despite certain challenges
related to the level of development of other
competency  blocks  (for  example,
professional commitment), the results
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@ A TIpofoBHY NOACHIOBATH 32 NNAHOM,
W06 He BIACTABATH Big nporpamu.\l
continue with the planned explanation...

@ E. CTaen Lo0aTkoBl 3anUTaHHA, Wod
FACYBATH, LU0 Came € CKNAgHUM.\l ask
additional questions to clarify what ex...
B.BMKOPMCTOBYH0 iHLLMIA METOR,
(HROYHICTL, NpUKNAL, rpynoBy podoTy)...

@ I MNponoHyto 3a00ysa4am oCBITH
CAMOCTINHO NepeyuTaTy Marepian eao. ..

[Tin wac MomeIrOBaHHS CUTYyaIlii OUTBIIICTH
MaiOyTHIX TeNaroriB MPOJEMOHCTPYBAIU
IIPOAKTUBHY npodeciiiny MO3HIIIIO,
30pI€EHTOBAaHY Ha ajanTalil0 HaBYaJIbHOTO
IpoIiecy BiAMOBIAHO 10 MOTped 3100yBadiB
ocBiTn. Tak, 52,8% omnuranux (n=170)
00pasu BapiaHT 3MIHU METO/y BUKJIAIaHHS —
3aCTOCYBaHHA  HAOYHOCTI,  IMPHUKJIAIIB,
IpyNoBoOi poOOTH YM IHIIKUX MiAXOIIB, IO
CBITYHTH MPO THYUKICTh, pe(pIeKCUBHICT Ta
METOAMYHY OOI3HAHICTh Yy TeJaroridHii
nmispHOcTi.  Ille  46,3%  pecnoHIeHTIB
(n=149) 3a3Hauwim, WO y TakKii cuTyamii
CTaBUTUMYTh JOAATKOBI 3alIUTAHHS 3 METOIO
BUSIBJICHHSI CKJIAJJHUX AaCIEKTiB TeMH — IIe
JIEMOHCTPY€ KOMYHIKaTUBHY
KOMIIETEHTHICTh Ta BMIHHSI OpTaHI30BYyBaTH
3BOPOTHMH 3B 30K Yy HaBUYaHHI.

Boanouac mume 0,9% pecnonaentiB (n=3)
o0paJii TTaCUBHY CTpPATETil0 — MPOJOBKUTH
MOSICHEHHsI 3a IUIAHOM, HE pearyroud Ha

TPYAHOILI YYHIB. Heit pe3ynbTar
MiATBEPIIKYE BHUCOKUH piBeHB
c(hopMOBaHOCTI npodeciitHoi
camocBiomMocTi  OimpmIocTi  3100yBaviB
BHIIIOT OCBITH, FOTOBHICTh 110
IHaUBiAyami3amii maxomiB 1 peamizamii

MMPUHIUITY aAallTUBHOI'O HaBYaHH:.

OTtpumaHi JaHi 3aCBiAUyIOTh, 110 IEPEBAXKHA
O1bLIICTh MaliOYTHIX MENaroriB BOJOAIIOTH

0a30BUMH KOMIETEHTHOCTSIMH Yy  cdepi
BUKJIAJaHHS, HaBUaHHA Ta OILIHIOBaHHS,
30KpemMa 11010 3aCTOCYBaHHS

nudepeHIiioBaHuX MiAXOAIB y MOSICHEHHI
matepiany. Take mpodeciiiHe pearyBaHHS €
KPUTUYHO BaXJIMBUM I  €(EeKTUBHOIO
3aCBOEHHS 3HaHb 3700yBauaMu OCBITH 3
pi3HUMU piBHSAMH TiAroToBKH. [lompu meBHi
BHUKJIMKH, OB’ sI3aH1 3 piBHEM
c(hOpMOBaHOCTI IHIIUX KOMIIETEHTHICHHX



demonstrate high pedagogical reflexivity,
readiness to improve methodological tools,
and orientation toward the quality of the
educational process.

School Teachers

I". MponoHyto 3a0...

B.BukopHcTOBYHO. .. 52 9%

When modeling the situation, the majority
of teachers demonstrated a proactive
professional position oriented toward
adapting the learning process according to
students' needs. Thus, 52.9% of respondents
(n=375) chose the option of changing the
teaching method — wusing visual aids,
examples, group work, or other approaches,
which indicates flexibility, reflexivity, and
methodological awareness in pedagogical
activity. Another 46.5% of respondents
(n=330) indicated that in such a situation
they would ask additional questions to
identify difficult aspects of the topic — this
demonstrates communicative competence
and the ability to organize feedback in
learning.

At the same time, only 0.4% of respondents
(n=3) chose a passive strategy — to continue
the explanation according to plan without
responding to students' difficulties. Another
0.1% (n=1) suggested independent study of
the material at home. These results confirm
the high level of professional self-
awareness among the majority of teachers,
readiness  for  individualization  of
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OMOKiB (HampuKian, npodeciiinoi
BIJIaHOCTI), pE3yJIbTaTH JEMOHCTPYIOThH
BUCOKY  MEAaroriyHy  pe]ieKkCHUBHICTbD,

TOTOBHICTH JI0 BIOCKOHAJICHHS METOIUYHOTO
IHCTPYMEHTapil0 Ta OpIEHTAIllI0 HA SIKICTh
OCBITHBOTO TIPOIIECY.

Buureai 33CO:

o A. MpopoBxyko no...

B. Ctaenio gonar...

[Tin gac momemtoBaHHS CUTyaIlli OLIBIIICTH
BUUTEIIIB TMPOJEMOHCTPYBAIN MPOAKTUBHY
npodeciiiHy TMO3WINI0, 30pIEHTOBaHY Ha
aJanTarito HABYAJILHOTO POIIECY
BIJIMOBIIHO /10 MOTped 37100yBaviB OCBITH.
Tak, 52,9% onutanux (n=375) oOpamu
BapiaHT 3MIHM METOJy BHKJIQJaHHI —
3aCTOCYBaHHS HA0YHOCTI, MIPUKIIATIB,
TPYyNoBOi POOOTH YW IHIIUX IIAXOMIB, IO
CBIYUTH MPO THYUYKICTh, pe(hICKCUBHICTh Ta
METOAMYHY OOI3HAHICTh Yy TeAarorivHii
nmispHOCcTi.  Ille  46,5%  pecnoHIeHTIB
(n=330) 3a3HaumyiM, MO y Takid cHTyarii
CTaBUTUMYTh JJOJIATKOBI 3alIUTAHHS 3 METOIO
BUSIBJICHHSI CKJIQHUX AaCIEKTIiB TEMH — IIe
JIEMOHCTPYE KOMYHIKaTUBHY
KOMIIETEHTHICTh Ta BMIHHSI OpTaHI30ByBaTH
3BOPOTHUH 3B'SI30K Y HABYaHHI.

Bognouac mumre 0,4% pecriongeHTiB (n=3)
o0pany MacuBHY CTPATETil0 — MPOJIOBXKHTH
MOSICHEHHsSI 3a IUIAHOM, HE pearyrodyd Ha
tpyaHomi  yusiB. Ile 0,1% (n=1)
3alpONIOHYBAJIM CaMOCTilfHE OIpaIfOBaHHS
MaTtepiany ~ BAOMA. I[i  pe3ympTaT
MiATBEPIKYIOTh BUCOKHUI piBEHb
chopmoBaHOCTI npodeciitHoi
CaMOCB1OMOCTI OLIBIIOCTI BYUTENIB,
TOTOBHICTh J0 1HAWBITyami3alii miaxomdiB i



approaches, and implementation of the
principle of adaptive learning.

The obtained data demonstrate that the
overwhelming majority of Ukrainian
teachers possess basic competences in the
teaching, learning, and assessment area,
particularly regarding the application of
differentiated approaches in explaining
material. Such professional response is
critically important for effective knowledge
acquisition by students with different levels
of preparation.

«DIVERSITY, WELL-BEING, AND
RESILIENCE» AREA

Please assess the level of competency
development in the Diversity, Well-

being, and Sustainability domain
(emotional intelligence, inclusion,
tolerance, ability to act in crisis

situations, etc.).

HEI Lecturers: The third block of the
questionnaire concerned lecturers' ability to
maintain their own resilience and care for
well-being under difficult conditions. The
results demonstrated that 53% (n=80) of
lecturers rated this competency as
sufficient, 39.7% (n=60) as high, and only
7.3% (n=11) as medium. This indicates the
presence of certain problems, but also
educators' conscious attitude toward the
importance of preserving their own
resources.

HEI Students: Examining the state of
competency development in the «Diversity,
Well-being, and Resilience» area, it was
found that 41.3% (n=133) of respondents
identify a sufficient level of their
development, 34.5% (n=111) have a high
level, 22.7% (n=73) of respondents note a
medium level of development, and there is
a small proportion of respondents who
indicated low and very low levels. Positive
acquisition of competences in this area is
explained by identifying ways to support
one's own resilience and overcome
professional burnout.

School Teachers: Examining the state of
competency development in the diversity,
well-being, and resilience area, it was found
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peanizarii
HaBYaHHS.

MMPUHIUITY aJalITUBHOI'O

OTtpumMaHi JaHi 3aCBIAYYIOTh, 10 TIEPEBaXKHA
OUTBIIICTh YKPAaTHCHKUX BYUTEIIB BOJIOMIIOTH

0a30BUMH KOMIIETEHTHOCTSIMU Yy  cdepi
BUKJIAIaHHS, HABYaHHA Ta OLIHIOBAaHHS,
30KpemMa 1010 3aCTOCYBaHHS

TU(EpeHINIHOBaHUX TIAXOMIB y TOSCHEHHI
Mmatepiany. Take mpodeciiine pearyBaHHS €
KPUTUYHO BaXIMBUM Il €()EKTUBHOTO
3aCBOEHHS 3HaHb 3700yBauaMu OCBITH 3
PI3HUMH PIBHSIMU HIATOTOBKH.

COEPA «PI3BHOMAHITHICTb.
TOBPOBYT TA CTIMKICTb»

Ouinits piBeHb copmoBanocti y Bac
rPpynd  KOMIIeTeHTHoOcTeli y  cdepi
Pi3HOMAaHITHOCTI, 100pO0YTY Ta CTIKOCTI
(eMouiiiHmit iHTe/IeKT, IHKJ/TI03i%,
TOJIEPAHTHICTh, YMIHHS AiITH B KPU3OBUX
CUTyalisAX TOIIO)

Bukaamaui 3BO: Tperiii Omox aHkeTH
CTOCYBABCsI 31aTHOCTI BUKJIaa4iB 30epiraTa
BJIACHY CTIMKICTh Ta MIKIyBaTUCAd MpO
no0po0yT y ckinaaHuX ymoBax. PesynbTatu
3acBiqumIy, mo 53% (n=80) BukIagauiB
OIIIHUJIM 1[0 KOMIIETEHTHICTh SIK OCTATHIO,
39,7% (n=60) — six BUCOKy, 1 mumre 7,3%
(n=11) — sk cepenntro. lle cBiguUTH TPO
HasBHICTh MEBHUX Mpobiem, ane U 1po
YCBIJOMJICHE CTaBlIEHHS TI€JaroriB 1o
BaYKJIMBOCTI 30€pEIKEHHS BIIACHUX PECYPCIB.

3n00yBaui 3BO: Jlocmijkyroun craH
c(hopMOBaHOCTI KOMIETEHTHOCTEH y cdepi
«Pi3HOMaHITHICTB, TOOPOOYT Ta CTIHKICTB,
3’scoBaHo, 110 41,3 % (n=133) pecnioHIeHTIB
BHU3HAUalOTh y ce0e JO0CTaTHIN piBeHb iX
chopmoBanocti, 34,5% (n=111) — maroTh
BUCOKUH  pIBEHb,  CEpelIHI  pIBEHb
chopmoBaHoOCTI BiA3HA4awTh 22,7% (n=73)
PECTIOHJICHTH, Ta € HEBeJHKa YacTUHA
OMHTAHUX, SKI IO3HAUMIIN HU3bKHH Ta JTyKe
HU3bKkUIl  piBeHb. [lo3uTnBHE HAOYTTH
KOMITIETEHTHOCTEH y 11ili c(hepi MOSACHIOETHCS
BU3HAUEHHSAM ULUIAXIB MIJATPUMKHU BJIACHOI

CTIMKOCTI Ta mToMoNaHHSA Tpodeciiinoro
BUTOpaHHS.
Buureni 33CO: Jlochmimkyroun CTaH

c(hOpMOBaHOCTI KOMITETEHTHOCTEH y cdepi
PI3HOMaHITHOCTI, 10O0pOoOyTy Ta CTIMKOCTI,



that the overwhelming majority of teachers
demonstrate a  sufficient level of
development of these competences.
Specifically, 61.2% of respondents (n=434)
rated their level as sufficient, 29.3%
(n=208) defined it as high, while only 9.0%
(n=64) indicated a medium level and 0.4%
(n=3) a low level. None of the study
participants rated their competences as very
low, which indicates a generally positive
state of teachers' professional preparedness
in this area.

The percentage indicators presented above
are supplemented and specified by the
responses of all three groups of respondents
to the open-ended question «What
methods do you typically use to maintain
your resilience and handle professional
stress?»

HEI Lecturers: Among the most common
methods of maintaining well-being,
lecturers mentioned time management,
clear delineation between professional and
personal  spheres, physical activity,
creativity, reading, walks, and volunteering.

«Setting boundaries, prioritization,
delegation, 'recovery islands,’ body-temple,
use of technologies.»

«I maintain my own resilience through
daily study of the experience of educational
and research work of domestic and foreign
scientific and pedagogical workers through
participation in discussions, participation
in conferences, seminars, organization of
self-education, supervision of students’
qualification works, PhD dissertations,
doctoral dissertations, reviewing various
scientific works, preparation of articles for
Scopus, WoS publications, etc.»

«l usually maintain my own resilience
through work time planning and setting
priorities, regular breaks and physical
activity. To handle professional workload, 1
use self-reflection, experience sharing with
colleagues, and maintaining emotional
balance. An important role is also played by
developing stress resistance skills and
combining work with rest.»
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3'sICOBaHO, IO TEepeBaXHA  OUIBIIICTh
BUUTENIB JEMOHCTPY€E JIOCTAaTHIH piBEHb
PO3BUTKY LIUX KOMIIETEHTHOCTEH. 30Kpema,
61,2% pecnonnenTiB (n=434) ouiHWIN CBIi
piBeHp sk goctatHii, 29,3% (n=208)
BU3HAYMIIA MOTO SK BUCOKUM, TOJI K JIMIIC
9,0% (n=64) 3a3HauMIIU CepeqHill piBEeHb Ta
0,4% (n=3) — au3bkwmii. J)KoJeH 13 YIaCHUKIB
IOCIIKEHHSI He OLIIHUB CBOI
KOMIIETEHTHOCTI K JyX€ HU3bKl, 1110
CBITYHTH TPO 3arajoM IO3UTUBHUN CTaH
npodeciiHol MIATOTOBICHOCTI BYUTENIB Yy
i cdepi.

[TpencraBieHi BHINE BiJICOTKOBI MOKA3HUKH
JOTIOBHIOIOTBCSI ~ Ta  KOHKPETU3YIOTHCS
BIJITIOBIJIIMH BCiX TPHOX I'PYI PECIOHICHTIB
Ha BigkpuTe 3anuTaHHsA «SIk Bu 3a3Bu4aii
HNiATPUMY€Te BJACHY CTiMKicTh i J0/1a€Te
npodeciiiHe HABAHTAKEHH?

Bukaanaui 3BO: Cepen HaiimommpeHinmx
croco0iB MATpUMKH T0OpPOOYTYy BUKIamadi
3a3Hayald  TallM-MEHEJKMEHT, qiTKe
PO3MEXKYyBaHHS npodeciitHoi Ta
ocobucrticHoi cdep, (Pi3UYHY aKTHUBHICTb,
TBOPYICTH, YUTaHHS, MIPOTYJISTHKH,
BOJIOHTEPCTBO.

«Busznauenns xopoouis, npiopumemmuicmo,
Oene2y8ants,  «ocmpieyi  8IOHOBIEHHSY,
MINO-XPam, BUKOPUCMAHHS MEXHOJI02IUY.

«Bnacny cmitikicms niompumylio 3a paxyHok
WOOEHHO20 BUBYEHHS 00CBI0Y HABUAILHO-
00CNIOHUYbKOT pobomu HAYK0B0-
neoacociuHUX SIMYUZHAHUX MA 3apPYOIHCHUX
NpayieHuKie uepes yuyacms y OUCKYCIAX,
yuacmi y  KOH@hepeHyiax,  ceMiHapax,
opeaHizayii  camooceimu,  KepigHUYmeo
Kkeanigixayivinumu pobomamu 3000y8auis,
oucepmayiamu phd, O0OKMOPCLKUMU
oucepmayiamu,  peyeH3y8aHHs PIHUX
HAyKosux pobim, niocomoska cmameti O
suoamns scopus, WOS ma in.».

«3azeuuail niOompumyro 81acHy CMmIlKicmy
yepe3 NIAHYBAHHA pobOOH020 uacy ma
6CMAHOGNIEHH ~ NpIiopumemis,  pe2yaspHi
nepepeu ma izuuny axmuenicms. [l
NnOO00NAHHS NPOGHeciliHo20 HABAHMANCEHHS
BUKOPUCTOBYIO  camopeiieKcito, — 0OMIH
0ocgioom i3 Konecamu ma NIOMPUMK)
emMoyino2o banancy. Baxcaugy pons makoic
gidiepae PO36UMOK HABUYOK



«Every morning I do physical exercises on
trainers, listen to psychology lectures, read
specialized and fiction literature, take
walks in nature, attend events, cinema,
theaters, go on excursions.»

Social environment remains an important
resource — family support, communication
with colleagues, participation  in
professional events. For some respondents,
the spiritual component is also a significant
factor: «With God's help», «I am sustained
by kindred worky Particularly valuable was
the statement: My resource is music, books,
walks in the fresh air, by the sea, in the
forest, in the park and, of course, my
studentsy, which emphasizes the
interconnection of a lecturer's personal and
professional life.

HEI Students: We present higher
education students' responses to the
following question: « What methods do you
typically use to maintain your resilience
and handle professional stress?»

Students identified various activities and
strategies for maintaining resilience and
handling professional workload. In the area
of planning, time management, and time
organization, respondents mentioned clear
planning of work time and rest, setting
priorities in tasks, weekly planning with
micro-breaks and workload distribution,
and establishing clear boundaries between
work and personal life.

Regarding rest and recovery, students
emphasized regular breaks and post-work
rest, taking one day off per week, walks,
sleep, and a calm environment, outdoor
recreation, travel and trips, as well as taking
a detox from work.

Physical activity was widely represented in
responses, including sports (fitness, yoga,
cycling, stretching), active recreation,
walks in the fresh air, and physical
unloading for mental reset.
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cmpecocmitikocmi ma noEOHAHHsL pobomu 3
BIONOYUHKOM Y.

«3atimarocs wopauky QizuuHuMU 8npasamu
Ha mpeHnasicepax, cayxaro 1eKyii 3 NCUXonozii,

uumaio cneyianvhy ma  XyO0O0JCHIO
aimepamypy, NpoOSYISAHKU HA  NPUpooi,
8i06i0yeanHs  3axodis, KiHo, meampis,
NOI30KU HA eKCKYPCIiy.

Baxxnuum pecypcom 3QIUILIAETHCSA
colialbHEe OTOYEHHS — WIATPUMKa CiM’1,
CHOUIKYBaHHS 3  KOJeraMH, y4yacTb ¥y
npodeciinux  3axomax. Jns  vacTuHH

PECTIOHJICHTIB BAaroMUM UYHMHHHMKOM € H
JlyXOBHa CKJIa/10Ba: «3 bootcoro donomozoroy,
«Mene  mpumae  cnopionena  npayay.
Oco0yIMBO IHHUM BUSIBUIIOCS] TBEPIXKCHHS:
«Miii pecypc — my3uka, KHueu, npocyIaHKU Ha
CGIICOMY NOBIMPI, HA MOpI, y Jici, NapKom
ma, 36iCHO, MOi cmyOeHmuy, sAKe niOKpecioe
83AE€MO38 "A30K 0cobucmozo ma
npogeciiinoeo scumms UKIA0AUd.

3n00yBaui 3BO: [IpononyemMo neperisiHy i
BiMOBiAI 3M00yBaviB BUIOi OCBITH Ha IIe
3anuTaHHs «Ax Bu 3azeuuati niompumyeme
enacHy cmitkicms i Oonaeme npoghecitine
HABAHMAHCEHHA? )

3no0yBaul  BHOKPEMMJIM  pi3HI  BUAHU
TISUTBHOCTI Ta cTpaterii g MiATPUMKH
CTIUKOCTI Ta TmoAONaHHA TmpodeciiiHoro
HaBaHTaXEHHA. Y cdepl NJaHyBaHHS,
TallM-MeHe)KMEHTY Ta Opraisaumii yacy
PECTIOH/ICHTH 3a3Ha4yalld 4iTKEe TUIaHyBaHHS
po0OoUOTo Yacy i BIAMOYMHKY, BCTAHOBIICHHS
NpPIOPUTETIB Y 3aBJAHHAX, IUIAaHYBaHHS
TWKHA 3 MIKponay3aMu Ta pO3HOJIIOM
HAaBaHTAXCHHS, a TaKoX BCTAaHOBJICHHS
YITKUX MEX MK poOOTOI ¥ ocoOuctum
KHUTTSM.

[[fono BiAMOYMHKY i BiIHOBJICHHH,
3m00yBavl HAroJIONIYBadM Ha PETYJISpPHHX
maysax Ta BIANOYMHKY TMichsi poOOTH,
BUIUIEHHI OJHOTO BHUXIJIHOIO JHA Ha
TWXKJEHBb, MPOTYJISHKAX, CHI Ta CIOKIHHIN
0OCTaHOBI, BIAMOYMHKY Ha MPUPOI,
MOJI0OPO’KaxX 1 MaHAPIBKAX, a TAKOX JETOKCI
BiJ] po0oTH.

®dizuyHa aKTHBHICTL Oyla  IIHUPOKO
NPEeJCTaBICHA Y BiJIMOBIIAX, 30KpeMa CIOPT
(diTHec, Hora, BelocuIleNl, PO3MUHKA),
AKTUBHUN BIJMOYMHOK, TNPOTYJISIHKM Ha
CBDKOMY TIOBITpi, a TakoX (i3udHe



Hobbies and interests play an important
role in maintaining resilience: reading
books, watching films, handicrafts, theatre,
music, drawing, photography, cooking,
board games, art therapy, and engaging in
favourite activities.

Communication and social support
emerged as a significant factor, with
respondents mentioning conversations with
colleagues and experience sharing, family
and friends' support, communities and like-
minded people, participation in team
events, and working with a psychologist.

In terms of self-development and
professional growth, students noted
learning, participation in courses and

trainings, reading professional literature,
professional reflection and experience
analysis, feedback, and participation in
community development.

Finally, balance and life principles were
highlighted, including maintaining work-
life balance, conscious attitude toward
workload, the principle of «important over
urgent», and persistence, patience, and self-
discipline.

The responses of HEI students demonstrate
that the effectiveness of using various types
of recovery and prevention of professional
burnout is achieved through timely
application and combination of different
types of  activities. Additionally,
respondents noted the use of harmful habits,
avoidance of difficulties, devaluation of
their condition, and overload, which, in our
opinion, can become a negative factor
affecting not only the professional but also
personal development of future teachers.

School Teachers: Analysis of methods for
maintaining one's own resilience and
handling professional workload revealed a
wide range of strategies employed by
Ukrainian educators. Systematization of
responses allows identification of several
main groups of approaches to preserving
professional balance.
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PO3BaHTAXKEHHSA U1
MO3KY.

NEpe3aBaAHTAKCHHS

Xo00i Ta 3aXOIUIEHHSI BiJIIFPalOTh BAXKJIHBY
POJIb y TATPUMII CTIMKOCTI: YATAHHS KHHT,
neperysin  GiABMIB,  PYKOAULISA,  TeaTp,
My3HKa, MaJItOBaHHS, dororpadis,
KyJiHapis, HACTUIbHI irpu, apT-Teparis Ta
3aHATTS YIIIOOJICHUMH CIIPaBaMHU.

ChninkyBaHHAl Ta coUiaJIbHA MiATPHMKA
BUSIBWINCS 3HAYYIIUM UYWHHUKOM, aJikKe
PECTIOHJIEHTH  3rajyBajid  pO3MOBHU 3
KojeraMu Ta OOMIH JIOCBLAOM, HIATPUMKY
pooWMHU  Ta  Apy3iB, CHOUIBHOTH  Ta
OJTHOJYMIIIB, Y4aCTh Y KOMaHIHUX 3aX0/aX,
a TaKOXX POOOTY 3 IICUXOJIOTOM.

N KOHTEKCTI CaMOPO3BHUTKY i
npodeciiinoro  3poctaHHsi  3100yBaul
BiJ[3HaYaJ M HaBYaHHS, y4acTb y Kypcax i
TpEHIHTrax, YUTAHHS npodeciiinoi
mitepatrypu, mnpodeciiiHy pediekciro Ta
aHaJi3 AOCBiy, 3BOPOTHHI 3B 30K 1 y4acTh
Y PO3BUTKY CIIJIBHOTH.

Hapemri, Oyno BHOKpemIIeHO OajiaHC Ta
JKMTTEBI NMPUHIMIHK, 30KpeMa MiATPUMKA
OamaHcy MDK poOOTOI0 Ta OCOOMUCTHUM
JKUTTSIM,  YCBIJOMJIEHE  CTaBJIEHHSA 10
HaBaHTAXEHHs, NMPUHLUI «Ba)XJIMBE IOHAJ
TEPMIHOBE», a TAaKOXX HAIOJICTJIUBICTD,
TEPHiHHS Ta CAMOIUCIUILTIHA.

Binmogizni, 3100yBadiB JIEMOHCTPYIOTH Te€,
o e(eKTUBHICTb BUKOPUCTAHHS Pi3HUX
BUJIIB BIJHOBJICHHS Ta IMOMNEPEIKEHHS
npodeciiHOro BUTOpaHHS JOCATAETHCS 3a
YMOBH  BYAaCHOTO  3aCTOCYBaHHS  Ta
MOETHAHHS PI3HUX BUIIB OisUTbHOCTI. Kpim
TOTO, PECTIOHICHTH 3a3HavaIn
BUKOPHCTAaHHSA K1 JUTUBUX 3BHUOK,
YHUKHEHHS TPYIHOLIIB, 3HELIHEHHS CBOIO
CTaHy, TMepeBaHTAXCHHs, W10, Ha Hally
JYMKY, MOX€E CTaTH HETaTUBHUM (DaKTOpOM,
KWW BIUIMHE HE JIUIIC Ha MpodeciiHuid, a i

ocobucTicHUN PO3BHTOK MaiOyTHIX
BYHTEJIIB.

Bumteni 33CO:  Amnam3  crnocoOiB
MIATPUMKH BIACHOI CTIHKOCTI Ta TMOI0JIAHHS
npodecifHOro  HaBaHTAXXEHHS  PO3KPUB
ITUPOKHI CIIEKTP CTpaTerii, SIK1
3aCTOCOBYIOTh YKpaTHChKi [eJJaroru.
CucreMaruzariss  BIAIOBIAEH  JTO3BOJISIE

BUJIUTATH JIEKIJTbKa OCHOBHUX TPYII MiTXOIIB
110 30epekeHHs MpodeciiftHOT piBHOBAry.



The most common group of strategies
proved to be the combination of physical
activity and a healthy lifestyle. Numerous
respondent answers included mentions of
sports, yoga, walks in the fresh air, proper
nutrition, and healthy sleep. Typical
responses included «/ do sports», «Proper
daily routine, balanced nutrition, physical
activityy, «Healthy lifestyle, support of
loved ones.» Such concentration on
physical well-being reflects teachers'
awareness of the interconnection between
bodily and emotional health.

The second significant group of strategies is
related to work process organization and
time management. Respondents
emphasized the importance of planning,
setting priorities, and clear delineation
between work and personal time.
Characteristic responses included: «Clear
work planning», «Establishing balance
between work and personal lifey, «I try to
leave work at work and switch to family at
home.» These responses indicate teachers'
understanding of the need to structure
activities to prevent professional burnout.

The third group consists of psychological
self-regulation and recovery techniques.
Teachers mentioned meditation, breathing
exercises, reflection, and autogenic
training. Indicative responses include: «/
apply  stress  management  methods
(breathing exercises and meditation,
physical activity)», «Self-analysis of my
actions, separation of work and household
responsibilitiesy, «l practice relaxation
techniques.» Such variety of psychological
tools demonstrates educators' growing
awareness of mental health support
methods.

Particularly important proved to be the
group of strategies related to social support
and professional communication.
Numerous responses emphasized the
significance of interaction with colleagues,
experience sharing, and support from
family and friends. Respondents noted:
«Communication with colleagues, watching
motivational videos», «Experience sharing
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Halinomupenimoro  Trpymoro  cTparterii
BUSIBUJIOCS TTOETHAHHS (DI3UYHOT aKTHBHOCTI
Ta 3JI0pOBOr0 crocoOy KHUTTA. YucieHHi
BiJIMTOBIIi PECIIOHICHTIB MiCTHIIH 3TaJIKK TIPO
CHOpT, MHOry, NpPOTYJSHKM Ha CBLKOMY
MOBITPl,  MNpaBWIbHE  XapyyBaHHI  Ta
30poBuUil coH. TunoBuMu Oy BiAMOBIII HA
KIITAIT «3atlmarocw CHOPMOMY,
«lIpasunvnuii pexcum OHa, 30anancoeame
xapuyeanHs, Qizuuna AKMUGHICMb,
«300posuii  cnocib6 ocumms, NIOMPUMKA
Oonusbkuxy.  Taka ~ KOHLEHTpaliss  Ha
bi3uuHOMY n00po0yTi BioOpaxkae
YCBIJOMJIEHHSI BYMTEISIMU B3a€MO3B’SI3KY
MIX TIJIECHUM Ta EMOIIITHUM 310POB’ SIM.

Jpyra 3Hauymia rpyna cTpaTeriii Hos’s3aHa 3
oprasizaiiero poOOYOro mporecy Ta TalM-
MEHEKMEHTOM. Pecnionnentn
HiAKPECIIOBAIM  BAXXJIUBICTh IJIaHYBaHHS,

BCTAHOBJICHHS TPIOPUTETIB Ta  YiTKOTO
pPO3MEXyBaHHS pPOOOYOro Ta OCOOUCTOrO
yacy. XapakTepHuMu Oynu  BIANIOBiji:
«Yimxke NIIAHY8AHHSA pobomuy,
«Bcmanoenenns oanancy misxx pobomoio ma
ocobucmum AHCUMMAM Y, «Pobomy
cmapalocsy  3anuwiamu - Ha - pooomi i
nepexnouamuco 60oma Ha cim’ion. i
BIMIOBII  CBiMYaTh  TPO  PO3YyMIHHS

BUUTENSIMU HEOOXIJHOCTI CTPYKTYypyBaHHS
TUSTBHOCTI JJTs 3armo0iranHs npodeciiHomMy
BUTOPAHHIO.

Tperto Tpymy CTaHOBIATH TICHXOJIOTIUHI
TEXHIKM CaMOpETyJslii Ta BiJAHOBJICHHS.
Buutenm 3ragyBanu MeAWTAIiIO, TUXATbHI
BIIPaBH, peduekcito, ayTOTPEHIHT.
[ToxazoBumMu € BiAMOBIAL: «3acmocosyro
Memoou YNpaeniHHs cmpecom (OuxanvHi

enpasu ma Medumayii, Qizuuna
akmusHicms)», «Camoananiz ceoix Oil,
PO3MENCYBAHHSL  pOOOUUX | OOMAWHIX
0008 ’A3Ki6», «IIpakmuxkyro MexHIKU
penakcayiin. Taka pPO3MaiTICTh

TICUXOJIOTIYHUX 1HCTPYMEHTIB JEMOHCTPYE
3pocTaHHs OOI3HAHOCTI MENAroriB MO0
METO/IB MIATPUMKHA MEHTAJILHOTO 3I0POB 5.

Oco0yiMBO  BaXJIMBOIO BHUSIBWIACA TIpyma

CTpaTeriii, TOB’s3aHUX 13  COIlAJTHLHOIO
HiATPUMKOIO Ta npodeciitHum
CITLJTKYBaHHSIM. Yuciendi BIIIIOBIII
MiJKpPECIIOBAId  3HAYCHHS  B3aeMOIl 3

KOJIeraMH, OOMiHY JIOCBIJIOM, ITIATPUMKH
ciM’i Ta napysiB. PecroHneHTH 3a3Hayvanu:
«Cninkyeannsi 3 Kolezamu,  nepeeiso



and support from colleagues», «Support
from family and friends.» This indicates
understanding of the collective nature of
pedagogical activity and the importance of
professional community in overcoming
challenges

Creativity and personal interests constituted
another significant group of recovery
strategies. Teachers actively mentioned
reading, drawing, music, handicrafts, and
travel as ways to shift attention and achieve
emotional recovery. Typical responses
included: «! read, attend cultural events,
travely, «I engage in creativity and rest in
naturey, «l listen to music, talk with
friends.» The diversity of creative practices
reflects the individual nature of recovery
needs and the importance of personal self-
realization outside the professional sphere.

A separate group consisted of responses
related to spirituality and faith. Some
respondents found support in religious
practices: «Through prayery, « Communion
in church, resty, «Through prayer, reading
spiritual  literature.» These responses
underscore the role of value orientations in
maintaining professional resilience.

At the same time, the analysis revealed
problematic aspects. Some responses
demonstrated the presence of serious
challenges in maintaining one's own
resilience. Respondents noted: «Currently I
am  becoming very  psychologically
exhaustedy, «There is no possibility to
relaxy, «lt is too difficult to maintain one's
own resilience, since we, educators, are
tested daily.» Particularly telling is the
response: «I endure, try to find positives in
situations that occur, sometimes try to
abstract myself, unfortunately I have no
time for my own interests, so this very
professional  workload has led to
deterioration of health, now [ take
medications.» These responses point to
systemic problems in the organization of
pedagogical work and the need for
institutional support for teachers.

An interesting feature was the group of
responses that emphasized internal
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momusyrouux eioeoy, «O0miH 0docgioom i
niompumxu 8io konezy, «Iliompumxa poounu
ma Opy3iey. lle CBITUUTH MPO PO3YMIHHA
KOJIGKTUBHOTO  XapakTepy  MeAaroriaHoi
TiSTIBHOCTI Ta BaXKJIMBOCTI MpodeciitHoi
CHUIBHOTH Y MOJI0JIaHHI BUKJIMKIB.

TBopuicTh Ta OCOOWCTICHI 3aXOTUICHHS
CTAaHOBWJIM 1Ill€ OJHY 3HAUylly TpyImy
CTpareriii BIHOBJICHHs. BuuTen akTWBHO
3raJlyBajli YWTaHHS, MaJIOBaHHS, MY3HKY,
PYKOIUIA,  TOMOPOXKI  SK  crocobu
MEPEeKIIOUeHHsT yBaru Ta  E€MOLIHHOTO
BiJTHOBJICHHs. THUITOBUMHU OyJW BiAMOBIII:
«Humaro, 6i06i0y10  Kynemypui  3axoou,
Mauopyro», «3aumarocs meopyicmio ma
gionouugaro Ha npupooiy, « Cnyxaro mMy3uxy,
po3mosnsio 3 Opysamuy. Pi3HOMaHITHICTH
TBOPYUX MIPAKTHK BimoOpakae
IHIUBIAyaTbHUN  Xapaktep moTped y
BIZIHOBJIEHHI Ta BaXXJIUBICTH OCOOUCTICHOIL
camopearizariii mo3a npodeciitaoro cheporo.

OxpeMmy Trpymy CTaHOBWJIM  BIJNOBI],
OB s13aHi 3 IyXOBHICTIO Ta Bipoto. YacTtuHa

PECTIOHJICHTIB  3HaXoAWja MIATPUMKY B
peniriiHuX  mpakTtukax:  «Moaumeorwy,
«Ilpuuacms 6  yepkei, B8IONOYUHOK Y,
«Monumeoro, YUMAHHAM 0yX08HOI

nimepamypuy. 111 BIANOBiAI MiIKPECTIOIOThH
pOJIb LIHHICHUX OpIEHTAIll y MIATPUMII
npodeciiHOT CTIMKOCTI.

Bonnouac anami3 BuSBMB 1 TpoOIeMHI
acriektd. YacTuHa BiANOBiIed 3acBimuuia
HasIBHICTh CEPHO3HUX BUKJIHUKIB Y HIATPUMII
BJIACHOI CTIMKOCTI. PecrioHieHTH 3a3Hayaiu;

«Ha Oanuu wac cunbHo 8UCHAXNCYIOCDH
ncuxonoeiynoy,  «Poscnabnsmuca  Hema
MOACIUBOCTNLY, «Haomo CKIAOHO

RIOMpUMy8amu 81ACHy CMIUKICMb, OCKLIbKU
Hac, neodazozie, WOOHS BUNPOOOBYIONDbY.
Oco0mMBO  MOKA30BOKD €  BIAIOBIIb:
«Tepnnio, Hamaecaroce 3HaUmMu NOIUMUE )
cumyayisix, wo Mpanisiomscs, — YaAcoM
Hamazawcy abcmpazysamucs, Ha  HCATlb,
yacy Ha 611aCHI iHmepecu He Maro, MmoMy came
ye npogpecitine HABAHMANCEHHS NPUBETO 00
nocipulenHss — cmawy — 300po8’s,  menep
nputimaro aiku». i BiIMOBiAI BKa3yrOTh Ha
CUCTeMHI  mpoOiemMu B  oOprasizamii
MeAaroriyHoi  mpami  Ta  HEOOXiTHICTh
IHCTUTYLIHHOT MIATPUMKHU BUYUTEII1B.

[lixaBoro  OcoONMBICTIO  CTaja  rpyna
BIJIMTOBI1JICH, 110 IiIKPECTIOBaIa BHYTPIIIHIO



motivation and love for the profession as
the foundation of resilience. Respondents
noted: «I love my worky, «I always draw
inspiration from studentsy, «I am sustained
by love for students and faith in the meaning
of my work.» This group of responses
indicates preservation of professional
identity and vocation even under conditions
of significant challenges.

Within the study, respondents were asked to
model a response to a pedagogical case: A
conflict has emerged in the classroom
because of the presence of learner(s) with
special educational needs. How would
you respond? (Select one answer).

The results of respondents' answers are
presented in the diagrams.

HEI Lectures:

A. [lam okpeme 3...

I. Monpowy 3006...

J,2 /o

B. 3any4y acucTe...
34 4°

In the pedagogical case where a conflict
emerged in the classroom due to the
presence of students with special
educational needs, nearly half of lecturers —
47.7% (n=72) — chose to conduct an
educational session on mutual respect and
tolerance, indicating a commitment to
forming values of inclusivity and ethical
interaction in students. Another 34.4%
(n=52) of respondents emphasized the
importance of involving specialists — a
teaching assistant or psychologist -
recognizing the need for professional
support. At the same time, 14.6% (n=22)
see conflict resolution in providing a
separate assignment to the student to avoid
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MOTHBAIIIIO Ta JII000B 710 TIpodecii sIK OCHOBY
CTIMKOCTI. Pecrionnentu 3a3HayvasIn:
«Jlobnio ceoto pobomyy, «3asdxcou uepnaio
HamxHeHHs. 8 3000y8auax oceimuy, «Mene
mpumae 110606 00 cmyOoeHmie ma 6ipa  Cenc
moei npayiy. 1g rpyna BiImoBiAeH CBIIYNTE
po 30epexkeHHs npodeciitHol 1IeHTUYHOCTI
Ta TIOKJIIMKAHHS HAaBITh B YMOBaX 3HAYHUX
BUKIIUKIB.

YV Mexkax 10ociIKeHHs OyJI0 3amponOHOBaHO
PECTIOH/IGHTaM 3MOJICIIIOBATH PEaKIliio Ha

nexaroriuny curyamiro: B ayauropii
BUHUK/JA KOH(QJIKTHA cuTyalis 4epe3
NPUCYTHiCTH  3700yBaya (3m00yBaviB)
OCBiTH 3  0COOJMBHMM  OCBiTHIMHM

norpedamu. ki Bawi aii? (Obepims 00ny
8i0N0BIOb).

Pesynbratn  Biamosimei
MoJIaH1 B Jiarpamax.

PECIIOHICHTIB

Buxknagaugi 3BO:

B. Mpoeeay Buxo...

VY menaroriyHiii cuTyarii, KOJu B ayIuTOpii
BUHHUKJIA KOH(DJIIKTHA CHUTyalis uyepes
NPUCYTHICTH ~ 37400yBawiB  OCBITH 3
0COOJMBUMHM OCBITHIMHM HOTpeOamu, Maiixe
MoJIOBUHA BUKIaaa4iB 47,7% (n=72) oOpanu
IUISX TPOBEACHHS BHXOBHOI TOAWHHU TIPO
B3a€MOIIOBAry Ta  TOJIEPAHTHICTh, IO
CBIIUMUTh TPO TIparHeHHs G(opMyBaTH Yy
CTYJICHTIB I[IHHOCTI 1HKJIIO3UBHOCTI Ta
etmunoi B3aemonii. e 34,4% (n=52)
PECTIOH/ICHTIB HAaroJIOCUJIM Ha Ba)KIMBOCTI
3ary4eHHs (DaxiBIliB — ACHCTCHTA BUUTEISI U1
[ICUXO0JIOTa,  BH3HAIOUM  1OTpedy Yy
npodecivinid marpumii. Bomnowac 14,6%
(n=22) BOayaroTh BHpIIEHHS KOH)IIKTY Y
HaJlaHHI OKPEMOT'0 3aBJIaHHS CTYJIEHTY, 00



tension, while only 3.3% (n=5) suggested
adapting the student to general behavioral
rules.

The obtained results demonstrate that
lecturers are generally oriented toward
inclusive and supportive strategies that
combine educational work, professional
assistance, and individualization of
learning, whereas the approach of
«adaptation to general rules» has minimal
support. This indicates a preference for a
humanistic  position and educators'
readiness to contribute to creating a safe,
tolerant educational environment.

HEI Students:

322 signosini

g
T

Specifically,  60.6% (n=195) of
respondents chose the option «I will
conduct a class meeting on mutual respect
and tolerancey, indicating a commitment to
preventive work, creating a safe learning
environment, and developing empathy
within student groups. Another 29.5%
(n=95) indicated their willingness to
involve a teaching assistant or school
psychologist,  thereby applying an
interdisciplinary approach and delegating
conflict resolution to other specialized
professionals, which demonstrates
awareness of the boundaries of their own
pedagogical competence. Meanwhile, 6.2%
(n = 20) preferred the option «I will give
this student a separate assignment» — an
adaptive strategy that, however, carries the
risk of segregation. Only 3.7% (n = 12)
stated they would ask the student to adapt to
general behavioral rules, demonstrating low
readiness for inclusive approaches.

The obtained data indicate that respondents
tend to apply humanistic and integrative
strategies in conflict situations involving
students with special educational needs
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YHUKHYTH Hampyrd, a jume 3,3% (n=5)
3aIpONOHYBANIM  AJaNTalil0 CTYAEHTa 0
3araJbHUX TPaBHJI MIOBEIIHKH.

OTtpumani pe3ynbTaTd JEMOHCTPYIOTh, IIO
BUKIIaJa4i  3arajJoM  OpI€EHTOBaHI  Ha
IHKJTIO3WBHI Ta MiATPUMYBAJIbHI CTparerii,
AKl TOEIHYIOTH BHXOBHY poOOTYy, (haxoBy
JIOTIOMOTY ¥ IHJIUBIAyasi3allilo HaBYAHHS,
TOAI K WX  «IPUCTOCYBaHHA 1O
3arajlbHUX  TPaBWI» Ma€  MiHIMAJIbHY
niaTpuMky. lLle cBiquuTe Tpo mepesary
TYMaHICTHYHOI TO3WIIi Ta TOTOBHICTb
NIe/1aroriB COPUSATH CTBOPEHHIO 0€3MEYHOro,
TOJIEPAHTHOTO OCBITHBOT'O CEPEIOBUIIIA.

3n00yBaui 3BO:

@ A [am okpeme 3aBLaHHA LUbOMY
3000yBaYy OCBITK, LLOD YHUKHYTH
KoHnikTy \l will give a separate task ..

@ G. Mposegy BUXOBHY MOQMHY Npo
B3AEMONOBAry Ta TonepadTHICTE A will
conduct an educational session about. ..

B. 3any4y acUCTEHTa BYWTENA YW
ncuxonora.\l will involve a teaching as...

@ I Monpowy 3006yBsaya OCBITH
MPUCTOCYBATUCA [0 3arankHUX NPasH. .

Tak, 60,6% (n = 195) pecrioneHTiB 0Opan
BapianT «[IpoBenmy BHXOBHY TOIHMHY PO
B3a€MOIIOBAry Ta TOJCPAHTHICTBY, IO
CBITYUTB MPO MPArHEHHS A0 MPOPIIaKTUIHOT
pobotu, dbopMyBaHHS 0e31eyHOoro
OCBITHBOTO ~ CEPEIOBHUINIA Ta  PO3BUTKY
eMnarii B YYHIBCHKUX KOJCKTHBaX, 29,5%
(n=95) 3a3HAUYMIM TOTOBHICTh 3ATYYUTH
ACUCTCHTA BYMTENsA a00 IICUXOJIora, TOOTO
3aCTOCYBaTH MUKIUCIUIUTIHAPHUMA MAXiT 1
JIeNeryBaHHs y BUPIIICHHI KOHQITIKTY 1HITUM
crieliaJlbHuM  (axiBIsIM, M0 BKa3ye Ha
YCBIZIOMJICHHSI MEX BJIACHOI IeAarorigHoi
KoMITeTeHI1i1, 6,2% (n = 20) Haganu nepeBary
BapianTy «J/latm okpeme 3aBIaHHS ILOMY
37100yBady» — aJanTHBHA CTparteris, ska,
BTIM, MOXK€ MaTu PH3MK cerperaiii. Jlume
3,7% (n = 12) Bkazanu, MmO MOMPOCATH
3m00yBavya MPUCTOCYBATHCS JIO 3arajlbHHUX
NpaBUJ MOBENIHKU, JEMOHCTPYIOUH HHU3BKY
TOTOBHICTB JI0 1HKIIO3UBHUX ITiXOIIB.

OTtpuMaHi AaHi CBig4aTh NPO CTPEMITIHHSI
PECIIOH/ICHTIB hi (6] 3aCTOCYBaHHS
T'YMaHICTUYHO-OPIEHTOBAHUX 1
IHTerpalifHuX CcTpaTerii y KOHQIIKTHUX



(SEN). The majority of respondents do not
shift responsibility onto the child with
special needs, but instead initiate group
educational activities or seek professional
support. This confirms the presence of
inclusive potential among the future
teaching community. At the same time, the
presence of 10% of responses suggesting
assimilationist or isolating strategies points
to the need for further professional
development of teachers in matters of
inclusion.

School Teachers:

A. lam okpewme 3...
I". Monpoluy 3706...
27

B. 3any4y acucre...
41,5%

In a pedagogical situation involving conflict
due to the presence of students with special
educational needs, teachers demonstrated a
high level of inclusive awareness. The
largest proportion of respondents — 47.8%
(n=339) — chose to conduct a class meeting
on mutual respect and tolerance, indicating
an understanding of the importance of
fostering an inclusive culture through
systematic educational work. An additional
41.5% (n=294) indicated their readiness to
involve specialists — a teaching assistant or
school psychologist — demonstrating
awareness of the need for an
interdisciplinary approach. Only a small
proportion  of  respondents  chose
segregationist strategies: 8.6% (n=61)
suggested a separate assignment, while
2.1% (n=15) proposed adaptation to general
rules. This distribution of responses
indicates the predominance of humanistic
and integrative approaches within the
teaching community.
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CUTyallisiX, TOB’SI3aHUX 13 MPHUCYTHICTIO
3n00yBauiB 3 OOII. BieniicTs peCIOHICHTIB
HE TEPeKIaJaloTh BiJMOBIAANBHICTE Ha
TUTUHY 3 OCOONMBHMH mOTpeOamu, a
HATOMICTh IHIIIIOIOTH TPYIOBI BUXOBHI
3axoau abo 3amydaroTh (HaxoBy MiATPHMKY.
Ile migTBepIKy€ HASIBHICTH 1HKIIO3MBHOTO
MOTEHIAy cepen MaiiOyTHBOI ImeaaroriaHol
crubHOTH. Pa3zom 3 Tum, HasBHICTH 10%

BiAIIOBigEH, 110 nependavaroTh
acUMUTATHBHI a00 130JI0KOY1  CcTparerii,
BKazye Ha 1morpe0y B  IOTAIBIIOMY
MiJBUINEGHHI  KBamidikamii memaroriB 3

[IUTAHb 1HKJIFO311.

Buwureui 33CO:

B. MNposeny Buxo...
47,8%

VY neparoriuHiii cutyamii momo KOHQIIKTY
yepe3 MPHUCYTHICTh 3400yBadiB OCBITH 3
OCOOJMBUMH OCBITHIMH TIOTpeOaMH BUMTEINI
IPOJIEMOHCTPYBAJIU BUCOKHH piBeHb
1HKJIFO3UBHOI cBimoMocTi. HaiibinsIma gactka
pecrionnieHTiB — 47,8% (n=339) oOpaina

NPOBENEHHS  BHUXOBHOI ~ TOAMHU  TIPO
B3a€MOIIOBAry Ta  TOJIEPAHTHICTh, IO
CBIIUMUTH TPO PO3YMIHHS  Ba)KJIMBOCTI

dbopMyBaHHS 1HKIIO3UBHOI KyJIBTypU 4epe3
CHUCTEMHY OCBITHBO-BUXOBHY pobOory. Ille
41,5% (n=294) 3a3HaYMIM TOTOBHICTH
3amydnTd (paxiBIliB — aCHCTEHTA BUUTEIIS U1
MICUXOJIOTa, JIEMOHCTPYIOUM YCBIJIOMIICHHS
HEOOX1aHOCTI MDKIUCIATITIHAPHOTO
migxony.  Jlume — He3HayHa ~— YacTHWHA
PECITOH/ICHTIB obpaira cerperaiiifHi
ctparerii: 8,6% (n=61) 3anpomnoHyBaIH
okpeme 3aBaaHHi, a 2,1% (n=15) -
aJanTaiilo A0 3arajdbHUX MpaBWwI. Takui
pO3MOIT  BIAMOBiNEH  CBIMYHTH  MPO
nepeBaskaHHs T'YMaHiCTUYHUX Ta
IHTerpaliiHUX MIAXOMIB y IEAarorigyHOMY
CepeIOBUIIIL.



«INFORMATION AND DIGITAL
LITERACY» AREA

Please assess your level of competency
development in the ICT and Digital
Literacy area (working with information,
digital resources, content creation, Al
usage, etc.).

University Lecturers: This section of the
questionnaire focused on assessing the level
of ICT and digital literacy among university
lecturers. Over half of the respondents —
44.4% (n=67) — rated their level as
sufficient, while another 35.8% (n=54)
rated it as high. At the same time, 17.9%
(n=27) assessed it as moderate, and 2%
(n=3) as low. This indicates an overall
confident level of digital tool proficiency
within the teaching community, but also
points to the need for further improvement.

University Students: As part of the study,
a survey was also conducted among higher
education students to determine their level
of ICT and digital literacy competencies.
The majority of respondents rated their
level as «high» (42.9%, n=138) or
«sufficienty»  (40.1%, n=129), which
demonstrates the professionalization of
digital activities: the ability to create their
own digital content, use interactive
platforms, analyze digital data, and engage
in initial use of Al for educational purposes.

A portion of respondents demonstrated a
moderate level (15.8%, n=51), indicating
the presence of basic digital skills, the
ability to work with online resources and
digital tools, and to some extent, the use of
innovative technologies in the learning
process.

However, the presence of responses at the
«low» (0.9%, n=3) or «very low» (0.3%,
n=1) levels indicates a digital divide among
the future teaching community and the
necessity for targeted training and
professional development in this area.
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COEPA «IHOOPMAIIINHO-
HUD®POBA TPAMOTHICTb»

Ouinite piBenb cpopmoBaHocTi 'y Bac
rpynM  KOMIIETeHTHocTe y  cdepi
iHpopmauiitHo-uugpoBoi  rpamMoTHOCTI
(poGora 3  iHdopmanicro, umMPpoBi
pecypcH, CTBOPEHHS KOHTEHTY,
Bukopucranss LI Touro)

Buxnanaui 3BO: lleii Gnok anketu OyB
MPUCBSIUCHUH OIHIN PiBHS 1HOpMaIliitHO-
mQpoBoi rpaMoTHOCTI BuKiIanadiB. IloHax
MOJIOBHHA pecnoHAeHTiB — 44,4% (n=67)
BU3HAYWIN CBIA DPIBEHb SIK JOCTATHIM, IIe
35,8% (n=54) — sax Bucokuil. BomHouac
17,9% (n=27) ouinunm Horo K cepeiHii, a
2% (n=3) — sk Hu3bkui. lle cBiqUUTH TIPO
3arajoM YNEBHEHHUH pIBEHb BOJOJIHHS
U POBUMH IHCTpyMEHTaMH y
BHUKJIQIAIIKOMY CEpEIOBHI, aje W mpo
notpely y NOAAIBbIIOMY BIOCKOHAJIEHHI.

3no0yBaui 3BO: VY pamkax nociimKeHHs
Tako)k  Oylno  IpPOBEAEHO  ONUTYBAaHHS
3100yBaviB BHIOI OCBITH MO0 BU3HAUCHHS
piBHS c(HOPMOBAHOCTI KOMIETEHTHOCTEH Y

cepi iHpopManiiHO-ITUPPOBOT
rpaMOTHOCTI.  BinbuiicTh  pecroHIEHTIB
OIIHWJIM CBii piBEHb K «BHUCOKHIDY

(42,9%, n=138) abo «mocrtaruiii» (40,1%,
n=129, 110 CBIIYUTH po
npodecionanizamito MUPPOBOi AiSUIIBHOCTI:
BMiHHS CTBOPIOBAaTH BJACHUN IH(PPOBHIA
KOHTEHT, BUKOPHCTOBYBATH I1HTE€PAKTHUBHI
wiatopMu, aHalizyBaTd IHQPOBI HaHi, a
TakoX TmoudaTkoBe BukopucranHs I mms
OCBITHIX IIJIEH.

YacTiHa peCHOHJEHTIB MPOJEMOHCTpYBaja
cepennit  piBenb (15,8%, n=51), mo
CBITYHTH MPO HASBHICTH 0a30BUX U(POBHUX
HABUYOK, 37aTHICTh NPALIOBATU 3 OHJIANH-
pecypcaMu, U(PPOBUMU IHCTPYMEHTAMH Ta

[IEBHOIO  MIpOI0 —  BUKOPUCTOBYBAaTu
IHHOBAIlIfHI ~ TEXHOJIOT1i B  OCBITHBOMY
poIeci.

BoaHouyac HasBHICTH BIANOBiNEH Ha pPiBHI

«ampkui»  (0,9%, n=3) abo «ayxke
Huspkui»  (0,3%, n=1) cBiguuTh TpO
muppoBUil  po3puB  cepen  MaiOyTHBOI

OCBITSHCHKOI CIIIJIBHOTH Ta HEOOXI1IHICTH
IILOBOIO  HABYAHHSA Ta  IIABUINEHHS
KBamidikamii B il Tarysi.



The results obtained indicate a high level of
digital literacy among the majority of
higher education students, which is a
positive indicator for the further digital
transformation of the educational process.
The predominance of «high» and
«sufficient» ratings (over 83%) points to
respondents' readiness to effectively use
digital tools and resources, including
artificial intelligence elements, in the
educational environment.

Nevertheless, the presence of even a small
proportion of students with low or very low
levels (1.2%) highlights the existence of a
digital divide, which can create barriers to
inclusivity and equal access to quality
education. This necessitates the
implementation of targeted educational
strategies aimed at supporting less prepared
students — through adaptive learning
programs, mentorship, and the development
of digital culture in educational institutions.
Overall, the results demonstrate high
motivation and potential for digital
development, but at the same time require a
systematic approach to creating an inclusive
digital educational environment, which is
confirmed by the variety of digital
resources used.

Secondary School Teachers: The study of
ICT and digital literacy competency levels
revealed an overall high level of
digitalization in  Ukrainian teachers'
pedagogical practice. The majority of
respondents — 56.0% (n=397) — rated their
level as sufficient, while another 22.8%
(n=162) rated it as high, whereas 20.3%
(n=144) of teachers indicated a moderate
level. Low and very low levels were
reported by only 0.7% (n=5) and 0.1%
(n=1) of respondents, respectively. Thus,
over 78% of teachers demonstrate confident
mastery of digital technologies, which is an
important indicator of the education
system's readiness to meet contemporary
technological challenges.

When asked «What digital technologies or
tools do you use most frequently in your
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OTtpumaHi pe3yabTaTy CBi14aTh MPO BUCOKUNA
piBeHb 1H(POBOI  TPaMOTHOCTI  cepen
Oinpiocti 3100yBaviB BHUINOT OCBITH, IO €
MO3UTHUBHUM 1HAMKATOPOM JIJISl TIOAAJIBIIOL
mudpoBoi  TpaHchopMmalii  OCBITHBOTO
nporiecy. IlepeBakaHHs OIIHOK Ha PIBHAX
«BUCOKMI» Ta <«jaoctarHiin» (moHamx 83%)
BKa3ye Ha TOTOBHICTb  PECIHOHJCHTIB
e(eKTUBHO  BUKOPUCTOBYBaTu  LU(DpOBi
IHCTPyMEHTH Ta PECYpCH, BKIIOYAIOUYH
€JIEMEHTH  LITYy4YHOIO  IHTEJIEKTY, B
OCBITHBOMY CEPEJOBMILL.

[Ipore HasBHICTH HaBiTh HE3HAYHOI YACTKH
37100yBaviB 13 HU3BKUM a00 JyK€ HU3BKHM
piBHeM (1,2%) akiuieHTye yBary Ha iCHyBaHHI1
IU(PPOBOTO PO3PHBY, IO MOXKE CTBOPIOBATH
Oap'epu IS IHKJIFO3UBHOCTI Ta PIBHOTO
JIOCTYMy N0 sAKicHO1 ocBiTH. Lle 3ymoBmioe
HEOOXiTHICTh peaiizallii ITbOBUX OCBITHIX
CTpareriii, CHOpsIMOBAaHHUX Ha MIATPUMKY
MEHII MiATOTOBIEHUX 3700yBauiB — uepe3
a/lalTUBH1 HaBYaJIbHI IIporpamu,
MEHTOPCTBO, @ TAKOX PO3BUTOK LUPPOBOL
KyJAbTypU B 3aKjiaJax OCBITU. 3arajiom,
pe3ynbTaTu JI€MOHCTPYIOTh BUCOKY
MOTHBAIIF0 Ta TOTEHIIaT 10 HU(POBOTO
PO3BHUTKY, aje BOJHOYAC BUMAararoTh
CUCTEMHOIO miaxony 10 (opMmyBaHHS
IHKITIO3UBHOTO ~ ITU(GPOBOTO  OCBITHHOTO
CEpEeNOBHINA, 10 MIATBEPKYIOTHCS
PI3HOMAaHITHICTIO BHKOPHCTAHHUX 3aco0iB
UPPOBUX pecypciB.

Bunteni 33CO: [ocnimpkeHHs  piBHS
c(hOpMOBaHOCTI KOMIIETEHTHOCTEH y cdepi
iHdopMmariiHO-1dpoBOi TPaMOTHOCTI
BUSBHWJIO  3arajoM  BHUCOKHH  pIBEHB
rugposizarii [eaaroriyHoi MIPAKTUKHU
YKPaiHCBKUX BUMTEIIIB. Binpmicts
pecnioHzieHTiB — 56,0% (n=397) ouinumm
CBIli piBEHb SIK TOCTaTHIH, me 22,8% (n=162)
AK BHCOKHH, TOAI SK CepenHii piBEeHb
3a3Haumn ~ 20,3%  (n=144)  Buwurenis.
Huspkmii Ta myxke HU3BKUN PIBHI MarOTh

mame  0,7% (n=5) Ta 0,1% (n=1)
PECTIOHCHTIB BiAMOBiAHO. Takum dYHHOM,
noHan 78% memaroriB  JIEMOHCTPYIOTb
BIIEBHEHE BOJIOMIHHS nudpoBuMH

TEXHOJIOT1SIMH, 10 € BAXKJIMBUM ITOKa3HUKOM
TOTOBHOCTI OCBITHBOT CHUCTEMH 1o
TEXHOJIOT1YHUX BUKJIMKIB Cy4acHOCTI.

Ha 3anutanns «Ski mudposi TexHoJorii
abo iHctpymenTn Bm  Hailiuacrime
3aCTOCOBY€ETe 'y CBOId  meaarorivHii



teaching practice?» respondents provided
the following answers.

University Lecturers: Among the most
commonly used digital technologies,
lecturers mentioned learning management
systems (Moodle, Google Classroom,
Microsoft Teams, Canvas), tools for content
creation and visualization (PowerPoint,
Canva, Prezi, Genially), as well as
interactive resources for polling and
gamification (Kahoot, Mentimeter,
Quizizz, Padlet, LearningApps). A
significant number of  respondents
emphasized the use of artificial intelligence
— ChatGPT, Gemini, Quillionz, Midjourney
— as a supportive resource for creating
educational content, assessments, and
visualizations.

An interesting perspective shared by some
lecturers concerns the importance of
balance: virtual laboratories are convenient
for preparation, but they do not replace
hands-on practical sessions. Characteristic
statements include: «/ use all available
digital tools», «Those that best facilitate
content delivery and comprehensiony, «In
my practice, Al is not just a tool, but a
partner.»

HEI Students: Below are the responses of
higher education students to the question
«What digital technologies or tools do you
use most frequently in your teaching
practice?» and the percentage distribution
for other tools that were mentioned at least
five times.

Among the most popular digital tools,
students mentioned artificial intelligence
(Al/ChatGPT/Gemini) — 7.45% (n=24) of
mentions,  indicating  the  growing
integration of Al technologies in the
preparation of future teachers. The
LearningApps platform received 5.59%
(n=18) of mentions, Google Forms and
Wordwall each received 4.97% (n=16),
confirming the popularity of tools for
creating interactive exercises and surveys.
Zoom and Padlet were mentioned by 3.73%
(n=12) of respondents each, Microsoft
Teams and Quizizz by 2.48% (n=8) each,
Moodle and Mentimeter by 2.17% (n=7)
each, and Jamboard by 1.55% (n=5). The
diversity of tools used demonstrates a
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NpaKkTuUi? MU  OTpUMAIU
BiJIMTOBITi PECIIOH/ICHTIB.

HACTYTIHI

Bukaanaui 3BO: Cepen HalimommpeHinmx
U(PPOBUX TEXHOJOTIM BUKIagadi Ha3BaIH
ocBiTHI marpopmu (Moodle, Google
Classroom, Microsoft Teams, Canvas),
IHCTPYMEHTH ISl CTBOPEHHS KOHTEHTY Ta
Bizyamizamiii (PowerPoint, Canva, Prezi,
Genially), a TakoX IHTEPaKTHBHI pecypcH
uis  onuTyBaHb 1 reimidikamii (Kahoot,
Mentimeter, Quizizz, Padlet, LearningApps).
3HayHa KUIBKICTb PECTIOH/ICHTIB
HiKpeciauia  BUKOPUCTAHHS  IUTYYHOTO
iatenekry — ChatGPT, Gemini, Quillionz,
Midjourney — sik TOMOMIXHOTO pecypcy Ams
CTBOPECHHSI HaBYaJHHOTO KOHTEHTY, TECTIB,
Bi3yasi3aliil.

[{ikaBoto € JyMKa 4aCTUHM BMKJIAAadiB MPO
BOXIIUBICTh OamaHcy: u@poBi nadbopaTopii
3py4Hi Ui MiATOTOBKH, NPOTE BOHU HE
3aMIHIOIOTh PEaJIbHUX IMPAKTUYHUX 3aHATb.
XapakTepHUMU € BHCJIOBH: «
BUKOPUCMOBYIO  8Cl  docmynHi  yughposi
incmpymenmuy, «Ii, AKI  MAKCUMAIbHO
axkmyanizyroms nooawy mamepiany ma uo2o
3aceoennay, «Y moiu npakmuyi LI — ye ne
Jiuuie IHCmpymenm, a napmuepy.

3n00yBaui 3BO: HiDKYe HaBEJCHO BIAMOBII1
3m100yBaviB BUIIOI OCBITH HA MUTAHHS «AKi
yughposi mexwnonocii abo incmpymenmu Bu
Hauuyacmiwe  3acmocogyeme Y  C80ill
neoazociunitl npaxmuyi?» ma BIACOTKOBE
CHIBBIIHOIIEHHS ISl 1HIIMX 1HCTPYMEHTIB,
110 3rajlyBajucs MOHANMEHIIIE M'sITh pa3iB.

Cepen  HaWmomymspHIUX  UPPOBUX
IHCTPYMEHTIB 3700yBavi Ha3BajiHM IITYy4YHUN
iaTenekt (III/AI/ChatGPT/Gemini) — 7,45%
(n=24) 3ragoK, 10 CBIAYUTH PO 3pOCTAIOUY
iHTerpanito Al-TexHonoriii y miJroToBKy
MaiOyTHIX TIe/IaroriB. [Tnardopma
LearningApps otpumana 5,59% (n=18)
sragok, Google Forms ta Wordwall — mo
4,97% (n=16) koXeH, MO0 MiATBEPIKYE
MOMYJISIPHICTh IHCTPYMEHTIB ISl CTBOPEHHSI
IHTepaKTUBHHUX BIIPaB Ta ONMUTYBaHb. Zoom i
Padlet 3aznaumnun mo 3,73% (n=12)
pecrnionnieHTiB, Microsoft Teams 1 Quizizz —
o 2,48% (n=8), Moodle Ta Mentimeter — o
2,17% (n=7), a Jamboard — 1,55% (n=5).
PizHomaHITHICTB BHUKOPUCTOBYBaHHUX
IHCTPYMEHTIB  J€MOHCTPYE KOMILIEKCHUI



comprehensive approach to the
digitalization of the learning process and
the readiness of future teachers to work with
various technological solutions.

The refined analysis, which takes into
account various spelling variations,
confirms that Canva is the leader in
popularity among respondents, surpassing
Google Classroom. This indicates a high
demand for tools for visualization and
creating educational materials.
Gamification tools (Kahoot!) also remain
among the most sought-after, while Al is
rapidly gaining momentum and popularity.

Secondary School Teachers: The analysis
of specific digital tools used by teachers
revealed an exceptionally wide range of
technologies and diverse approaches to
their application.  Systematizing the
responses allows us to identify several main
categories of tools that are actively being
implemented in pedagogical practice.

Platforms for organizing the learning
process occupy a central place in the digital
ecosystem of the modern teacher. Google
Classroom is mentioned most frequently as
the primary tool for posting assignments,
materials, and providing feedback.
Respondents emphasized its convenience:
«Google Classroom — it's convenient to give
assignments, check work, and leave
feedback.» Alongside it, Zoom and Google
Meet are actively used for conducting
online lessons, Microsoft Teams as an
alternative communication platform, and
learning management systems Moodle and
Canvas for more complex educational
projects.

Tools for creating interactivity and
assessment constitute the second most
important category. Gaming platforms
Kahoot! and Quizizz have gained particular
popularity, allowing the combination of
learning with elements of competition.
Teachers noted: «Kahoot,  Quizizz,
Learningdpps — game-based quizzes,
practice exercises, reinforcing material.»
LearningApps and Wordwall are also
widely used for creating various interactive
exercises, Google Forms for quick polls and
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miaxin Ao  mudposizalii  HaBYATBHOTO
MPOIIECy Ta TOTOBHICTh MaOYTHIX TIEIaroriB
NpaLioBaTl 3 PI3HUMHU TEXHOJIOTTYHUMHU
pilIEHHSAMHM. YTOYHEHMH aHami3, SKUH
BpaxoBy€ pi3HI BapiaHTU  HANHMCaHHA,
miaTBepmkye, mo Canva € mimepom 3a
HOMYJISIPHICTIO cepen PECIIOH/IEHTIB,
BunepeauBm  Google Classroom. Ile
CBIAUYUTH  MNpPO  BHUCOKUM  3amuT  Ha
IHCTPYMEHTH U1 Bi3yanli3alii Ta CTBOPEHHS
HaBUAJIbHUX MaTepiamiB. [HCTpymMeHTH i
reiimidikanii (Kahoot!) Takox 3anumaroTbes
B Tom 3aTpelyBanux, a Il cTpimMko Habupae
00epTiB Ta MOMYJSPHOCTI.

Buureni 33CO: Amnami3 KOHKpETHHX
UPPOBUX IHCTPYMEHTIB, K1
BUKOPHCTOBYIOTb BUUTEI, PO3KpUB

HaJ3BUYAIlHO MIMPOKUI CIIEKTP TEXHOJOT1N
Ta pi3HOMaHITHI HIIXOONU o ix
3acrocyBaHHs. CucTemaru3allis BiAOBiIeH
JIO3BOJISIE  BUJUIMTH JIEKUIbKa OCHOBHHX
KaTeropii  iHCTPYMEHTIB, M0 aKTUBHO
BIIPOBA/IKYIOTHCS B MEJArOriuHy MPAKTUKY.

[Tnardpopmu ans oprasizamii HaBYaJIbHOTO
npolecy 3aiMaloTh LEHTpajbHE Micle Y
UQPOBiIl €KOCHCTEMI CydacHOTO BYHTEJIS.
Google Classroom 3ragyeTbcs Haldacrtimie
K OCHOBHUHM 1HCTPYMEHT JUIsl PO3MIIIECHHS
3aBIaHb, MarepiajgiB Ta 3a0e3meueHHs
3BOPOTHOTO 3B'SI3KY. Pecnonnentn
niKpecaoBaln Horo 3pydHicTh: «Google
Classroom — 3pyuno Oaeamu 3a60aHH3,
nepegipsimu pobomu, 3a1uamu 360pOomHuL
38'a30k». Ilopsim 3  HUM  aKTHUBHO
BUKOPHCTOBYIOTbCcA Zoom Ta Google Meet
JUIsl TIPOBEJIEHHSI OHJAlH-ypokiB, Microsoft
Teams sk anpTepHaTUBHA Matdopma
KOMYHIKaIlli, a TaKoX CHCTEMHU KepyBaHHS
HaBuaHHsaM Moodle ta Canvas s OUIBII
CKJIaJTHUX OCBITHIX IPOEKTIB.

[HCTpy™MEHTH TUTSE CTBOpEHHS
IHTEPAKTUBHOCTI Ta OLIHIOBAHHS CTAHOBJISTh
JIPYTy 3a BaXJIHMBICTIO KaTeropito. OcoOnuBy
HOMYJISIPHICTh  3100yNU  irpoBi  IIaTGOpMH

Kahoot! Tta Quizizz, sxi H03BOISAIOTH
HOGZ[HYBaTI/I HaB4YaHHA 3 CIICMCHTAMHU
sMaragas. Buwrem 3asHagaim: «Kahoot,

Quizizz, LearningApps — iepoei eikmopunu,
MpEeHYB8aIbHI enpasu, 3aKpPINnieHHs
mamepiany». 1lIMpoko  3aCTOCOBYHOTHCS
Takok LearningApps Ta Wordwall nmms
CTBOPEHHSI PI3HOMAHITHUX I1HTEPAKTUBHUX
BrpaB, Google Forms i mBUAKKAX



tests, and Mentimeter and Padlet for
organizing  collaborative =~ work  and
collecting ideas.

Among tools for creating visual content,
Canva is the undisputed leader, mentioned
in  numerous respondents’ answers.
Teachers use it to create presentations,
posters, infographics, and other visual
materials.  Alongside it, traditional
PowerPoint and Google Slides are actively
used, as well as more modern Genially and
Prezi for interactive presentations.

An extremely important trend has been the
active  implementation of artificial
intelligence in pedagogical practice.
Teachers increasingly mention ChatGPT,
Gemini, and Copilot as assistants in
creating educational materials, generating
assignments, and developing lesson ideas.
Particularly telling is one respondent's
answer: «In my practice, Al is not just a
tool, but a partnery, which demonstrates
the deep integration of technology into
professional activity.

Multimedia resources occupy a special
place in the modern teacher's arsenal.
YouTube is widely used for showing
educational videos, documentaries, and
instructional clips. Interactive whiteboards
and multimedia systems have become
standard equipment in many classrooms.
Teachers also actively create their own
content using the capabilities of modern
gadgets and software.

Subject-specific characteristics are
reflected in the use of specialized tools.
Mathematics  teachers actively use
GeoGebra and Desmos for visualizing
mathematical concepts, humanities teachers
use virtual museums and interactive maps,
while science teachers employ scientific
simulators and virtual laboratories.

As part of the study, respondents were asked
to model their actions when preparing a
lesson.Teaching  scenario: You are
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ONMMTYBaHb Ta TECTyBaHb, Mentimeter Ta
Padlet mnst opranizariii KOJI€KTUBHOI poOOTH
Ta 300py i1ei.

Cepen  IHCTpyMEHTIB  [JIi  CTBOPEHHS
Bi3yaJIbHOTO KOHTEHTY O€3yMOBHUM JIiIEPOM
e Canva, ska 3raayeTbCsi B YHCICHHUX
BIJIIIOBIISIX PECIIOH/ICHTIB. Buwnreni
BUKOPUCTOBYIOTb 1l  JIA  CTBOPEHHS
mpe3eHTalil, mnocrtepiB, iHporpadiku Ta
IHIIOTO HaowHOoro Mmatepiany. [lopsa 3 Hero
aKTMBHO  3aCTOCOBYIOTbCSI  TpaJuIliiiHI
PowerPoint Ta Google Slides, a Takox OiTbII
cydacHi  Genially Ta  Prezi A
IHTepaKTUBHHX MPE3EHTAIIIM.

Han3BuuaiiHo BaXKITMBOIO TEH/AEHIIEIO CTAJIO
aKTHBHE BIIPOBAKCHHS MITyYHOTO
IHTEJEKTY B MEAaroriyHy MpakTuky. Bunremni
Bce yacrtime 3raxyiorh ChatGPT, Gemini,
Copilot gk TOMIYHHKIB Yy CTBOPEHHI
HaBUAJIBHUX MaTepialiB, TeHepalii 3aBIaHb
Ta imei st ypokiB. OcoOIMBO MOKA30BOIO €
BIJITIOBIJTb OJTHOTO 3 PECHOHJCHTIB: «Y Moill
npaxmuyi LI — ye ne nuwe incmpymenm, a

napmuepy», MO CBIMYATH TPO TIUOOKY
IHTerpamito TexXHoJoril y mpodeciiiHy
JUSAJIBHICTb.

MynbTUMenilHI pecypcu 3aiiMaloTh OKpeme
MiCIle B apCeHai CY4YacHOTO BYHUTEIIS.
YouTube mUPOKO BUKOPUCTOBYETHCS IJIf
JIEMOHCTpaIii OCBITHIX BiJIEO,
JIOKYMEHTAJbHUX MaTepiajiB Ta HaBYaJIbHUX
POJIUKIB. [HTepakTHBHI JOIIKU Ta
MYJIBTUMEAIHHI KOMILIEKCH cTanu
CTaHJAPTHUM  OOJNIaJHAaHHAM  0araTbox
KJaciB. BuuTeni Takoxx aKTUBHO CTBOPIOIOTh
BJIACHUU KOHTEHT, BUKOPHUCTOBYIOUH
MOXJIMBOCTI ~ CydyaCHHX  TaJDKETiB  Ta
MIPOTPaMHOTO 3a0€3MEeYEHHSI.

[TpenmeTHa crerudika 3HAXOIUTh
BiJJOOpaXeHHS y BUKOPUCTaHHI
CreIiai30BaHUX I1HCTPyMEHTIB. Buwureni
MaTeMaTuKu aKTHBHO 3aCTOCOBYIOTh
GeoGebra Ta Desmos i Bisyamizamii
MaTeMaTUYHUX  KOHIICTIIIiH, ne1aroru

T'YMaHITapHUX JUCHUIUIIH BUKOPHUCTOBYIOTh
BIpTyaJibHI My3el Ta IHTEpaKTUBHI KapTH, a
BUKJIaZa4i NPUPOJHUYMX HAyK 3allydaroTh
HAayKOBI ~ CHUMYJSTOPU Ta  BIpTyasbHI
nmabopatopii.

Y Mexax JOCHiHKeHHS pPecoHACHTaM OyJI0
3aIpPOTIOHOBAHO 3MOJIEIIOBATH il MiA dYac
MIJATOTOBKY 3aHATTA. Ilegaroriuna cuTyaris:



preparing a class that uses digital tools.
Your students have varying levels of
digital skills. What will you do? (Select
one answer).

The results of respondents' answers are
presented in the diagrams.

HEI Teachers:

I". BiamMoBnioch Bi. ..
1.3%

B. [lonaTkoBo nos. ..

In a teaching scenario involving students
with varying levels of digital skills, 57%
(n=86) of lecturers chose a strategy of peer
support, where stronger students help
weaker ones, while 41.1% (n=62) preferred
additional explanations using simpler tools.
Only 2% (n=3) considered abandoning
digital technologies. This emphasizes
lecturers' orientation toward inclusivity and
their desire to integrate digital solutions
even in heterogeneous groups.

University Students:

322 signos.igi

—i—'

The majority of respondents chose inclusive
and adaptive approaches to organizing the
educational process. Specifically, 51.9% of
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Bu roryere 3aHATTA 3 BHKOPHCTAHHAM
uuppoBux IHCTpyMeHTIB. Yy
KJjaci/aynuropii € 3100yBauyi  ocBiTH 3
pi3HUM piBHeM HU(pPoBUX HaBHYOK. SK
BU BUnHUTE? (Obepimb 00Hy 8i0no06iov).

Pesynmbrarn  BimmoBigei
M0/IaHI B Alarpamax.

PECITOH/ICHTIB

Bukaagaui 3BO:

B. Meoginto 3gobys.
5

VY neparoriyHiil curtyauii 3 pi3HUM piBHEM
IU(PPOBUX HABUYOK y 3700yBadiB OCBITH
57% (n=86) BukIanauiB oOpajal CTpATETiio
TPYNOBOi B3aEMOMIATPUMKH, JI€ CHIIBHIIII
noromararote crnabmum, a 41,1% (n=62)
Ha/Iajli TIepeBary JOJATKOBHM MOSCHEHHSIM
13 BUKOPUCTAHHSAM MPOCTIIINX IHCTPYMEHTIB.
Jlumme 2% (n=3) pO3DISIHYJIM MOXKIIUBICTh
BiIMOBU Bix mudpoBux TexHonori. Ile
MiKPECTIOE  OpIEHTAIl0 BHKJIAJa4iB  Ha
IHKJIIO3UBHICTh Ta Oa)kaHHsS 1HTErpyBaTH
UQPOBi pillIeHHS HaBiTh Y HEOTHOPIIHUX
rpymnax.

3n00yBaui 3BO:

@ A [1am 0fHaKOBE 3ABAAHHA ANA BCiX |
nepesipto pesynstar\l will give the same
task to everyone and check the results.

@ E. MNoginto 3000yBa4iB OCBITH HA PYMM,
Il CUMNBHILWI A0NOMOHY T CNadLUmm .\l
will divide students into groups where. .

@ B. [logaTKoBO NOACHID THM, XTO BiACTaE,
BUKOPUCTOBYHMM NPOCTILI IHCTPYMEHT. ..

@ I BioMoBNKCh B LWPOBMX
IHCTPYMEHTIB, LWOG YHUEHYTH TPYAHOLL. ..

BinbiricTs onuTaHuX 00paliv IHKIIFO3UBHI Ta
aJanTUBHI M IXOAN 1o oprasizarmii
OCBITHBOTO MpoIIeCy. Tak, 51,9%



respondents (n=167) preferred group
interaction, where more experienced
students would help those with lower levels
of  digital skills. This approach
demonstrates  the  development  of
pedagogical empathy, teamwork, and social
constructivism, which are key elements of
the modern educational process.

Another 43.8% of respondents (n=141)
chose an individualized approach — using
simpler tools and providing additional
explanations for those who are struggling.
This indicates teachers' ability to
differentiate tasks, instructions, and digital
solutions, as well as their willingness to
invest time in the development of each
student.

In contrast, only 0.6% (n=2) indicated that
in such a situation they would abandon
digital tools, while 3.7% (n=12) would
propose the same task for everyone, without
considering the level of digital
competencies. These minimal figures
demonstrate an overall positive shift toward
supportive pedagogy and digital inclusion,
though they also indicate the presence of
isolated cases of insufficient flexibility.

The analysis of this teaching scenario
demonstrates that future teachers exhibit a
high level of readiness to implement the
principles of digital inclusion. They are
capable of considering individual student
needs, applying flexible digital learning
strategies, and creating a supportive
educational environment. This orientation
toward mutual assistance and
individualization indicates progress in
developing key digital and pedagogical
competencies necessary for effective work
in the modern digital educational space.

Secondary School Teachers:
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pecrioHaeHTiB (n=167) Bigmanu nepeBary
IpyNoBid  B3aeMoAii, MNpu SAKIH OLIbLI
IOCBIAUEHI 3100yBayi 0OCBITH
JOTIOMAaraTUMyTh THM, XTO Ma€ HIDKIHA
piBeHb IUGPOBUX HABUYOK. Takui Imiaxif
CBIIYUTH TIPO C(HOPMOBAHICTH MEAATOTIYHOT
eMIIaTii, KOMaHIHOI pOOOTH Ta COIiaJIbHOTO

KOHCTPYKTI/IBi?;My, SAK1 € KIIOYOBUMH
eJIIEMEHTAMHU CY4acHOTO OCBITHBOTO
IpoLIECy.

Ile 43,8% pecnonnentiB (n=141) oOpanu
IHIWBIyaTI30BaHMMA T IX11 — BUKOPUCTAHHS
MPOCTIIMX IHCTPYMEHTIB Ta JIOJaTKOBI
MOSICHEHHSI IS THX, XTO BijcTae. Lle Bkazye
Ha 3JaTHICTh memaroriB a0 audepeHmiamii
3aBJaHb, IHCTPYKLIH Ta MUPPOBUX pillICHb, a
TakO)X Ha TOTOBHICTH I1HBECTYBAaTH dYac Yy
PO3BUTOK KOXKHOTO 3/100yBaya OCBITH.

Hartomicts nume 0,6% (n=2) 3a3Ha4min, 110
y momiOHIM cuTyalii BiIMOBHJIMCH OH BiJ
muppoBux iHCTpyMeHTiB, a 3,7% (n=12)
3alpONOHYBaIM O OIHAKOBE 3aBIaHHS I
BCiX, HE BpPaxOBYIOUM piBEHb LU(PPOBUX
komnereHTHocTel. Lli He3HauHl MOKa3HUKH
CBIYaTh PO 3arajbHUI MO3UTUBHUM 3CYB Y
OlK Memarorikk MIATPUMKHA Ta IUGPOBOL
IHKJII0311, X0oua ¥ BKa3ylOTh Ha HAasBHICTh
OKpEMHUX BUIA/IKIB HEAOCTATHbOI THY4KOCTI.

AHami3 menaroriuHol CUTyarlii JeMOHCTPYE,
[0 MaiOyTHI BYMTEI BHSBISIOTH BHCOKHI
piBEHb TOTOBHOCTI JIO peai3allii IpUHITUIIIB

udposoi IHKJTFO31]. Boun 31aTHI
BpaxoBYBaTH  IHAWBIAyaldbHI  TOTpeOH
3100yBadiB OCBITH, 3aCTOCOBYBaTH THYYKI
cTparerii  uuMdpoBOro  HaBYaHHSI  Ta
dbopMyBaTH  TIATPUMYBAJIbHE  OCBITHE
CepeoBHUILE. Taka Opl€eHTAIlIs Ha
B3aEMOJIOTIOMOTY ~ Ta  IHJIWBIAyasi3aIiro

CBIIUMTH TMpO Tporpec y QopMyBaHHI

KIIOYOBUX  HUPPOBUX 1 MEAAroridyHUX
KOMIICTCHTHOCTEH, HEOOX1THIX JUTSE
eekTUBHOI  pPoOOTH Yy  CydYacHOMY

U(PPOBOMY OCBITHBOMY TIPOCTOPI.
Buwntreai 33CO:



A. [lam ofHakose...

B. [logatkoBo Nos...

The analysis of the teaching scenario
involving students with varying levels of
digital preparation revealed a high level of
inclusive awareness among teachers in the
area of technology. The overwhelming
majority of respondents — 68.1% (n=483) —
chose a peer support strategy, where
students with higher skill levels help their
classmates.  This  demonstrates  an
understanding of collaborative learning
principles and the creation of a supportive
technological environment. Another 28.8%
(n=204) preferred an individualized
approach with adapted methods for students
at different levels of preparation. Only a
small portion — 2.1% (n=15) — chose a
uniform approach, while 1.0% (n=7)
considered abandoning digital technologies
altogether.

The overall picture indicates a high level of
adaptation within the Ukrainian teaching
community to digital challenges, a diversity
of technological solutions being used, and
readiness for innovative approaches to
teaching. At the same time, there remains a
need for  systematic  professional
development support for the 20% of
teachers who have not yet achieved a
confident level of digital literacy.

«INSTITUTIONAL COMMITMENT»
AREA

Please assess your level of competency
development in the Institutional
Commitment Area (strategic thinking,
leadership, partnership, innovation
culture, etc.).

University Lecturers: The fifth section of
the questionnaire examined the level of
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b. Moginto 30006yB. ..
68,1

AHaJi3 memaroriyHoi CHUTyalii 3 pi3HUM
piBHEM 1U(POBOI MiATOTOBKU yUYHIB BHSBHB
BHCOKHI pIBEHb I1HKIIIO3UBHOI CB1JIOMOCTI
BUMTENIB y cdepi TexHonorid. [lepeBaxkHa
OuTbLIICTh pecnoHAeHTIB — 68,1% (n=483)
oOpana CTpaTerito IpyIOBOi
B3aEMOMIATPUMKH, KOJHM Y4YHI 3 BHUIIUM
piBHEM HaBUYOK JI0TIOMAararoTh
onHOoKIacHWKaM.  Ile  cBiguuTh  mpo
PO3YMiHHSI TPUHIUIIB  KOIaOOpaTUBHOTO
HaBUAHHS Ta CTBOPEHHS MiATPUMYBAIBHOTO
TexHonoriunoro cepenosumia. Ille 28,8%
(n=204) Bignanu nepesary iHIuBiIyaJTbHOMY
MiIXOAy 3 aJanTaiiclo METOAIB IJS YYHIB
pI3HOTO piBHS MiATOTOBKH. Jluiie He3HayHa

gacruHa —  2,1%  (n=15)  oOpaina
yHipikoBanuit miaxia, a 1,0% (n=7)
PO3IIISIHYJIM  MOXIIMBICTH  BIIMOBH  BiJ

M (ppOBUX TEXHOJIOTIH.

3arasibHa KapTUHA CBIIYUTH PO BUCOKHM
piBeHb ananTailii yKpaiHChKOi IMeaaroriaHoi
CHOUTBHOTH 10  IU(PPOBUX  BUKIHKIB,
PI3HOMaHITHICTh BHUKOPHUCTOBYBaHUX
TEXHOJIOTIYHUX pIllIEHb Ta TOTOBHICTH [0
IHHOBallIMHMX  TIAXOMAIB y  HaBYaHHI.
Bomnowac ~ 30epiraetbcst  morpeba B
CHUCTEMHIN MATPUMITI npodeciiiHoro
po3BUTKY aiist THX 20% BYUTENIB, sIKi IIe HE
JIOCATIIM  BIIEBHEHOTO PiBHA  1U(pOBOi
IPaMOTHOCTI.

COEPA (IHCTUTYIIUMHA
BIUTIAHICTb»

OuiniTe piBenb cdopmoBanocti y Bac
rpynd  KOMIIeTeHTHocTeli y  cdepi
iHCTHTYHiliHOI BigmaHocTi (cTpareriune
MHCJIeHHSl, JIiIepcTBO, TapTHEPCTBO,
iHHOBaNiliHA Ky/JIbTypa TOILO).

Buknagaui 3BO: II’gruii Onox aHKeTH
PO3KpHBAB PiBE€Hb IHCTUTYIIHHOT BIITAHOCTI



institutional commitment among lecturers —
strategic thinking, leadership, partnership,
and innovation culture. The overwhelming
majority of respondents, 58.9% (n=89),
assessed their competencies as sufficient,
31.1% (n=47) as high, 9.3% (n=14) as
moderate, and only 0.7% (n=1) indicated a
low level. This demonstrates a high level of
lecturer  engagement in  university
development.

HEI Students: As part of the study, future
teachers conducted self-assessments of
their competency levels in the institutional
commitment area, which includes
components such as strategic thinking,
leadership, partnership, and innovation
culture. The results obtained demonstrated
a high level of awareness among
respondents regarding the importance of
institutional ~engagement.  Specifically,
42.5% of respondents (n=137) indicated a
«sufficient» level, demonstrating a general
understanding of the role of institutional
culture and the ability to collaborate
effectively ~ within  the  educational
environment; 25.8% of respondents (n=83)
rated their level as «highy», indicating
readiness to participate in the strategic
development of educational institutions,
demonstrate leadership qualities in the
professional environment, and actively
implement innovative approaches; 26.1%
(n=84) acknowledged their level as
«moderate», which may indicate a need for
additional training in developing strategic
vision and change management skills. Only
5.6% of respondents (n=18) assessed their
competencies as «low» or «very lowy,
pointing to isolated cases of insufficient
motivation for institutional engagement or
limited access to leadership practices.

Overall, the data obtained indicate the
predominance of high and sufficient levels
of institutional commitment among
respondents. This is a positive sign of the
development among future teachers and
educators of a conscious position regarding
the strategic development of educational
institutions, readiness for team
collaboration, and leadership initiative. At
the same time, the presence of moderate and
low levels among a certain portion of
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BUKJIQ/lauiB — CTPATEriuHOro MHUCIIEHHS,
JigepcTBa, TMApTHEPCTBA Ta IHHOBAIIMHOI
KyJIBTYpH. [TepeBaxkHa OLTBLIICTH
pecrionieHTiB 58,9% (n=89) ominmam cBoi
KOMITETEHTHOCTI sIK fgoctatHi, 31,1% (n=47)
— sik BUCOKI, 9,3% (n=14) — sk cepenHi, i
mumie 0,7% (n=1) 3a3Hauunu Npo HU3BKUN
piBeHb. Lle CBITUMTH MO BHCOKWI piBEHD
3aJy4eHOCTI  BHMKJIAJa4iB Yy  pPO3BUTOK
YHIBEPCUTETCHKOTO CEPEIOBUIIIA.

3no0yBaui 3BO: VYV pamkax IociimKeHHS
Oyno 3MIIMCHEHO CaMOOI[IHIOBaHHS
MalOyTHIMH BUUTEIISIMHU PiBHS
c(hOpMOBaHOCTI KOMIIETEHTHOCTEH y cdepi
IHCTUTYIIIHHOT BiITAHOCTI, 1110 BKJIFOYA€E TaKi
KOMITOHCHTH, SIK CTpaTreriyHe MUCIICHHS,
JiIEpPCTBO, TApTHEPCTBO Ta I1HHOBAIliHA
KyapTypa. OTpUMaHi pe3yabTaTd 3aCBITUMIN
BHCOKHI PiBEHb YCBIJTOMJICHHSI
PECIIOHICHTAMHU Ba)KITUBOCTI 1HCTHTYIIHHOT
3amyudeHocTi. 3okpeMa, 42,5% pecroHIeHTIB
(n=137) BKa3anu Ha «IOCTATHi» PiBEHB, IO
CBIIYNTh TIPO 3arajibHe PO3yMIiHHSA POJIi
IHCTHTYHIWHOI KyJIbTypH Ta 3AaTHICTH [0
e(eKTUBHOI CITIBIpaIli B MEXaX OCBITHHOTO
cepenoBuma, 25,8% pecnoHaeHTiB (n=83)
OIIIHWJIM CBIM PIBEHb SIK «BHCOKHI», IO
CBIIUMTH TPO TOTOBHICTH JO Yy4acTi y
CTpaTeriyHoOMy pPO3BUTKY 3aKJady OCBITH,
MIPOSIBY JAePCHKUAX SIKOCTEH y
npodeciiHOMY CEpEelOBHUIIll Ta AKTUBHOMY
BIIPOBA/DKCHHI ~ IHHOBAI[IWHUX  ITiIXOMIB,
26,1% (n=84) Bu3HAMM CBiii pIBEHb SIK
«CepenHii», 1m0 MOXe OyTH 1HIUKAaTOpOM
noTpedu y TOJATKOBUX TPEHIHTaX 3 PO3BUTKY

CTpaTerivHoro  OaueHHS Ta  HAaBUYOK
yopapninHs  3MmiHamu.  Jlume  5,6%
pecioieHTiB  (n=18)  omiHmM  cBOi

KOMIICTCHTHOCT1 SIK «HH3BbKI» ab00 «mayxke
HU3bKI», 10 BKa3y€ Ha OKpPeMi BHIIAIKU
HEJOCTaTHhOI MOTHBAIII J0 IHCTUTYIIHHOT
B3aeMOJII a00 OOMEXEHOTro JOCTYIy [I0
MPAKTHK JIiIEPCTBA.

3arajioMm OTpHUMaHi JaHi CBIg4aTh MpoO
JIOMIHYBaHHSI BHCOKOTO Ta JOCTaTHHOTO
piBHIB  ChOPMOBAHOCTI  IHCTHUTYIIHHOI
BIIIAHOCTI cepen  pecnoHnueHTiB. lle €
MMO3UTHBHOIO O03HaKOI (DOPMYBaHHS ceper
MaiOyTHIX TI€aroriB Ta OCBITSAH CB1IOMOT
MO3UIll IIOJJ0 CTPATETiYHOTO PO3BHUTKY
OCBITHBOTO  3aKJiagy, TOTOBHOCTI  JI0
CriBIpaI y KOMaHIi, a TaKOX JiJepChKOi
iHiiaTUBHOCTI. Pa3oMm 13 THM, HasABHICTh



respondents emphasizes the need to
strengthen mentorship systems,
professional development, and
management training during higher

education studies.

Secondary School Teachers: The analysis
of competency levels in the institutional
commitment area revealed a predominance
of sufficient levels among Ukrainian
teachers. Specifically, 65.0% of
respondents (n=461) rated their level as
sufficient, 17.3% (n=123) as high, while
16.6% (n=118) indicated a moderate level.
Only 1.0% (n=7) identified their
competencies as low, and none rated them
as very low. This distribution demonstrates
an overall positive attitude among teachers
toward institutional development, readiness
for partnership, and leadership activities in
the educational environment.

When  asked «What  innovative
approaches or practices would you like to
implement in your teaching?»
respondents provided the following
answers.

University Lecturers: Among the

innovative approaches that lecturers aspire
to implement, the most frequently
mentioned include project-based learning,
virtual laboratories, blended learning, guest
lectures, gamification, flipped classroom,
integration of STEAM/STREAM
approaches, and mentorship in student
research.

«Invite a renowned professor-researcher to
teach one of the lectures in my course
(similar to how professors in the USA and
Europe, with university administration
approval, allow professors from other
universities to deliver lectures on specific
topics in which they are experts).»

«The opportunity to do internships abroad
to become familiar with their innovative
practices in reality, not just from books.»
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CEepPENHBOTO0 Ta HHM3BKOTO PIBHIB y IMEBHOT
YaCTUHU PECTIOH/ICHTIB 1JKPECITIOE
HEOoOX1qHICTh [MOCWJIEHHS CUCTEMHU
HaCTaBHULTBA, MPO(eCcifHOrO PO3BUTKY Ta
YIPaBIIHCHKOI M ITOTOBKH 1] 9aCc HaBYaHHS
y 3aKJIa/1i BHIOI OCBITH.

Buwnreni 33CO: Amnamni3 piBHS
c(hOpMOBaHOCTI KOMIIETEHTHOCTEH y cdepi
IHCTUTYIIIHHOT BIIJAHOCTI BUSIBUB
MEepPEeBaKaHHS JIOCTAaTHROTO PIBHSI  CEpen
YKpalHChKUX BuuTeniB. 30kpema, 65,0%
pecnioHieHTiB (n=461) omiHUIN CBili piBEHb
K poctarHik, 17,3% (n=123) sk BUCOKHH,
toxi Ak 16,6% (n=118) 3a3Haumnm cepenHiit
piBenb. Jlume 1,0% (n=7) BU3HAYWIM CBOI
KOMIICTCHTHOCTI SK HH3bKi, 1 JKOICH HE
OIIIHUB iX K AyXe HU3bKi. Takuil po3mosia
CBIJTYHTH TIPO 3arajioM MIO3UTUBHE CTABIICHHS
MefaroriB. A0 1HCTHTYIIMHOTO PO3BUTKY,
TOTOBHICTh JIO MAapTHEPCTBA Ta JI1JAEPCHKOI
TiSTBHOCTI B OCBITHROMY CEPEIOBHIIIL.

YV  Bigmosige Ha  3ammTraHHa  <«SIki
iHHOBamiiHi mixxoam a06o mpakTukun Bu
XoTiim O  3ampoBagMTH Yy  CBOIil
npodeciiinii AiAIBHOCTI? MU OTpUMAIH
HACTYITHI BiJIIIOBI/Ii Bl PECIIOHICHTIB.

Buxnagaui 3BO: Cepen iHHOBaIiiHUX

MiIXOMdiB, K1 BUKJIAAayi MparlHyTh
BIIPOBAJIUTH,  HaWJacTimie  3raJyloThCs
IIPOEKTHO-OPIEHTOBAHE HaBYaHHS,

BipTyalbHi J1aboparopii, 3MillIaHe HaBYaHHS,

rOCTHOBI1 JIEKIII, reimidikartis,
IIEPEBEPHY TUI KJIac, IHTerparis
STEAM/STREAM-nigxoiB, MEHTOPCTBO Ta
HAaCTaBHHIITBO y CTYIEHTCHKHX
OCIIDKEHHAX.

«3anpowtyeamu 00 BUKIAOAHHA OOHIEL 3
JIeKYitl 8020 Kypcy 6i00M020 npogecopa-
docnionuka (nodiono six npogecopu y CILIA
ma  €8poni  3a  NO200JNHCEHHAM 3

aomiHicmpayiero VHigepcumeny npu
BUKNAOAHHI ~ €B8020  KYpCYy  HaA0aomo
MOJHCIUBICMb npoyumamu JIeKYito

npogecopy 3 inwioMy YHigepcumenmy Ha
neeny memy, ¢haxisyem 3 aKoi it €.

«Moowcnusicmv cmasicysamucs 3a KOpOOHOM,
wob HAOYWHO  O3HAUOMUMUCSA 3  IXHIMU
IHHOBAYIIHUMU NPAKMUKAMU DealbHO, d He
KHUICKOBULL 8aAPIAHM Y.



Significant attention was also given to
artificial intelligence — from auxiliary tools
to personalization of the educational

process. Social-emotional learning,
inclusive  practices, interdisciplinary
projects, and the wuse of VR/AR

technologies also became important.

«Inclusive practices — adapting methods
and resources to the needs of all students,
using universal design for learning.

Microlearning — presenting material in
small 'portions’' that are easy to absorb and
reinforce.

Gamification — using game mechanics for
motivation (badges, levels, quests).

Flipped classroom — studying theory at
home (videos, presentations), and practice
and discussions in class.

Social-emotional
developing
collaboration.

learning  (SEL) -
empathy,  self-regulation,

Digital educational innovations — using
VR/AR, artificial intelligence, online
simulations. Service learning — combining
educational tasks with volunteer or
community service projects.»

Responses contained both constructive and
forward-thinking ideas — »Implement a
university chatbot based on Al», «Develop

the practice of micro-projects and
educational expeditionsy, «Foster
innovative thinking through research

groups» — as well as more critical positions:
«Recent innovations in our country have
simply destroyed education and discredited
it, and in the pursuit of innovations we have
lost the very essence of learning.» This
demonstrates the existence of an internal
dialogue between traditional and innovative
approaches.

HEI Students: In their professional
activities, respondents — future teachers —
aspire to implement innovative educational
practices that enhance the educational
process, increase student motivation, and
develop critical thinking. Specifically,
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Benuky yBary mnpuaiieHO 1 IITy4HOMY
IHTENIEKTY — BiJ JOTIOMIKHUX 1HCTPYMEHTIB
0 TepcoHami3almii OCBITHHOTO MPOLECY.
BaxmBuMH  CcTaad TaKoXK  COIIaJIbHO-
eMolliiiHe HaBYaHHS, 1HKIIO3UBHI MPAaKTHKH,
MDKIUCIHUIUTIHAPHI TPOEKTH, BUKOPUCTAHHS
VR/AR-TexHOI0T1H.

«lukno3ueni  npakmuku —  aoanmayis
Memodie ma pecypcié 00 nomped ycix yuHis,

BUKOPDUCMAHHS  YHIBEPCATbHO20 — OUZAUHY
HABYAHHAL.

Mikponasuanua — noodaumHs mamepiany
HeGeUKUMU  «nopyiamuy,  AKI  J1€2KO
chnpuimamu ti 3aKpinioeamu.

Teimvighixayia — GuKopucmanusa i2po6ux

Mexauik onsi momusayii (6euoxci, pisHi,
Keecmu,).

Flipped classroom («nepesepnymuii knac») —
onpayroeanus  meopii  8doma  (8ideo,
npezenmayii), a NPaKmuKy ma OUCKycii — y
KAACI.

Coyianvrno-emoyitine nasuanns (SEL) —
PO36UMOK emnamii, camopezynayii,
cnignpayi.

Lughposi oceimui inHoBaYii — BUKOPUCMAHHSL
VR/AR, wmyunoeo inmenekmy, OHIAUH-
CUMYTAYIU.

Hasuanns uepes cepsic (Service learning) —
NOEOHAHHS OCBIMHIX 3a680aHb i3
BOJIOHMEPCLKUMU YU CYCNITbHO-KOPUCHUMU
NPOEKMAMU. »

BigmoBigi MicTHIM SK KOHCTPYKTHBHI Ta

JanekorsiiHi  imei  —  «3anposadumu
VHIGEpCcUmMemcoKull 4am-o6om Ha OCHOSBI
Ly, «Poszsusamu NPaKmuKy
MIKpONpOEKMIE ma HABYAIbHUX
excneouyiuy, «Dopmyeamu  iHHOBAYIlIHE
MUCTIeHHsL Yepe3 O0CAIOHUYbKI 2pYnu» — TaK 1
Oinmpln  KpuUTHYHI  mo3ulil:  «Ocmanni

IHHO8aYII 8 HAWI KpAIHi NPOCMO 3PYUHY8AIU
oceimy ma ii ouckpeoumysaiu, a 8 NO20Hi 3a
IHHOBayiAMU MU 3a2yOunu  camy Cymo
HasuauHnsay. lle CBITYUTH TPO ICHYBaHHS
BHYTPIIIHBOTO JiajloTy MiX TpaauLiiHUMH
Ta HOBATOPCHKUMH IT1IX0JaMHU.

3nodyBaui 3BO: VY cBoiii mpodeciiiniit

IISTTBHOCTI  PECTHOHJIGHTH —  MaiOyTHI
BUMTEIL MParHyTh BIIPOBAKYBaTH
IHHOBaIlIfHI ~ OCBITHI ~ TPAaKTUKH,  5K1

CIPHUSIFOTh AKTUBI3aIlil OCBITHROTO MPOIIECY,



«implementing  project-based  learning
focused on solving real problems, allowing
students to apply theoretical knowledge in
practice, develop teamwork skills and
critical thinking.»

«Personalized learning pathways tailored
to individual student needs and abilities,
supported by digital adaptive platforms.»

«Gamification of the educational process
(quizzes, interactive tasks, quests, etc.)
increases  motivation — and  student
engagement.»

«An important role in the educational
process is played by the integration of
digital  technologies  and  artificial
intelligence for monitoring progress,
creating individual learning plans, and
developing interactive tasks.»

«Applying  blended  learning,  which
combines traditional classes with online
resources, allows for consideration of each
student's pace and learning style.»

«Implementing STEM/STEAM approaches
that unite science, technology, engineering,
arts, and mathematics makes the
educational process more interesting and
high-quality  through interdisciplinary
projects.»

«Using virtual and augmented reality
(VR/AR) allows for the creation of an
interactive educational environment and
deeper understanding of complex topics.»

«Formative assessment through authentic
or simulated tasks helps monitor student
progress and promotes the development of
their competencies.»

«Mentorship and coaching help support
individual student development and create
a friendly and supportive learning
environment.»

«Interactive lectures, online platforms
(Kahoot,  Mentimeter,  Padlet), and
microlearning methods make lessons more
dynamic and effective.»
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MIIBUILIEHHIO MOTHBAIIii YYHIB 1 PO3BUTKY 1X
KPUTHYHOTO MUCJICHHS. 3okpemMa,
«B8NPOBAOIHCEHHS NPOEKMHO20 HABYAHHS, SIKE
30pieHmosane HA PO36 A3AHHA PealbHUX
npoonem, wo 003807151€ VUHAM
3acmoco8ysamu  meopemuyHi 3HAHHA Ha
npakmuyi, po3sUeamu HAGUYKU KOMAHOHOT
Ppobomu ma KpUmuyHo20 MUCTIEHHS».

«llepconanizoeani HaguanbHi Mpackmopii 3
VPAxy8aHHAM — IHOUBIOYANbHUX Hnomped |
30i0HOCmell YUHIB, NIOMPUMAaHi yugposumu
a0anmueHuMU niamepopmamuny.

«letimighikayis OCBIMHbO20 npoyecy
(6ikmopuHu,  IHMEepPaKmueHi  3a60aHHA,
Keecmu mowjo) niosuwye Momusayiro ma
3any4UenHs YUHIBH.

«Baxcnusy ponv 6 oceimnvomy npoyeci
gidiepae inmezpayisi YuGpPoBUX MexHono2ii i
WmMy4Ho20 inmenekmy Oisi MOHIMOPUHSY
yeniwHocmi,  opmyeanHs IHOUBIOYAIbHUX

n1amis HABYAHHA ma CNM6OPEHHA
iHmepaKmuGHux 3A60AHbY.
((3acm00y661HH}l BMIUAHO20 HABYAHHA

(blended learning), wo noconye mpaouyitini
3aHAMMs 3  OHIAUH-PECYPCamMu  0036015€
8pAX0BYEAMU MeMN Mdad CMUlb HABYAHHSA
KOMCHO20 VUHSAN.

«Bnposadocennss  STEM/STEAM-nioxoois,
AKI  00’€OHyIOmMb  HAYKY,  MEXHON02I,
iHOICEHepIlo, MUcCmeymeo 1 Mamemamuxy
pooums oceimuiti npoyec Oibul YiKasum i
AKICHUM uepes MIHCOUCYUNTIHAPHI
NPOEKMUY.

«Buxopucmanns 8IpMYANIbHOL ma
odonosnenoi peanvnocmi (VR/AR) 0ozeonse
cmeopumu iHmepaxmueHe 0C8IMHE
cepedosuwe ma NO2AUOUMU  PO3YMIHHSA
CKIIQOHUX TeM).

«Dopmysanvhe OYIHIOBAHHS UYepe3 pedilbHi
abo 3M00enboBaHi 3Aa60aHHs Oonomazcac
KOHMPON08amu npozpec YYHié ma CHpUse
PO3BUMKY IX KOMNEMEeHMHOCMey.

«Menmopcmeo ma koyuune odonomazarome
niompumyeamu  IHOUBIOYAIbHULL DPO3GUMOK
VUHIG | CMBOPIOE OPYICHE MaA NIOMPUMYIOYE
HaB8YaIbHe cepedosuLyes.

«Inmepakmueni nexyii, oHrauH-nIAM@OPMU
(Kahoot, Mentimeter, Padlet) ma memoou
MIKDOHABYAHHA —~ poOAAMb  YPOKU  Oinblu
OUHAMIYHUMU A eQeKMUBHUMUY.



Thus, the innovative approaches that
respondents aspire to implement are aimed
at creating a motivating, practice-oriented,
and technologically equipped educational
environment that meets the challenges of
modern education and student needs.

Secondary School Teachers: The analysis
of innovative approaches that teachers
aspire to implement in their professional
activities revealed a wide range of
aspirations for modernizing the educational
process. Systematizing the responses allows
us to identify several key trends in the
professional development of the teaching
community.

The most widespread group of innovative
approaches consisted of technological
solutions and digital tools. Numerous
respondents aspire to use artificial
intelligence, virtual and augmented reality,
and cloud technologies more actively.
Characteristic responses included:
«Artificial intelligence, virtual realityy,
«Using Al, blended learning, project
activities», «Using Al capabilities to create
educational ~ materials.» ~ Particularly
interesting is the response about using
«platforms like Soundtrap, Endlesss, or
BandLab for collaborative online music
creation in real timey» and creating «virtual
ensembles or orchestrasy, which
demonstrates creative reimagining of
digital technology possibilities in subject
teaching.

The second significant group relates to
methodological innovations, particularly
project-based and inquiry-based learning.

Teachers actively mentioned «project
activities, «research worky,
«STEM/STEAM  education.»  Typical
responses included: «Project activities,

blended learning», «STEAM integration.
Combining  Ukrainian language and
literature with history, art, mediay,
«Engaging students in developing and
participating in projects.» An elaborate
response from one respondent demonstrates
deep understanding of current trends:
«Flipped classroom. Students become
familiar with theory at home (videos,

65

TakuM YHHOM, IHHOBAIlWHI IAXOOH, SKI
MParHyTh BIOPOBADKYBaTH PECIOHICHTH,
CIIPSIMOBaHI Ha CTBOPEHHS MOTHBYIOUOTO,
MIPAKTHKO-OPIEHTOBAHOTO Ta TEXHOJIOTIYHO
320€3MeUYEeHOTr0 OCBITHROTO CEPEIOBHIIA, 110
BIJIMIOBITa€ BUKJIMKAM CydYacHOi OCBITH Ta
notpedam y4HiB.

Buureai 33CO: Amnaniz iHHOBaLIHHUX
MiIXOMdiB, SIKI BUMTENL MparHyTh
3anpoBaKyBaTH y MpodeciiHii NisITBHOCTI,
PO3KpUB IIUPOKHH CIEKTP TMparHeHb 10
MoIepHi3aIi OCBITHBHOTO MIPOLIECY.
Cucremarusaniss  BIONOBIAEH  O3BOIISIE
BUJIUTUTH JCKIJIbKA KIIIOYOBUX TEHJCHIIN Y
npodeciiHOMYy  pPO3BUTKY  TI€IaroriyHoi
CHIJIbHOTH.

HalinomupeHino rpynorw 1HHOBAIIHHUX
MIXOIB CTAM TEXHOJIOTIYHI PIlICHHS Ta

U poBi IHCTPYMEHTH. Yucnenni
PECTIOHICHTH NparfHyTh aKTHBHIIIE
BUKOPUCTOBYBAaTH  IITyYHHH  IHTEJNEKT,

BIpTyallbHy Ta [IOTIOBHEHY pEaJbHICTH,
XMapHi TexHojorii. XapakTepHUMH Oynu

BIJIMTOBII: «Imyunuti inmenexkm,
gipmyanvHa peanvHicmuvy, «Buxopucmanns
LI,  smiwanoco Haguanusa, NPOEKMHOI
OlAIbHOCI Y, «Buxopucmanns
moocnueocmeti LI ona cmeopenus
HABYANIbHUX Mmamepianiey. Ocob6nuBo

I[IKaBOIO € BIJIOBIAL MPO BHUKOPUCTAHHS
«mnargopm Ha kmTant Soundtrap, Endlesss
ynu BandLab nns croinbHOro CTBOpEHHS
MY3MKH OHJAlH y peaJbHOMYy daci» Ta
CTBOPEHHSI «BIPTyaJlbHHUX aHCaMOJiB abo
OpPKECTpiB», W0 CBIAYUTH MpPO TBOpYE
NIEPEOCMHCIICHHST MOYIIMBOCTEH LU(PPOBUX
TEXHOJIOT1H y MpeIMeTHOMY HaBYaHHI.

Jpyra  3Hadymia  Tpyma  CTOCYEThCS
METOIUYHUX IHHOBAIIIH, 30KpemMa
MIPOEKTHOTO Ta JIOCHIHUILKOTO HABYAHHI.
Buuteni akTUBHO 3ragyBajid «IPOEKTHY
TUSUTBHICTEY,  <«JIOCHITHUIBKY — POOOTY»,
«STEM/STEAM-ocBity». TunoBumu Oymu
BinoBii: «/Ipoekmua OdisibHicms, 3miuiane
HABYAHHSLY, «STEAM-inmezpayis.
lloeonannss  ykpaincokoi  mosu ma
aimepamypu 3 ICMOpIEI0, MUCMEYMBOM,
meoiay, «3anyueHHs YYHI6@ 00 CKIAOAHHSL
npoexmié ma yyacmo y Huxy. PosropHyra

BIIIOBIAb OIHOTO 3 PECTIOH/ICHTIB
JIEMOHCTPY€E TIIMOOKE PO3yMIHHS CyYacCHHX
TeHACHIIW:  «®@uin-knac  (nepegepryme

HAaB4aHHs). YUHI 3HAUOMIAMbCA 3 Meopiero



interactive presentations), and in class they
complete practical, creative tasks, discuss,
create projects.»

The third group consists of approaches
focused on student personal development
and social-emotional learning. Respondents
noted the need to develop «emotional
intelligencey, «critical thinkingy,
«creativity.» Indicative responses include:

«Social-emotional  learning,  project
activitiesy, «Mindfulness and social-
emotional learningy, «Developing
leadership  qualities  in  children.»

Particularly valuable was the response
about implementing a course on
«Nonviolent ~ Communication —  the
language of lifey and a course on
«Psychology of Family Relationshipsy,
demonstrating teachers' awareness of the
importance of comprehensive personal
development.

The fourth group relates to
individualization and personalization of
learning. Teachers aspire to implement
«individual  educational  trajectoriesy,
«personalized learningy, «adaptive digital
platforms.» ~ Characteristic ~ responses
included: «Creating individual learning
paths  for each studenty, «Adaptive
learning,  gamification,  project-based
learningy, «Individualization of learning.»
This reflects understanding of the need to
consider individual characteristics and
needs of each student.

The fifth group concerns interactive and
game-based methods. Respondents actively
mentioned  «gamificationy,  «gaming
technologies», «interactive  lessons.»
Typical responses included: «Game-based
learning, where through competitions and
small prizes children were happily activey,
«Using games to engage students and
facilitate material comprehensiony,
«Creating  educational  quests  and
interactive games.»

At the same time, a significant portion of
responses demonstrated the presence of
limiting factors and skeptical attitudes
toward innovation. Numerous respondents
stated: «! don't knowy, «Hard to answery,
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sooma (8ideo, iHmepakmusHi npeseHmayii), a
Ha Ypoyi BGUKOHYIOMb NPAKMUYHI, MEOpUi

3a60aHHs,  OUCKYMYIOMb,  CMBOPHIOMb
NPOEKMUY.

TpeTto  rpymy  CTaHOBISTH  MIAXOAH,
OpIEHTOBAHI Ha PO3BUTOK OCOOMCTOCTI yUHSI
Ta COLlaJIbHO-EMOLIITHE HaBYaHHS.
Pecnongentn  3a3Hawamm  motpedy B
PO3BUTKY «EeMOIITHOTO IHTEJIEKTY»,

«KPUTUIHOTO MHCICHHS», «KPEATHBHOCTI».
[TokazoBumu € BignoBigi: «CouyianvHo-
emMoyiline HaBYAHHS, NPOEKMHA OIANbHICIb Y,
«Maiinogpynnec  ma  coyianvro-emoyitine
Hasuanusay,  «DopmysanHs Yy OUMUHU
nioepcokux saxkocmeti». OcoOIUBO I[IHHOIO
CTaja BIAMOBIIL MPO 3aMPOBAKEHHS KYpPCy
«Henacunvnuyvka KOMYHIKayisf-mosea
acummsay ma xypcy «llcuxonoeis cimeinux
CMOCYHKI6», IO CBIYUTH MPO YCB1IOMIICHHS
BUHTCISIMU ~ BAXKIUBOCTI  KOMILJICKCHOTO
PO3BUTKY OCOOUCTOCTI.

MOB'sI3aHa 3
NePCOHAI3AIIEO

Yersepra rpymna
IHAMBiTyami3amiero  Ta
HABYAHHS. Buureni MparHyTh
BIIPOBA/KYBAaTH  «IHAMBIAyaJbHI  OCBITHI
TPAEKTOPID», «IEPCOHANI30BAaHE HABYAHHS,
«aJanTuBHI uppoBi IaTOPMM».
XapakTepHUMU Oymu BIJIMIOBIAI:
«Cmeopennsi iHOUBIOYAILHUX HABUANLHUX
mapwpymis 07 KOJCHO20 — VYHAY,
«Aoanmuene  HasuawHsa,  eeumigikayis,
npoekmHe  HasyamHay, «Inousioyanizayis
nHasuannsay. lle BimoOpaxae po3yMiHHS
HEOOXiTHOCTI BpaxyBaHHS 1HAMBIAyaJTbHHUX
ocoOnMBOCTEl  Ta  mMOTped  KOXKHOTO
3100yBava OCBITH.

[T'sTa rpyna cTocyeTbesi iHTEPAKTHBHHX Ta
ITPOBUX METOJUK. PeCroHIEeHTH aKTUBHO

3rajyBajiu «reiMigikairoy, «IrpoBi
TEXHOJIOT11», «IHTE€paKTUBHI1 YPOKIY.
TunoBumu  Oynu  BiamoBidl:  «lepose

HABYaHHsl, Oe 3a O00NOMO20K KOHKYPCI8 I
MANeHbKUX npuszie  oimu 3an00Ku  0yiu

akmueni»,  «Buxopucmanus  icop  0na
3QNYYeHHS YUHI6 Ma NOJe2ULeHHs 3AC60EHHS
mamepianyy,  «CmeopeHHs  HA8UANbHUX

K8ecmis ma iHmepaKkmugHUux i2op».

BonHouac 3HauyHa YacTMHA BiANOBiAel
3acBiIUMIIa HasIBHICTh 00MEXYIOUNX
¢dakTOpiB Ta CKENTHUYHOTO CTaBIEHHS 0
1HHOBAII. YucaeHHi PECIIOHJEHTH
3a3HavaIH: «He 3HAI0N, «Baoicko



«Everything is fine», «At the moment I don't
see any innovations that would improve my
work.» Particularly indicative were the
responses: «During the war — none. And
after — teaching mathematics in groupsy, «l
would like an innovative salary, because the
old one doesn't suit me at ally, «For such
work, it's necessary to change the
requirements for conducting lessons and
the curriculum.» These responses reflect
systemic problems in the education sector
and the need to create favorable conditions
for implementing innovations.

Below are the responses we received from

respondents regarding the specified
teaching scenario:
School/university administration

suggests implementing a new innovative
project. The majority of colleagues are
skeptical about it. How would you react?
(Select one answer).

The results of respondents' answers are
presented in the diagrams.

University Lecturers:

A. MigTpumaio np...

I. YTpumaioch Bif..

In a teaching scenario regarding the
implementation of a new innovative project
by administration, 63.6% (n=96) of
lecturers supported the idea of small-scale
testing, 29.1% (n=44) expressed readiness
to become active advocates and motivators
for colleagues, 6.6% (n=10) indicated they
would refrain from participation to avoid
additional workload, and only 0.7% (n=1)
chose the option of complete agreement
with the majority of skeptics. This
demonstrates a constructive position among
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mamemamuku no cpynaxp,

sionogicmuy, «Bce enawmosyeyn, «Ha danuii

MoMenm He Oauy SAKUXOCb [HHOBAYIU, SIKI

nokpawunu 6 moto poboniyy. OcoOIUBO
[MOKA30BUMHU CTAJIM BianoBimi: «I[1io wuwac
gitinu - HisKi. A nicia - BUKIAOAHHS
«A 6 xomina
IHHOBAYIIIHY 3apniiamuio, 60 cmapa 2ems He
enaumosyey, «ns maxoi pobomu mpeba

3MIHI06AMU GUMOSU 00 BE0eHHsl YPOKY ma

npoepamyy. 1li BignmoBimi BiZOOpakarOTh
CHUCTeMHI mpoOieMH OCBITHBOI ramy3i Ta
HEOOX1/THICTh CTBOPEHHSI CIIPUSTIMBUX YMOB
JUTSI BIPOBAKEHHS 1HHOBAIIIH.

[IpornoHyeMO MepersaHyTH BiAMOBIII, SKI MU
OTpUMaJu BiJI  PECIOHJECHTIB 1010
3a3Ha4YE€HO1 eaaroriyHoi CUTYyaIIii:
AnminicTpanis 33CO /3BO npomnonye
BIIPOBAINTH HOBHIA iHHOBALIHHMIA
NpoekT. biabmicTe KoJer cTraBUTHCA
ckenTu4Ho. Sk BU Bigpearyere? (Obepims
00HY BIONO0BIOY).

Pesynbraru BIJIMOBiJICH  PECIOH/ICHTIB
MoJIaH1 B JliarpaMax.
Buknagaui 3BO:
o __ B.Bucnosno oym...
B. 3anponoHyio n..
Yy Iexarorivxii cuTyarii OO
BIIPOBA/KCHHS ~ HOBOTO  IHHOBAIIIITHOTO

MpoEKTy aaMiHicTpariero 63,6% (n=96)
BUKJIJa4yiB MIATPUMAIH 17110 TECTYBaHHS B
masiomy MacmTa6i, 29,1% (n=44) BucioBuin
TOTOBHICTb CTaTH aKTUBHUMU
NPUXWIFHIKAMH Ta MOTHBAaTOPaMHU KOJIET,
6,6% (n=10) 3a3Ha4MIIH, U0 YTPUMAIUCH OU
BiJl ydyacTi, 00 YHHKHYTH JIOHATKOBOTO
HaBaHTaeHHs, 1 nuie 0,7% (n=1) Bubpanu
BapiaHT TIIOBHOI 3rogd 3  OUIBIIICTIO
ckenTHKiB. Lle neMOHCTpy€e KOHCTPYKTHBHY



lecturers: caution combined with openness
to change.

HEI Students:

322 signosifi

One of the

markers of
professional maturity among educators is
their readiness for innovation and support

important

of administrative initiatives aimed at
updating the educational process. As part of
the study, respondents were asked to model
a situation in which school/university
administration initiates the implementation
of anew innovative project, but the majority
of colleagues are skeptical about this idea.

The data obtained demonstrate a balanced,
critically ~ constructive  approach  to
innovation. The largest proportion of
respondents — 51.6% (n=166) — proposed
testing the innovation on a small scale,
indicating strategic thinking, caution in
implementing changes, and a desire for
empirical  verification of innovation
effectiveness. 31.7% (n=102) of
respondents chose the position of active
project support and attempts to motivate
colleagues, which demonstrates leadership
qualities, initiative, and openness to
innovative activities. At the same time,
10.6% (n=34) stated their intention to
refrain from participation, citing a desire to
avoid additional workload. This may
indicate teacher overload or lack of
sufficient motivation to engage in
innovative processes. Only 6.2% (n=20)
joined the skeptical position of the majority,
indicating a low level of belief in the
possibility of positive change or poorly
expressed strategic vision.
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[MO3ULI O BUKJIAA4iB: 00epeKHICTh
MOETHYETHCS 3 BIIKPUTICTIO J0 3MiH.

3n00yBaui 3BO:

@ A TigTpUMarD NpPOEKT i cnpofyi
MOTHBYBATH Koner\ | will support the
project and try to motivate colleagues.

@ G. BUCNOEND CYMHIBM W NPHESHAKCA 10
GinbwocTi Al will express doubts and join
the majority.

B. 3anponoHyt NPoTECTYBaTH NPOCKT Y
Manomy macwmati\l will suggest testi...

@ I ¥YTpumatoch Big y4acTi, WoG YHUKHYTH
DOAATKOBOTO HaBaHTaKeHHA\ | will ab...

OnHuM 13 BOXXJIMBUX MapkepiB npodeciinoi
3pUIOCTI TEJArOTiYHUX MPAIliBHUKIB € TXHS
TOTOBHICTH JIO IHHOBAaIll Ta MIATPUMKA
aIMIHICTPATUBHUX I1HIIIATHB, CIPSIMOBAHUX
HAa OHOBJICHHS OCBITHBOTO TpoIecy. Y
paMKax IOCHTIIPKCHHsI PEeCHoHACHTaM OyIio
3alpPOIIOHOBAHO 3MOJIETIOBATH CHUTYAIlil0, B
akid agminictpamis 33CO/3BO  iHimitoe
BIIPOBA/KCHHS ~ HOBOTO  IHHOBAIIIITHOTO
MIPOEKTY, ajie OUIBIIICTh KOJIET CTaBUTHCS 10
i€l igel CKEMTUYHO.

OtpumaHni JlaHi JIEMOHCTPYIOTh
30aJIaHCOBaHUM, KPUTUIHO-KOHCTPYKTUBHUN
MiOXiax 10 HOBOBBeneHb. HaliOliabia yacTka
pecrionneHtiB  — 51,6% (n=166) -
3aMpoTOHyBajia MIPOTECTyBaTH 1HHOBAIIIO Y
MajJoMy MacmTabi, M0 CBIIYUTH MPO
CTpaTeriuHe MUCJICHHS, OOCpPekKHICTh Y
BIPOBQ/DKEHHI 3MiH 1 TIparHeHHSI [0
EMIIIPUYHOI  TEepeBIpKM  €(PEKTUBHOCTI
igHoBamii. 31,7% (n=102) pecnoHIeHTIB
o0panu TO3WIII0 aKTUBHOI  MiIATPUMKH
MIPOEKTY Ta CIPOO MOTUBYBATH KOJIET, IO €
CBITUEHHAM TIEPCHKUX SIKOCTEH,
1HIIaTUBHOCTI Ta BIJIKPHTOCTI 1o
1HHOBAIIHHOI AisibHOCTI. Bomuouac 10,6%
(n=34) 3asgBWIM PO HAMIP YTPUMATHUCH BiJ
y4acTi, MOCUJIAIOYNCh Ha Oa’KaHHS YHUKHYTH
JIOJJATKOBOTO ~ HaBaHTaxeHHs. lle Moxke
CBIUMTH TPO TEPEBAHTAXKCHHS IMENAroriB
abo BIJCYTHICTh JOCTAaTHbOI MOTHBAIii 110
3aJydeHHs B iHHOBaIiiHI mporecu. Jlume
6,2% (n=20) mpuegHanucs A0 CKENTHYHOI
MO3UIiT OUTBIIOCTI, IO BKa3ye€ Ha HHU3BKUH
PIBEHb BipH Y MOXIIMBICTH MTO3UTUBHUX 3MiH
a00 crabko BUpaKeHE CTpaTeriyHe Oa4eHHSI.



Overall, the results demonstrate a
predominantly positive or constructively
critical reaction from educators to
administrative innovation proposals. The
majority of respondents are inclined toward
gradual implementation of changes with
subsequent effectiveness analysis, which is
a sign of developing competencies in
strategic thinking, institutional
commitment, and professional maturity.
The presence of a portion of future teachers
who avoid participation or join the criticism
demonstrates the need for additional
measures in  change  management,
communication, and reducing professional
burnout.

Secondary School Teachers:

A. Nigtpumato np...

35,39

I. YTpumatoch Bif. ..

In modeling the teaching scenario regarding
the implementation of an innovative project
when the majority of colleagues are
skeptical,  teachers demonstrated a
constructive and balanced approach. The
largest proportion of respondents is 48.2%
(n=342). They chose the option of testing
the project on a small scale, indicating
caution, strategic thinking, and a desire for
empirical  verification of innovation
effectiveness. Another 35.3% (n=250)
indicated readiness to support the project
and motivate colleagues, demonstrating
leadership qualities and openness to
change. Only 8.5% (n=60) expressed
willingness to join the skeptical majority,
while 8.0% (n=57) chose the position of
refraining  from  participation.  This
distribution of responses indicates a high
level of professional maturity and readiness
for constructive collaboration in conditions
of uncertainty.
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3araiom pe3ynbTaTH JIEMOHCTPYIOTh
MIEPEBAKHO TTO3UTHBHY 200 KOHCTPYKTHBHO-
KPUTHYHY peaxItito NearorigYHuX
MPAMiBHUKIB HA 1HHOBAIIHHI TPOIO3UIIIT
anMiHicTpamii.  BigpIIicTh  pPEeCHOHICHTIB
CXHJIBHI JI0 TIOCTAITHOTO BIPOBA/KEHHS 3MIH
3 TIOJAJIBIIIMM aHaTi30M €(DEeKTUBHOCTI, IO €
03HaKOK (opMyBaHHS KOMITETEHTHOCTEH
CTpPaTeTriyHOTO MMCIICHHS, 1HCTUTYIIHHOT
BiJaHOCTI Ta  TpoQeciiHOT  3piIOCTi.
HasBHiCTh yacTky MalHOyTHIX BUMTEIIB, K1
VHUKAIOTh ydYacTi abo TPHETHYIOTBCS 0
KPUTHKH, 3acBiI4uye morpedy B JOAaTKOBUX
3ax0J/1ax 3 YIPaBIiHHS 3MiHAMH, KOMYHIKaIlii
Ta  3HIWKEHHA  piBHA  mpodeciiiHoro
BUTOPAHHS.

Buwureui 33CO:

B. Bucnosnto cym...

8,9%

B. 3anpornoHyto ...
48,2%

Y MoJeTroBaHHi MeIaroriqHol CUTYAIlii Io0

BIIPOBA/DKCHHSI ~ IHHOBAIlIHHOTO  TIPOEKTY,
KOJIM OLJIBIIICTh KOJIET CTABUTHCS CKENITUYHO,
BUHUTEI MIPOJIEMOHCTPYBAITU

KOHCTPYKTHBHHHN Ta 30alaHCOBAHHMM ITiJXiI.
Haii6inpma vactka pecrnonaeHtiB — 48,2%
(n=342) oOpanma BapiaHT TeCTyBaHHS
MPOEKTY B MaJIOMy MacuiTabi, 10 CBIAYUTH
PO 00EPEKHICTh, CTPATETIYHE MHUCIICHHS Ta
NparHeHHS 10 CMIIPUYHOI  TIePEeBIpKH
edexruBHOCTI HOBOBBeneHb. llle 35,3%
(n=250) 3a3HauMIM TOTOBHICTH MiATPUMATH
MIPOEKT 1 MOTHBYBATH KOJIET, IEMOHCTPYIOUH
TAepChKi SIKOCTI Ta BIIKPUTICTH JO 3MiH.
Jlumre 8,5% (n=60) BHCIOBWIN TOTOBHICTH
MpUETHATUCA O CKENTUYHOI OUIBIIOCTI, a
8,0% (n=57) obpanu MO3MLII0 yTPUMAHHS
Bil yuacti. Takuii po3momia BiAmoOBiACH
BKa3ye Ha BHUCOKHMH piBeHb mnpodeciiinoi
3pIJIOCTI Ta TOTOBHOCTI O KOHCTPYKTHBHOT
criBIpali B yMOBaX HEBU3HAUEHOCTI.



Thus, the study of professional competency
development levels in five key areas of
professional activity: «Professional
Commitment»,  «Effective  Teaching,
Learning, and Assessment», «Diversity,
Well-being, and Resilience», «ICT and
Digital Literacy», and «Institutional
Commitment» among HEI lecturers,
secondary school teachers, and future
teachers — higher education students—
demonstrated a high level of professional
motivation and  dedication = among
educators, as well as their resilience in
challenging sociocultural conditions. HEI
Lecturers and Secondary School teachers
demonstrate confidence in their own
methodological approaches, actively apply
modern educational technologies and
interactive methods, which contributes to
creating a motivating and supportive
educational environment. Despite
educators' high professional commitment,
their activities are accompanied by a
number of external and internal obstacles
that require systematic support at both
institutional and state levels. Among the
main difficulties, they identify emotional
and administrative overload, bureaucracy,
and financial problems. Higher education
students, in turn, point to the need to
develop emotional resilience and practical
action skills in critical conditions, which is
especially relevant under martial law. In
addition, both educators and students note
the importance of preserving internal
resources and applying various strategies —
from time management and physical
activity to creativity and volunteering.
Overall, the results demonstrate
respondents' awareness of the importance of
supporting well-being and resilience, which
is a key factor in maintaining professional
effectiveness and harmonious development
of the educational environment. It is worth
noting as a significant advantage the high
level of digital literacy among lecturers,
teachers, and students, which opens
prospects for further digital transformation
of  education. Study participants
demonstrated readiness for institutional
development, partnership, and innovation
implementation, indicating the positive
potential of Ukraine's educational system
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TakuM  YUHOM,  JIOCHIDKEHHS  PIBHSA
chopmMoBaHOCTI npogeciitHux
KOMIIETEHTHOCTEH y TUSTH  KIIIOYOBHX
chepax npodeciitHoi JSUTBHOCTI:
«IIpodeciiina BinmaHicTs», «EdexTuBHe
BUKJIAJIaHHS, HABYAHHS,  OIIHIOBAaHHS,
«Pi3HOMaHITHICTh, TOOPOOYT Ta CTIMKICTHY,
«lapopmaniitHO-TIIPpoBa  TPAMOTHICTHY,
«lHCTUTYLIHA BIANAHICTEY Yy BUKIAAaYiB
3BO, punreniB 33CO Ta MaitOyTHIX yunTeIiB
— 3100yBaviB BHUIIOI OCBITH — 3aCBITYHIIO
BUCOKHI piBeHb MpodeciiHoi MoTHBamii i
BIJIZIAHOCTI CIIpaBi cepell MeJaroriB, a TaKoX
IXHIO CTIAKICTD y CKJIAJHUX
COIIIOKYNBTYPHUX yMOBax. Bukmamadi Ta
BUHTEIl JIECMOHCTPYIOTh YIEBHEHICTH Y
BJIACHUX METOAMYHUX IMiJIX0/aX, aKTUBHO
3aCTOCOBYIOTh Cy4acH1 OCBITHI TEXHOJIOTII Ta
IHTEpaKTUBHI METO/IH, 1 (0) crpusie
CTBOPEHHIO MOTHUBYIOYOI'O 51
HiATPUMYBAIBHOTO OCBITHBOTO CEPEIOBHIIA.
[Tonpu BHCOKYy mnpodeciiiHy BIAJIAHICTh
Me/IaroriB, iX MISJIBHICTH CYMPOBOIKYETHCS
HU3KOIO 30BHINTHIX 1 BHYTPINIHIX TMEPEIIKO/I,
0 MOTpedye CHCTEMHOI MIATPUMKH SIK Ha
IHCTHTYLIHHOMY, TaK 1 Ha Jep)KaBHOMY PiBHI.

Cepenr  OCHOBHHUX  TPYOHOINIB  BOHH
BHOKPEMITIOIOTh eMolliiiHe Ta
aJIMIHICTpaTHBHE NePEBaHTAKCHHS,
Oropokpariro ¥  (iHAHCOBI  TPOOIEMHU.

3n00yBavi BHINOI OCBITH, CBOEIO YEProlo,
BKa3ylOTh Ha MOTpeOy PO3BUTKY €MOILIIHOI
CTIMKOCTI Ta HABUYOK NPAKTHUYHUX il Yy
KPpUTHYHHUX  yMOBax, 110  0COOJIMBO
aKTyaJIbHO B yMOBaX BO€HHOro ctaHy. OkpiMm
TOTO, 1 MEHArorH, i CTYACHTH BiJI3HAYaIOTh
BAXUIUBICTh  30€pekeHHS  BHYTPIIIHIX
pecypciB, 3aCTOCYBaHHS PI3HUX CTpaTerii —
Bil TalM-MEHEeKMEHTY ©  (Pi3u4HOi
aKTHBHOCTI JI0 TBOPYOCTi Ta BOJOHTEPCTBA.
3arajioM  pe3ynbTaTd  CBigYaTh  IpoO
YCBIJIOMJICHICTD PECTIOHICHTIB Y BaXKJIMBOCTI
MIATPUMKH A00poOyTy U CTIHKOCTI, IO €

KIIIOUOBHM YHMHHUKOM 30epexKeHHS
npodeciiHoi e(hEeKTUBHOCTI Ta
rapMOHIIHOTO PO3BUTKY OCBITHBOTO

cepenoBuIIa. BapTo BiA3HAYWTH SIK Baromy
nepeBary BUCOKHH piBeHb C(OPMOBAHOCTI
nupoBOoi TPaMOTHOCTI 'y  BHUKJIAJIAviB,
YUUTENiB 1 CTYAEHTIB, IO BIAKPUBAE
MEePCIEKTUBH JUIsI  TIONANbIoi  1udpoBoi
TpaHnchopmarii OCBITH. YyacHuKH
JIOCITJDKSHHS MIPOJIEMOHCTPYBAITH
TOTOBHICTh JI0 I1HCTHTYIIIHHOTO PO3BUTKY,



for modernization and adaptation in
challenging conditions.

RESPONDENTS' ATTITUDES
TOWARD INCORPORATING
PROFESSIONAL COMPETENCIES
INTO EDUCATIONAL PROGRAMS
FOR SPECIALIST TRAINING

As part of the study, the following question
was posed: «Do you think it is advisable
to incorporate educators' professional
competencies in the five key areas
mentioned into the educational program
for specialist training?»

HEI Lecturers: Responses to this question
were distributed as follows: «Yes» — 60.9%
(n=92) of respondents, «Partially» — 19.9%
(n=30) of respondents, «No» — 17.2%
(n=26) of respondents, «Own answer» —
2.0% (n=3) of respondents. Thus, over 60%
of lecturers unequivocally support the
inclusion of competencies, nearly 20% are
inclined to support it partially, and only
17% expressed opposition. This indicates a
general consensus on the advisability of
integrating professional competencies into
curricula, although there is also a share of
critical voices.

Respondents' answers can be conditionally
grouped into several categories. The first
group: «Support for including all
competencies»: «/ consider the inclusion of
all competencies advisabley; «All 5 options
are necessary for professional activityy;
«Everything is important.» These responses
reflect general agreement with the approach
and emphasize the value of comprehensive
professional competency development.

Respondents put forward several proposals
regarding  practical implementation:
«Include more practical workshops on

developing  educational  sessions in
curricula  (lesson  scenarios, modular
programs, digital courses)» «Engage
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NapTHEPCTBAa Ta BIIPOBAKEHHsI 1HHOBAIi,
0 CBIAYWTH MPO TMO3UTHUBHUHN IMOTCHINAI
YKpalHChKOi ~ OCBITHBOI ~ CHUCTEMH 1O
MOJIepHi3alii Ta ajanrtauii y CKIaQIHHUX
YMOBax.

CTABJIEHHS PECIIOHJIEHTIB
OO0 BKJIIOUEHHSI
MPOP®ECIMHUX
KOMIETEHTHOCTEM B OCBITHI
IPOT'PAMH HIAI'OTOBKHA
®AXIBILIIB

Y Mexax OOCHiKeHHS Oylo MOCTaBJICHO
sanutadas «Um BBakacte Bu pouijibHUM
BKJIIOYE€HHS npogeciiinnx
KOMIIETEHTHOCTeil neaaroris y
3a3HAYEHMX II’SITH KJIK4YO0BHX c(epax ix
AiJIHOCTI B OCBiTHIO  mporpamy
MiAroTOBKHU (paxiBuIiB?».

Buxiaagaui 3BO: Bigmosigl Ha o3HaueHe
3anuTaHHs posnopuminca. «Tak» — 60,9%
(n=92) pecnionnenTiB, «YactkoBo» — 19,9%
(n=30) pecnionaentis, «Hi» — 17,2% (n=26)
pecnoHieHTiB, «BmacHa BianmoBige» — 2,0%
(n=3) pecnonneHTiB. TakuM YUHOM, MOHAL
60% BHKIanauiB OAHO3HAYHO MiATPUMYIOTh
BKJIIOUCHHS KOMITETCHTHOCTEH, IIe Maihke
20% cxwibHI HIATPUMYBaTH YacTKOBO, 1
nuiue 17% BucnoBunucs npotu. Lle ciquuth
PO 3araJibHUi KOHCEHCYC Yy [OIIBHOCTI
iHTerpanii mpoeciiHMX KOMIETECHTHOCTEH y
HaBYalIbHI MPOrpaMu, Xo4a iCHye i yJacTka
KPUTHYHHUX TOJIOCIB.

BinmoBifi pecrnoHAEHTIB MOXXHa YMOBHO
3rpymnyBard y Kinbka rpyn. Ilepma rpyma:
«Iliompumxa 6KIIOYEeHHA 8Cix
KoMnemeHmuocmeuy: «Beadicaro KIOYeH s
ycix komnemenmuocmeti OoyitoHumy, «Bci 5
sapianmie  HeoOXiOHI 01 npogecitinol
oisinbHocmiy, «Bce eaxcnusey. 111 Bigmosimi
BiJTOOpa)KarOTh 3araJibHy 3Oy 3 ITiIXOIOM 1
MIIKPECIIOITh  IIHHICTh  KOMITJIEKCHOTO
dbopmyBaHHS MpodeciitHOT KOMITETEHTHOCTI.

PecnioHieHTH BHCYHYIM KUTbKa TIPOIIO3HITIH
10710 MPAKTHYHOTO HATIOBHCHHS:
«Brarouumu 6 nasuanvui npoepamu Oinvuie
NPAKMuKymié 3  pO3pOOKU  HABUANLHUX
3anams  (cyewapii  ypokie,  MOOYIbHI
npoepamu, yugposi Kypcu)»



Students in mini-research (case analysis,
surveys, experiments).»

Here, the idea of strengthening the practical
component of future teacher preparation is
voiced, so that competencies do not remain
merely declarative.

Respondents also placed important
emphasis on individual competencies:
«Effective teachingy, «Effective learningy,
«Interest in  the  subject,  subject
competencey, «Civic and  ethicaly,
«Creativity», «Critical thinkingy, «Moral-
volitional component on a philosophical
systemy,  «Psychological and  civic
maturity.» These responses indicate that
some lecturers highlight key qualities
(particularly creativity, critical thinking,
morality, and psychological maturity) that,
in their opinion, are defining for the modern
teacher.

Individual emphases: «Respect for the
studenty and «Continuous developmenty
emphasize attention to values and attitudes
in the educational process, which can also
be considered an important additional
element of lecturer competence.

The data obtained indicate that the majority
of lecturers support the inclusion of
educators' professional competencies in key
areas in educational programs, with a
significant portion emphasizing the need for
a comprehensive approach. At the same
time, some  respondents  propose
strengthening the practical orientation of
programs  through  training, lesson
development, and mini-research.

Individual responses emphasize specific
competencies — creativity, critical thinking,
ethics, psychological maturity — reflecting a
desire for greater individualization of
teacher preparation.

HEI Students: Despite overwhelming
support, the «Yes» indicator of 75.8%
(n=244) in the «Professional Commitment»
area is the lowest among the rest
(«Partially»: 16.5% (n=53), «No»: 6.8%
(n=22)). This may indicate different
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«3anyyamu cmyoenmis 00 MiHi-00CiONCEHD
(ananis Kelicis, AHKemy8amHs,
excnepumMenmu) .

TyT 3By4HTH iesl TIOCWIICHHS MPAKTUIHOI
CKJIQ[IOBO1 MIATOTOBKU MaiOyTHIX YYHUTENIB,
100 KOMIIETEHTHOCT] HE 3aJUIIAINCs JIUIIE
JEKIapaTUBHUMU.

Takox pecrnoHAEHTH 3pOOWIN BaKIUBUN
aKIEHT Ha OKPEeMHX KOMIIETEHTHOCTSIX:
«Egexmuene euxnaoannsy, «Egexmusne
HagyamHay, «3ayikasneHicms npeomemonm,
npeomemna KOMNemeHmHICMb y,
«I pomaocvka ma emuyHay,
«Kpeamuenicmovy, «Kpumuune mucnenusy,
«Mopanvno-eonvosuii  Komnowenm — Ha
ginocogcevrin cucmemin, «llcuxonoeiuna i
epomaoancoka 3pinicmey. i Bignmosimi
CBiZUaTh, MO0 OKPEMi BUKIIA/Jadi BUILISIOTH
KIIFOYOBI SIKOCTI (30KpeMa KpEeaTHUBHICTb,
KPpUTHYHE  MHCIEHHS, MOpPaJIbHICTh 1
TICUXOJIOTIYHY 3pITICTh), SIK1, HA IXHIO TYMKY,
€ BU3HAYAJILHUMH JJI51 CY9aCHOTO BUUTEIIS.

InpuBinyansHi  akueHtH: «llosaca 0o
cmyoenmay ma «llocmitinuii  po36umox»
HAroJIOIIYIOTh Ha yBa3l 1O MLIHHOCTEH 1
CTaBJICHHSI B OCBITHbOMY IIPOLECI, 11O TEX

MOXKHa posriigaaTu SAK BaKJIMBUH
I[OI[aTKOBHfI CJIICMCHT KOMIIETCHTHOCTI
BUKJIaga4da.

OrpumaHi JaHi CBigYaTh, IO OUIBIIICTH
BUKIIAJa4iB  MIATPUMYIOTH  BKJIFOUEHHS
npodeciiHNX KOMIIETEHTHOCTEH MearoriB y
KIIIOYOBUX c(epax [0 OCBITHIX MPOrpam,
NPUYOMY 3HAYHa YacTWHA HAroJIONIy€e Ha
HEeOoOX1AHOCT1 KOMILUIEKCHOTO IXOTY.
BonHouac yacTiHA PECTIOHICHTIB MPOIIOHYE
MOCWINTH TPAKTUYHY OPIEHTAIlI0 Mporpam
yepe3 TpPEHIHTH, pOo3poOKy YpOKiB, MiHi-
IOCIIIKEHHS.

Oxpemi  BIONOBiAI  aKIEHTYIOTh  Ha
KOHKPETHUX KOMIIETEHTHOCTIX -
KpEaTUBHOCTI, = KPUTUYHOMY  MHUCIJIEHHI,
€TUYHOCTI, TICUXOJIOTIYHIN 3pUIOCTi, IO
BioOpakae  mparHeHHS 10  OLIbIION
IHIWBIMyai3amii maroToBKH Mearoris.

3no0yBaui 3BO: Ilompu mepeBaxHy
HiATPUMKY, oka3HUK «Tak»: 75,8% (n=244)
y codepi «lIpodeciitna BigmaHicTe» €
HaWHWKIAM cepen pemtu  («YacTkoBo»:
16,5% (n=53), «Hi»: 6,8% (n=22)). Lle Mmoxe
CBIIYUTH TPO Pi3HE PO3YMIHHA KaTeropii
«mpodeciiiHa BigmaHiCTh», il 3B’SI3Ky 3



understandings of the category of
«professional commitmenty, its connection
with ethical standards, motivation, and
career growth. Some respondents view
commitment as an internal quality that is
difficult to formalize within an educational
program.

Competencies in the «Effective Teaching,
Learning, and Assessment» area received
the highest level (Yes — 94.1%, n=303; No
— 0.6%, n=2; Partially — 4.3%, n=14) of
support among the rest, indicating
recognition of this area as fundamental for
teachers' professional realization.
Respondents  clearly  recognize the
significance of mastering effective teaching
methods, the ability to organize the
educational process, and conduct objective
assessment.

Competencies in the «Diversity, Well-
being, and Resilience» area are supported
by the overwhelming majority of
respondents, namely 81.1% (n=261),
partially — 14% (n=45), do not support — 4%
(n=13). The high Ilevel of support
demonstrates the relevance of an inclusive
and  emotionally safe  educational
environment. However, a comparatively
larger percentage of partial support may
indicate the need to clarify the role of
psycho-emotional resilience, well-being,
and empathy in teachers' professional
activities.

The «ICT and Digital Literacy» area also
received  significant  support  from
respondents (Yes — 89.4%, n=288; Partially
—8.1%, n=26; No — 1.9%, n=6). Over 97%
of respondents fully or partially support the
inclusion of digital competencies in the
educational program. This demonstrates
understanding of the digital transformation
of education and teachers' readiness to work
with digital platforms, Al tools, and create
educational content.

The «Institutional Commitment» area
received the lowest level of unequivocal
support among all five areas at 65.8%
(n=212) («Partially» — 20.8% (n=67), «No»
— 11.8% (n=38)). This may indicate
insufficient understanding of the essence of
institutional ~commitment (leadership,
strategic thinking, partnership) or low
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CTUYHUMU CTaHJdapTaMu, MOTI/IBaI_Ii€IO Ta

Kap’€pHUM 3pOCTaHHSM. Yactuna
PECIIOHJICHTIB  PO3MVISAIAE BIITAHICTH SK
BHYTPILLIHIO SIKICTb, 10 CKJIaJTHO
dbopmanmizyeThcss Yy  MEXax  OCBITHBOI
MPOTPaMHU.

KomnerentHocTi 'y cdepi  «EdexkruBHe

BUKJIQJ]aHHS, HABYAHHS Ta OIIHIOBAHHS,
oTpumanu HauBuwmii piBeHb (Tak — 94,1%,
n=303; Hi — 0,6%, n=2, YactkoBo — (4,3%,
n=14) MIATPUMKH CEpPEel  PEINTH, IO
CBITYUTH IpPO BU3HAaHHA 1€l cdepu sK

0a3zoBoi s mpodeciiiHol  peamizarii
rejarora. Pecnionaentn YiTKO
YCBIIOMJTFOIOTh ~ 3HAUYIIICTh  BOJIOAIHHS
¢(EeKTUBHUMH METOIMKAMU BHKJIaJIaHHS,

BMIHHSIM OpraHi30ByBaTH OCBITHIH mporec i
3MIHCHIOBATH 00’ €KTUBHE OI[IHIOBAHHSI.

KomnerenTHoCTi y cdepi «Pi3HOMaHITHICTB,
q00poOyT 1 CTIMKICTB»  HIATPUMYE
nepeBaXkHa OUTBIIICTh PECTIOH/ICHTIB, a camMe
81,1% (n=261), yactkoBo — 14% (n=45), He
niTpumytots — 4% (n=13). Bucokuii piBeHb
OIATPUMKH ~ JIEMOHCTPYE  AKTyaJIbHICTh
IHKJIFO3WUBHOIO Ta €MOLIMHO-0E3[eYHOr0
OCBITHBOTO cepenoBuia. OnaHaK MOPIBHIHO
OUTHIIMIA BIJCOTOK YaCTKOBOI IMiATPUMKH

MOXKE BKa3yBaTH Ha HEOOX1THICTh
P03’ ICHEHHS pouti MICUXOEMOITIHHOT
CTiiKOCTi, J00OpoOyTy ¥  emmarii Yy

npodeciifHiiil JiSIbHOCTI BYUTETIS.

Takoxx 3HAYHY MIATPUMKY BiJ] PECTIOHJICHTIB
orpumana cdepa «lHpopmariiHO-TMppOBa
rpamotHicTh» (Tak — 89,4%, n=288,
YactroBo — 8,1%, n=26, Hi — 1,9%, n=6).
[Moman 97% omnuTaHUX TOBHICTIO abo
9aCTKOBO HiATPUMYIOTh BKITIOUCHHS
M(ppPOBUX KOMIIETEHTHOCTECH 10 OCBITHBHOT
nporpamu. lle cBiAUUTH TPO PO3YMIHHS
muppoBoi  Tpancopmamii  OcBiTM  Ta
TOTOBHICTh  TENaroriB  MpaioBaTd 3
uGpoBUMH TUIATPOPMAMHE, IHCTPYMEHTAMU
IIII Ta cTBOprOBaTH OCBITHIM KOHTEHT.

Cdepa «IHCTHTYIIITIHA BIIIAHICTH
OoTpHMaja HaWHWKYMKA PIBEHb OJHO3HAYHOL
MIATPUMKH Cepel yCiX ITSATH HampsMiB Ta
cTaHOBUTH 65,8% (n=212). «YacTtkoBO» —
20,8% (n=67), «Hi» — 11,8% (n=38)). Lle
MOJKE€ CBITYUTHU MPO HEIOCTATHE PO3YMIHHS
CYyTHOCTI IHCTUTYIIHHOT BIIJaHOCTI
(;1imepcTBo, cTpareriyHe MUCIICHHS,
MapTHEPCTBO) a00 MPO HU3BKY MOTHBALIIIO 10



motivation for active participation in
transforming educational institutions.

Technical and methodological
competencies (teaching, digital literacy)
have the highest support, demonstrating
students' readiness for practical
implementation of the educational process
in the context of digital transformation.

Competencies related to values and
institutional culture (institutional and
professional commitment) received lower
support indicators. This indicates the need
for additional motivational, educational,
and methodological work in these areas.

High support for the «Diversity, Well-
being, and Resilience» area indicates
modern pedagogy's reorientation toward the
values of humanization, inclusion, and
psycho-emotional well-being.

Surveyed respondents also indicated their
own variants of areas they consider
necessary to develop in future specialists:
«l1. Psychological-pedagogical
competencies.

2. Organizational-managerial
competencies.

3. Universal competencies.

4. Competencies  for  interdisciplinary
(intersectoral) communication.

5. Self-education.»

«Institutional commitment often demands
unconditional loyalty, which contradicts
critical thinking and teachers' professional
autonomy. It can suppress initiative when
the system expects adaptation instead of
reasoned resistance. True educational
development requires not commitment to
the institution, but commitment to the
principles  of quality, justice, and
professionalism.»

Secondary School Teachers: The study of
teachers' attitudes toward including
professional competencies in five key areas
in specialist training educational programs
revealed predominant support for this
initiative with variability across individual
areas.

Competencies in the area of effective
teaching, learning, and assessment received
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aKTUBHOI ydacTi y TpaHchopmarlii OCBITHIX
IHCTHTYIIH.

TexHiyHi Ta METOAMYHI KOMIIETEHTHOCTI
(BuKItamanHs, T(pPOBa rPaMOTHICTH) MarOTh
HaWBUIIY MIATPUMKY, IO JEMOHCTPYE
TOTOBHICTh  3100yBadiB 10 TPAKTHIHOL
peamizarii OCBITHBOTO TPOIECY B YMOBax
1 poBoi Tpanchopmarrii.

KoMmneTeHTHOCTI, OB’ A3aHi 3 LIIHHOCTSMH Ta
KyJAbTypol0  3akjiaay (IHCTUTyuwiliHa ¥
npodeciiiHa BIAIaHICTh) OTPUMAHM HIDKY1
MOKa3HUKUA MmATpUMKHU. Lle cBiguuTh mpo
HEOOXIOHICTL JOJATKOBOI MOTHBAIUHHOI,
MPOCBITHUIIBKOT Ta METONUYHOI POOOTH Y
ux cepax.

Bucoxka HiATPUMKA chepu
«P13HOMaHITHICTh, JOOPOOYT 1 CTIMKICTB)»
BKazye Ha TMEPEOpPIEHTAII0  Cy4acHOI
MeJaroriki  Ha  IIHHOCTI  TyMaHi3arlii,
IHKITIO311 Ta IICUX0EMOIIIHHOTO T00poOyTY.

Takok ONMUTaHI PECMOHICHTH 3aHAYMIN
BJIacCHI BapiaHTH cdep, IO BBAXAIOTH 32
notpiOHe hopMyBaTH y MaliOyTHIX (axiBIIiB:
«1. Ilcuxonoco-nedazociuni
KOMNemeHmHOoCMi.

2. Opeanizayitino-ynpasniHcoKi
KOMNemeHmHOoCMi.

3. Vuieepcanoni KOMNemeHmHoCmi.
4. Komnemenmmnocmi onst 301UCHEeH S
MIAHCOUCYUNTIHAPHOT (midceanyzegoi)
KOMYHIKAYl.

5. Camoocsima.»

«Incmumyyitina iodanicms uacmo eumazae
0e3yMO6HOI  N0SIbHOCMI, WO Cynepedunv
KPUMUYHOMY MUCIIEHHIO ma npoecitiniii
aeémonomii  nedacoea. Bona  moorce
npuayulyeamu IHiyiamuey, Koau cucmema
ouiKye NPUCMOCYBAHHS 3amicmb
apeymenmosano2o cnpomugy. CHpaedicHill
PO38UMOK 0C8IMU nompebye He 8i00AHOCMI
VCMaHo8i, a 8i00aHoCmi NPUHYUNAM SAKOCHI,
Cnpageonusocmi ti nPohecionanizmyy.

Buuteni 33CO: JlocmipkeHHS CTaBICHHS
BUMTENIIB JI0 BKIIOUEHHS mpodeciiiHux
KOMIIETEHTHOCTEH y IT'ATH KITF0YOBHUX chepax
JI0 OCBITHIX TpOTpaM MiATOTOBKU (haxiBIliB
BUSIBWIO TEPEBAXKHY IIATPHUMKY  TaKoi
1HIIIaTUBY 3 BapiaTHBHICTIO 32 OKPEMHMU
cthepamu.

KomnerentHocti y cdepi edexruBHOrO
BUKJIQJAaHHS, HAaBYaHHS Ta OLIHIOBAHHS
OTpUMaJM HAMBMIMHA pPiBEHb MIATPUMKH —



the highest level of support — 92.1%
(n=653) of respondents fully support their
inclusion, only 5.2% (n=37) support
partially, and 1.7% (n=12) do not support.
Such nearly unanimous support indicates
recognition of this area as fundamental for
the teaching profession.

ICT and digital literacy also received a high
level of support — 89.1% (n=632) full
support, 7.6% (n=54) partial, and only 2.3%
(n=16) negative responses. This reflects
teachers' understanding of the need for
digital transformation of the educational
process.

Competencies in the area of diversity, well-
being, and resilience are fully supported by
78.3% (n=555) of respondents, 14.1%
(n=100) partially, while 6.5% (n=46) do not
support. A comparatively larger percentage
of partial support may indicate the need for
additional clarification of the importance of
these competencies.

Professional commitment received support
from 77.7% (n=551) of teachers fully,
14.7% (n=104) partially, and 6.5% (n=46)
do not support. The indicators are similar to
the previous area, which may indicate
certain controversy in understanding the
content of professional commitment.

The lowest level of full support was
received by institutional commitment —
65.3% (n=463), while 20.7% (n=147)
support partially, and 12.8% (n=91) do not
support. This is the highest indicator of
negative attitude among all areas, which
may indicate the need to revise approaches
to developing these competencies.

PROPOSALS FOR IMPROVING
STUDENT PREPARATION FOR
EFFECTIVE DEVELOPMENT OF
PROFESSIONAL COMPETENCIES
IN FIVE KEY AREAS OF ACTIVITY

HEI Lecturers: Among the most important
and systemic proposals for improving
student  preparation  for  effective
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92,1% (n=653) pecrnoHAEHTIB MOBHICTIO
HNIATPUMYIOTh 1X BKIJIIOYEHHs, jume 5,2%
(n=37) mnigTpuMylOTh YacTKkoBo, a 1,7%
(n=12) ne miaTpumyroTh. Taka Maiixke
OHOCTAallHa MIATPHUMKA CBITYHUTH  IPO
BU3HAHHA 1i€i cdepu sk 0a30Boi uId
ne1arorivHoi npodecii.

[HdopmariitHo-dppoBa rpaMOTHICTD TAKOX
oTpuMana BHCOKHMHA piBEHb MIATPUMKH —
89,1% (n=632) moBHOI miaTpumkH, 7,6%
(n=54) uactkoBoi Ta nume 2,3% (n=16)
HeratuBHUX BianoBiged. lle BimoOpaxae

PO3YMiHHS BUUTEIISIMU HEoOXiTHOCT1
midpoBoi  Tpancdopmarii  OCBITHBOTO
nporLecy.

KommiereHTHOCTI y cdepi pi3HOMaHITHOCTI,
no0po0yTy Ta CTIMKOCTI MiATPUMYIOTH
78,3% (n=555) pecrnoHACHTIB TMOBHICTIO,
14,1% (n=100) gactkoBO, Tomi sK 6,5%
(n=46) wHe miaTpumyoTh. I[lopiBHsHO
OIMBIINI  BIICOTOK YacTKOBOI MiATPUMKH
MOXE BKa3yBaTH Ha HEOOX1HICTh
JIOJJATKOBOTO PO3'SICHEHHS BaXJIMBOCTI ITUX
KOMITETEHTHOCTEH.

[Tpodeciitna BiJIIAHICTH oTpuMala
miarpumMky Bin 77,7% (n=551) BumTenis
noBHicTIO, 14,7% (n=104) gactkoBo, a 6,5%
(n=46) He miaTpuMyI0Th. [IOKa3HUKHM CXOXK1
Ha TONEPeaHI0 cdepy, 0 MOXKE CBIAYUTH
PO NEeBHY JUCKYCIHHICTD PO3YMIHHS 3MiCTY
npodeciitHoi BiAAaHOCTI.

Halimenmmii piBeHb MOBHOI MIATPUMKHU
oTpuMana IHCTUTYLIHHA BIAJAHICTh —
65,3% (n=463), TOAl  AK  YacTKOBO
niatpumytots  20,7% (n=147), a He
miaTpuMytoth 12,8% (n=91). lle naiiBumui
MOKA3HUK HETaTUBHOTO CTAaBJICHHA Cepel
ycix cdep, mo MOXkKe BKazyBaTH Ha
HEOOXIHICT,  MEeperisay MAXOMIB /0
(dbopMyBaHHS IUX KOMIIETCHTHOCTCH.

MMPONO3UIIN OO
MOKPAIIIEHHS HIITOTOBKH
310BYBAUYIB OCBITH 151
E®EKTHBHOI'O
®OPMYBAHHS MPODECIMHUX
KOMIETEHTHOCTEM V¥ I’SITH
KJIIOYOBUX CPEPAX AISIIBHOCTI

Buxknanaui 3BO: Cepen  HalOLIbII
BRXUIMBHUX 1 CHCTEMHHX MPOTMO3HINKA MIOI0
MOKpPAICHHS TiATOTOBKHU 37100yBayiB OCBITH



development of professional competencies
in the five key areas of educators' activities,
the following responses from respondents
deserve attention, reflecting a balance
between educational-methodological,
upbringing, innovative, and organizational
aspects, while also considering
contemporary challenges (wartime
conditions, digitalization, the need for
resilience):

Modernization of teaching methods with
emphasis on developing critical thinking,
interactive and practice-oriented forms of
learning  (simulation  sessions, case
methods, model lessons).

«For effective development of students’
professional competencies, it is advisable to
combine deep subject mastery with
practical exercises and case methods. »

«I propose improving student preparation
through active and interactive teaching
methods, practical internships, and a
differentiated approach.»

«Don't spare time for self-education and
understanding students' educational needs,
combine theory and practice.»

Integration of digital technologies and ICT
(learning platforms, multimedia materials,
artificial intelligence tools, VR/AR,
gamification) for personalization and
improving the quality of the educational
process.

«Using digital platforms, multimedia
resources, and teaching students to create
their own interactive materials.»

«Measures to combat professional burnout
and masterclasses on developing skills for
working with digital platforms.»

«Integrate VR/AR, gamification, and
artificial intelligence tools for personalized
learning.»

Development of the upbringing and social
component through volunteer and civic
projects, partnership pedagogy, nonviolent
communication training, formation of
national identity and civic activism.
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TSt €(EKTUBHOTO
dbopmyBanHS podeciitHmx

KOMIIETCHTHOCTEH y TI'STH  KJIIOYOBHX
cdepax AisTHHOCTI MEAaroriB 3aclyTOBYIOTh
HAa YyBary BIANOBIAlI PECHOHJEHTIB, fKi
BiJoOpaxaroTh OajaHCc MK HaBYAJIBHO-
METOJMYHHMH, BUXOBHUMH, iHHOBALlIHUMHU
Ta OpraHi3allifHIMU acreKTaMH, a TaKOX
BpPaxoBYIOTh CydaCHI BHKJIHMKH (BO€HHI
yYMOBH, IU(poBi3ais, moTpeda y CTIHKOCTI):

MopnepHizalis METOIMK BHUKIAJaHHA 3
aKLEHTOM Ha  PO3BUTOK  KPUTUYHOIO
MUCJICHHsI, 1HTEpaKTHBHI Ta IPaKTHKO-
OpI€HTOBaHI (JOPMH HABUYAHHSA (CUMYJSALINHI
3aHATTS, Keiic-MeTOIU, MOJIENIbHI YPOKH).

«/ns ehexmusroeo dopmyeanns
npoghecitinux KoMnemenmuocmen
3000y8a4ig 0ceimu OOYLIbHO NOEOHYBAMU
nocnubniene  BON00IHHA — npeomemom i3
NPAKMuyHUMU  énpagamu  ma  Kelic-
Memooamuy.

«llpononytro  nokpawyeamu  nio20mosKy
3000y6a4i6 uepez akmueHi ma iHMepaKmueHi
Memoou HAGYAHHS, NPAKMUYHT CINAICYBAHHSL
ma ougheperyitiosanuti nioxioy.

«He wkodysamu uacy ma camoocgimy ma
PO3YMIHHA  OC8IMHIX nompeb CcmyOeHmis,
NOEOHY8AMU MeOPito | NPAKMUK) Y.

IaTerpamist nudpoBux TtexHomorii ta IKT
(ocBiTHi  mnardopmuy, MYJIBTUMETiHHI
Marepiaim, IHCTPYMEHTH MITYYHOTO
iaTenekry, VR/AR, reimidikamis) s
nMepcoHami3amii Ta MIABUIICHHS  SKOCTI
OCBITHBOTO TPOLIECY.

«Bukopucmanus  yughposux  niameopm,
MYTbMUMEOIIHUX — pecypcié [ HABYAHHIL
3000y6a4i6 cmeopiosamu 61ACHI
IHMepaKmueHi Mamepianuy.

«3axoou 3  mpomudii  npoghecitinomy
8UCOpAHHIO ~ ma  Malcmep-Kiacu 3
Gopmysanns nasuuok pobomu 3 yughposumu
nramgopmamuy.

«Inmeepysamu VR/AR, eeumichikayito ma
IHCMpYMeHmu  wWmy4Ho2o IHmenekmy O
nepcoHanizayii HAGUaHHs).

Po3BUTOK BUXOBHOI Ta COLIAJILHOT CKJIAOBO1L
yepe3 BOJIOHTEPChKI Ta  T'POMAISHCHKI
MIPOEKTH, MEATOTIKy MapTHEPCTBA, TPEHIHTH
3 HEHACHJILHUILKOT KOMYHIKaIlii,



«Develop ~ communicative and social
competence, etc., apply internet
technologies, engage in national-patriotic
upbringing.»

«Civic and ethical preparation requires
discussion  of  ethical cases and
participation in social projects.»

«Professional commitment — formation of
pedagogical ethics and civic activism
through training, discussion clubs, and
volunteer projects.»

Preparation for work in an inclusive
environment: training future teachers in
inclusive approaches, developing emotional
intelligence and stress resilience.

«Upbringing activities: expand preparation
in the aspect of partnership pedagogy and
work with inclusive groups.»

«Diversity, well-being, and resilience —
training  in  inclusive  approaches,
developing emotional intelligence and
stress resilience.»

«Organizing  training in  nonviolent

communication and mediation.»

Relieving lecturers from bureaucratic
processes and excessive reporting, ensuring
conditions for academic activity, quality
lesson preparation, and development of
professional freedom.

«Reducing lecturers' workload and control,
not using ratings in evaluating lecturers’
work.»

«Correct contract drafting, relieving
lecturers from reports and unnecessary
documentation, not pressuring  with
Scopus...»

«First of all — reduce lecturers' overload
with reports.»

«Reduce  (eliminate) workload  from
lecturers that is not included in individual
workload plans. Lecturers should engage in
activities that are distributed by hours in the
individual plan; everything else that is not
included in the workload reduces the
quality of lesson preparation, academic
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dbopMyBaHHS HAI[IOHANBHOI 1ICHTUYHOCTI Ta
IPOMAJITHCHKOT aKTHBHOCTI.

«Komynikamueny i COYIanbHy
KOMNnemeHmHuicms  po3gueamu  ma  iH.,
3acmocoegyeamu IHmMepHem-mexHon02il,
3anyyamu 00 HAYIOHALHO-NAMPIOMUYHO20
BUXOBAHHAY.

«I pomaoanceka ma emuuna ni020Mo6Ka
nompebye 062080penHs emuyHUux Kelcie ma
yyacmi 'y COYianbHUx npoeEKmaxy.

«lIpoghecitina 6iooanicme — ¢popmysanns
neoazo2iyHoi  emuKku ma 2pPOMAOAHCHKOL
AKMUBHOCMI yYepe3 MpeHiHeUu, OUCKYCILUHI
K1YOU ma 80JI0HMEPCHKI NPOEKMUY.

[TinroroBka 10 poOOTH B IHKIIIO3UBHOMY
CEpeIOBUIIII: HABYaHHA MAalOyTHIX yUHTEIiB
IHKJIFO3UBHUM MigXomaM, PO3BUTKY
€MOLIIMHOTO 1HTEJEKTY Ta CTPECOCTIHKOCTI.

«Buxoena OIANbHICMb: po3uwupumu
ni02omoexKy 8  acnekmi  neoda2o2iku
napmuepcmea ma pobomu 3 IHKIHO3USHUMU
epynamuy.

«Piznomanimuicmeo, 0006pooym ma
CMIUKICMb ~ —  HABYAHHA  [HKIIO3UGHUM
nioxo0am, po36UmKY eMOYiliHo20 iHmMenNeKny
ma cmpecocmitikocmiy.

«Opeanizayis mpeHineie i3 HeHACUNTbHUYLKOL
KOMYHIKayii ma meoiayiiy.

PosBanraxkeHus BUKJIaa4iB BIJ
OIOpOKpaTHYHHMX TMPOIECiB 1 HaAMIPHOI
3BITHOCTI, 320€3MeYeHHs] yMOB JIJIsl HAyKOBO1
AKTHUBHOCTI, SIKICHOI IIATOTOBKH IO 3aHSATH 1
PO3BUTKY mpodeciitHoi cBoOOaN.

«3MeHweHH HABAHMAMICEHHS | KOHMPOIIO
BUKIAOAYIB, HEe BUKOPUCTNOBY AU PEUMUHIU
8 OYiHYI pOOOMU BUKIAOAYAY.

«Kopexmue  yxknaodaums KOHmMpAaKmis,
PO3BAHMAdNCEHHS BUKIA0AYA 6I0 38imie ma
3aieoi  OokymeHmayii, = He  MUCHYMU
CKOnycamu...».

«llepw 3a ece - 3MeHuumu
nepe3asanmaiCeHicims BUKIAOAUIE

38imamuy.

«3menwiumu (npubpamu) HABAHMAICEHHS 3
suKnIaoayie, aKe  He  8Xo0ums 00
IHOUBIOYANbHUX — NIAHI6  HABAHMANCEHHSL.
Buknaoau nosunen 3atimamucs Oisnonicmio,
sAKa ~ po3nodileHa  No  200UHAX 8
iHOUBI0yanbHOMy NAaHi, 6ce iHule, WO He



activity, exhausts the lecturer, and reduces
institutional commitment. »

Strengthening students' research activities:
academic writing, student research groups,
participation n conferences and
publications, work with cases and mini-
research.

«Teach students academic writing skills
and working with sources.»

«More broadly engage students in various
forms of self-education, in improving
already acquired competencies.»

«Integration of theory and practice,
development of digital literacy, soft skills,
competitive competencies.»

Material and technical support for
education: creating modern educational
infrastructure (practice bases, shelters under
wartime threats, access to resources,
equipment provision).

«Improve the educational and material
base of educational institutions — teachers,
lecturers, and students cannot and should
not constantly buy everything at their own
expense.»

«Improve the situation with shelters and
refuges. In most city schools they are absent
as a class — a basement, another adapted
room will not save from a direct rocket hit.
... possibly from a Shahed attack, but if the
hit is accompanied by fire, which often
happens, in conditions of inadequate
ventilation we will not be able to protect our
students. Without this, there can be no talk
of peaceful learning.»

«Improving preparation depends primarily
on the university's financial resources.»

International academic mobility and
experience exchange for students and
lecturers as a tool for integrating European
competencies and improving education
quality.

«Activate  students'  participation  in
international academic mobility programs,

78

6X00UmMb 00  HABAHMANCEHHS  3MEHULYE
AKICMb  Ni020MOBKU 00 3AHAMb, HAYKOBY
AKMUBHICMb, BUCHAICYE BUKNAOAYA, SHUNCYE
IHCMUmMYYItiHy 8100aHiCmb.

I[TocwiieHHd  OOCHIOHULBKOI  MiSIBHOCTI
3100yBaviB OCBITH: aKaJeMidHE MHCHMO,
CTYIIEHTChKI HAyKOBI TpyHH, yd4acTb Yy

KoH(pepeHmisax 1 myOmikamisx, pobora 3
KelcaMu Ta MiHI-I0CIIHDKEHHSIMU.

«Hasuamu 3000y8a4i6 HABUYKaM
akademiyHo2o nucema U  pooomu 3
oocepenamuy.

«lupwe 3anyuamu 3000y8auié 00 pizHux
@opm camoocsimu, 00 YOOCKOHANEHHS 8lce
3000yMux KOMNemeHmHoCmeuy.

«Iumezpayisn meopii i npakmuku, po36umox

yughposoi:  epamomnocmi,  soft  skills,
KOHKYDEHMHUX KOMNEemeHmMHOCmel».
MarepianbHO-TeXHIUHE 3a0e3MeYeHHS

HaBYaHH:A: CTBOPEHHs CY4aCHOI HABYAJIBHOI
iHdpacTpykTypu (06a3u i MPAKTUKH,
YKPHUTTS B YMOBaxX BOEHHHX 3arpo3, JTOCTYI
JI0 pecypciB, 3a0e3neueHHs 00NIaTHAHHIM).

«llokpawumu HaguanrbHy ma MamepianibHy
0a3y 3axknadie oceimu — He MONCYMb I He
NOBUHHI Yuumeni, 6UKIA0a4i U cmyoeHmu
ROCMIUHO KYNY8amu 6ce 3a 61ACHUL KOUIMY.

«llokpawumu cumyayiro i3 cxosuwamu ma
VKpummsamu. Y oinvuiocmi wKin micma 60Hu
gi0cymHi  AK  Kiac - nidgan,  IHuwe
NPUCMOCOB8AHE NPUMIUEHHS He BPAMYIOMb
8i0 NpAMO20 NONAOAHHA  paAKemu.

MOXMCIUBO BI0 amakxu waxeoamu, aie sKujo

nonadauwHs — Oyoe  CYNpOBOONCYBAMUCS
nooicexcero, a ye vacmo max i 6i06ysaemscs,
8  ymoeax giocymuocmi HANLeHCHOT

BEHMUNAYII MU He 3ModxceMo ebepecmu
Hawux yunie ma cmyoenmis. bez yvoco Hi
Npo sKe CNOKIUHe HABUAHHS MOBA He Loey.

«llokpawennss  ni020moeKu  3anexcums
nepedycim  8i0  ¢hinancoeux  pecypcis
VHIgepcumemy».

MixHaponHa akajgemiuHa MOOIUIBHICTE Ta
oOMiH  JocBimoM  [uisi  37400yBadiB 1
BUKJIQJayiB SIK IHCTPYMEHT IHTerparii
€BPOIECUCHKUX KOMIIETEHTHOCTEU i
MM IBUIIEHHS SIKOCT1 OCBITH.

3000ys8auie y
aKaoemiyHoi

«Axmueizyeamu  yuacmo
npocpamax — MidiCHapoOHOT



ensure  compliance  with  academic
integrity.»
«Professional self-development —

participation in professional communities
and international educational programs.»

«The possibility of choice for students of
disciplines, —methods, and lecturers,
particularly through international
exchange.»

Formation of soft skills (communication,
creativity, time management, reflection,
teamwork), which strengthen future
teachers' professional competencies.

«Planning and organizing the educational
process — implementing training in time
management and pedagogical design.»

«Teach students time management and
organization of the educational process.»

«Development of communication and
emotional competence through group
projects and discussions.»

Increasing the prestige and material
motivation of educators (decent salary,
raising status in society), which directly
affects the quality of preparation and
attracting youth to pedagogical specialties.

«The best improvement — salary increase,
because soon there will be no one to teach.»

«Raising the status of the teacher in the
state will automatically raise the prestige
and level of preparation of HEI graduates.»

«Increase material incentives for educators
to ensure quality student preparation.»

These proposals, which respondents
offered, combine the strategic level (state
policy, standards, material base) and the

practical level (teaching  methods,
innovations, upbringing activities,
development of the future teacher's
personality).

Overall, the survey results of Ukrainian HEI
lecturers demonstrate a high level of
professional maturity and dedication to
pedagogical activity: the majority of
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MobinbHOCmI, 3abe3nedumu  OOMPUMAHHS
akaoemiyHoi 006pouecHoCmiy.

«lIpoghecitinuii camopo3eumox — yuacmo y
npogecitinux CcnitbHomax i MINCHAPOOHUX
OCBIMHIX NPO2PAMAX ).

«Moowcnugicmov  6ubopy Ona  3000y8auis
oucyuniin, mMemooie i euK1a0ayis, 30Kkpema
yepes MIdHCHAPOOHULL OOMIHY.

®opmysanns soft skills (KOMyHIKaTUBHICTB,
KPEaTUBHICTb, TaltM-MEHEIKMEHT,
peduiekcis, pobora B  KOMaHMi), SKi
HiICUIIOITh TpodeciiiHi KOMIETEHTHOCTI
MaiOyTHIX yYUTEiB.

«lInanysanns ma opeauizayis OCEIMHLO2O
npoyecy — 6HPOBAONCEHHS MPEHIHII8 i3
mavm-meHeodcMenmy ma nedazociyHo2o
OU3AUHY».

«Hasuamu cmyoenmis matim-
MEHEeOHCMeHmy ma OpeaHizayii 0C8imHbO20

npoyecy».

«Pozsumox  komynikayii ma  emoyilinoi
KOMNemeHmHOCmi yepe3 2pynosi NPpoeKmu i
OUCKYCIi.

[TinBUIIEHHS TPECTUKHOCTI Ta MaTepiaabHOI
MOTHBAIlii egaroris (TigHa 3apobiTHA TU1aTa,
MiJBUIICHHS CTaTycy B CYCHIJIbCTBI), IO
Oe3rmocepelHLO  BIUIMBAE  Ha  SIKICTh
MiArOTOBKA Ta 3alydyeHHS MOJOIl /0
IIEIArOTTYHUX CIIEIaJIbHOCTEMN.

«Hatixpawe nokpawenus — nioGuujeHHs
3apobimHoi niamu, 60 cKoOpo Hikomy 0yoe
Hasuamuy.

«lliosuwenns cmamycy nedazoza y 0eparcasi
A8MOMAMUYHO NIOBUWYUND NPECMUNCHICTND |
pieensb niocomoexu eunyckHukie 3BOy.

«30invuwumu  mamepianvHe CMUMYTIOBAHHS
nedazocis, wobO  3abesneyumu  AKICHY
ni020MOBKY CNyOeHmiey.

I[li mpomo3mmii, SKi  3aNpPOIOHYBAJIH
PECHOH/ICHTH TO€AHYIOTh  CTpaTeriuHuit
piBeHb (AepkKaBHA NOJITHKA, CTaHAAPTH,
MarepiajgbHa 0a3a) Ta MPaKTUYHUN DPIBEHBb
(MeTonuKH BUKIIAJaHHS, 1HHOBAIII1, BUXOBHA

TISIIBHICTD, PO3BUTOK oco0ucTocTi
MaifOyTHBOTO BUUTEJIS).
3arajom, pe3ynbTaTi OIUTYBaHHS

Bukianadie 3BO Vkpainu cBimuaTh mpo
BHCOKHI piBeHb MpOQeciiHOl 3piocTi Ta



respondents have over 20 years of
experience, which ensures stability and
quality of the educational process, but
indicates staff aging and a limited share of
young lecturers. The highest ratings were
received by competencies in the areas of
effective teaching and assessment, as well
as professional commitment, where
educators demonstrated readiness to apply
modern methods, digital tools, and
formative assessment, despite significant
difficulties — overload, bureaucracy, and
low material support. At the same time, in
the area of diversity, well-being, and
resilience, the results showed educators'
awareness of the importance of preserving
their own resources and developing
inclusive approaches, although the need for
additional support remains. In the area of
digital literacy, most lecturers rated their
competencies as sufficient or high, actively
using LMS platforms, interactive tools, and

Al, which confirms the gradual
digitalization of education. The most
controversial was institutional

commitment: lecturers aspire to innovation,
partnership, and strategic development, but
note systemic problems and lack of
resources. Overall, the results emphasize
lecturers' readiness to support the
implementation of professional
competencies in future teacher training
programs, while stressing the need for
balance between traditional and innovative
approaches, strengthening the practice-
oriented and inclusive component, and
creating  conditions  for  educators'
professional and personal well-being.
Ukrainian lecturers are capable not only of
adapting to new realities but also actively
seeking internal and external resources for
further professional development and
supporting the educational system under
crisis challenges.

HEI Students: Higher education students'
proposals for improving preparation for
effective development of professional
competencies in the five key areas of
activity revealed a wide range of
recommendations covering eight key areas.
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BIIJaHOCTI [eaaroriydin TISUTBHOCTI
OUTBIIICTh PECTOHACHTIB MatoTh moHan 20
POKIB IOCBiY, IO 3a0e3meuye CTa0lIbHICTh
1 SIKICTh OCBITHBOTO TIPOIIECY, NTPOTE BKa3ye
Ha KaJIpOBE CTapiHHS Ta OOMEXKEHY YacTKy
MOJIONMX BHKJIaaadiB. HalBHII OIIHKHK
OTpUMaM  KOMIETEHTHOCTI y  cdepax
e(DEeKTUBHOTO BUKJIAJIAaHHSA ¥ OLIIHIOBAHHS, a
TaKoX MpodeciitHoi BIIIAaHOCTI, Ie TIeJaroru
MPOJIEMOHCTPYBAIH TOTOBHICTh
3aCTOCOBYBAaTU Cy4acHI METOIUKH, LU(POBi
IHCTpYMEHTH U (opMyBaJbHE OILIHIOBAHHS,
MIOTIPY 3HAYHI TPYAHOII — MePEBAHTAKECHHS,
OIOpOKpaTito Ta HHU3bKE MarepiajibHe

3a0e3MeUYeHHS. Bomnouac y  cdepi
PI3HOMAHITHOCTI, M0OpOOYyTy Ta CTIHKOCTI
pe3yabTaTtu MOKa3ann YCBiZIOMJICHHS
menaroraMd = BaXJIHMBOCTI  30€peKeHHS

BJIACHHUX PECYpPCIB 1 PO3BUTOK 1HKIIO3MBHHUX
MiIXOMiB, Xoua W 30epiraeThcs morpeda y
nonatkoBid miaTpumii. Y cdepi uudpooi
IPaMOTHOCTI OUTBIIICTh BHKJIAIauiB OI[IHIIIN
CBOI KOMIIETEHTHOCTI K JOCTAaTHI YU BUCOKI,
aAKTUBHO BUKOPHUCTOBYIOUHU LMS-
m1arhopMu, 1HTEPAKTUBHI IHCTPYMEHTH Ta
[T, 110 HiATBEPIUKYE [IOCTYIIOBY
1M poBizalio OCBITH. Hait0oinpm
IUCKYCIMHOIO  BUSBWJIACS  IHCTUTYIlIHHA
BiJIIAHICTh: BUKJIa/la4i MParHyTh 1HHOBAIIIMH,
MapTHEPCTBA Ta CTPATETIYHOTO PO3BUTKY, aJie
BiJ[3HAYAIOTh ~ CHCTEMHI  MpoOieMu  Ta
HecTady pecypciB. 3arajoM pe3yiabTaTd
MiJKPECIIOIOTh ~ TOTOBHICTh  BUKIIAJadiB
HIATPUMYBATHU BIIPOBAKEHHS MpodeciitHux
KOMIIETEHTHOCTEH Yy HaBYalbHI MpPOrpaMu
MiATOTOBKH MaiOyTHIX y4YUTENiB, BOIHOYAC
HATOJIOIIYIOYM Ha HeoOXimHOCTI OamaHcy
MDK  TPaguIliiHUMH ¥  IHHOBallIHHUMU
MiIX0daMH, OCHJIEHHI
MPaKTUKOOPIEHTOBAHOT Ta  IHKJIIO3UBHOT
CKIIaoBOI ¥  CTBOpEHHI yMOB  JJs
npodeciifHOro Ta 0COOUCTICHOTO TOOPOOYTY
neaaroriB. YKpaiHChKI BHKJIaavl 3/1aTHI HE
JUIIE aganTyBaTHCS 10 HOBUX peawii, a i
aKTUBHO IMyKaTH BHYTPIIIHI Ta 30BHIIIHI
pecypcu JUid TOANBLIOTO MpodeciitHoro
PO3BHUTKY Ta MIATPUMKH OCBITHBOI CUCTEMU
B YMOBaxX KpPU30BHUX BUKJIHUKIB.

3n00yBaui 3BO: Ilpomosumii 3m00yBadiB
BUIIOI  OCBITH  [IOJ0  MOKpAIIEHHS
MIATOTOBKH JJIs1 €()eKTUBHOTO (POPMYBaHHS
npodeciiHuX KOMIIETEHTHOCTEH Yy M'ATH
KIIIOYOBUX cdepax MOisUTBHOCTI BHSBUIN



In the methodological and didactic sphere,
respondents emphasize the need for
masterclasses from practitioners, training
in modern teaching methods, and reducing
theoretical material in favor of practical
preparation. Particular attention is given to
lesson modeling, case analysis, and
applying interactive methods such as
projects, debates, and micro-teaching.

The communication area includes public
speaking training, role-playing games for
practicing interaction with parents and
students, developing soft skills, particularly
active listening and nonviolent
communication, as well as group work and
team activities.

In the area of digital and media literacy,
students propose creating digital content
(podcasts, videos), mastering educational
platforms  (Canva,  Moodle,  etc.),
conducting digital safety training, and
integrating EdTech and media literacy into
the learning process.

The  psychological-pedagogical area
includes training in emotional intelligence
and self-regulation, preparation for work in
an inclusive environment, deepening
psychological-pedagogical knowledge, and
developing reflection and self-knowledge.

In the value-motivational and upbringing
sphere, respondents emphasize engagement
in volunteer and upbringing projects,
formation of values and professional ethics,
creating a motivating environment, as well
as mentorship and demonstrating examples
of positive professional identity.

The organizational-managerial sphere
includes training in time management and
planning,  development of leadership
qualities, modeling educational
management projects, and using digital
tools for organizing the educational
process.

The innovative and research area covers
the implementation of STEM, STEAM,
gamification, flipped classroom,
development of research activities and
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IIUPOKUN  CIEKTp  peKOMEHAAIii, 1110
OXOIUTIOIOTH BICIM KJIFOUOBUX HAIPSIMIB.

Y w™meroamuHniii Ta augakTH4Hii cdepi
PECTIOHICHTH HaTOJIONTYIOTh Ha
HEOOX1THOCTI TPOBENEHHS Maticmep-Kiacie
8i0  NPAKMUKIB, MPEHYBAHHA  CYHUACHUX
MemoouK BUKIAOAHHSA, 3MEHUWEHHS 00csA2y
MeopemuyHo20 mamepiary HA KOPUCMb
npakmuynoi niocomoseku. OcoOIUBy yBary
MPUAUICHO MOOEN08AHHIO VPOKIB, Kelic-
aHanizy Ta 3aCTOCYBAHHIO IHMEpPaKmueHUX
Memooi8, MaKux K NPOEKmMu, oebamu ma
MIKPOBUKNAOAHHSL.

KomyHikaTuBHMii HampsMm  mnependadae
MpeHineu 3 NYyONYHUX BUCMYNIG, POJbOSI
iepu  Ons  BIONPAYlOB8aHHsA  63AEMOOII 3
bamvkamu ma yuHamu, po3BUTOK soft skills,
30KpemMa  AKMUBHO20  CIVXAHHA — ma
HEHACUTbHUYbKOI KOMYHIKayii, a TaKOX
pobomy 6 epynax ma KOMAHOH) OisIbHICMb.

VY cdepi nmppoBoi Ta MeaiarpaMOTHOCTI
3mo0yBadi MPOTIOHYIOTh CMBOpEeHHs
yughposozo konmenmy (nookacmu, 8ioeo),
oceoennsi  oceimuix naamgpopm (Canva,
Moodle mowo), nposedenns mpenincie 3
yughposoi beznexu Ta inmeepayito EdTech i
MediazpamomHuicmy y HAGHAIbHUL Npoyec.

IIcuxoJioro-negaroriynmii HaIpsam
BKJIIOYAE MPeHiHeU 3 eMOYIUHO20 THMeNeKmy
ma camope2ynayii, nio2comosxky 0o pooomu 8
IHKNI0O3UBHOMY — cepedosuwi, No2nubIenHs
NCUXON020-Ne0A202IYHUX 3HAHb 1 PO3GUMOK
pegnexcii ma camonizHaHHs.

VY uinHicHO-MoTHBAaNiliHIii Ta BUXOBHIi
chepl pECMOHIEHTH HAroJONIyIOTh Ha
3any4enHi 00 BOJIOHMEPCLKUX 1 BUXOGHUX
npoekmis,  ¢opmyeanni  yinHocmeu i
npogeciiinoi emuKiu, CMBOpEeHHI
MOmugyruo2o  cepedoguuia, a  TaKOK
HACMagHUYmei ma O0eMOHCMPYBAHHI
npuxnadis NO3UMUBHOT npogeciiinoi
ioenmuyHocmi.

OpranizaniiiHo-ynpasJ/iiHCbKa chepa
nependavae HagYanHs MauM-MeHeONCMEHMY
ma NIAHY8AHHIO, PO3BUMOK  NI0epPCbKUX
sAKocmeu,  MOOEN08AHHA — YNPABHIHCLKUX
OCBIMHIX  NPOEKMIE Ta  BUKOPUCAHHA
yugposux iHcmpymenmie 0as opeauizayii
0CBIMHBLO20 Npoyecy.

InHoBaniiiHMi Ta JOCTITHUIBLKHI HANPSIM
oxornoe BrpoBamkeHHss STEM, STEAM,



analytics, participation in international
educational initiatives, and project and
experimental work.

Among wuniversal competencies, soft
skills, and self-education, students
highlight reflection, self-learning, self-

development, supporting students through
mentorship,  collaboration  with  all
participants in the educational process, and
partnership and ethical interaction.

Finally, at the level of systemic changes,
respondents emphasize the need for
updating educational content, reducing
bureaucracy and reporting  volume,
increasing teachers' salaries, providing
educational institutions with qualified
personnel, and ensuring  quality
organization of pedagogical practices.

These proposals demonstrate students'
comprehensive vision of the need for
balanced development of both subject-
specific and universal competencies,
combining theoretical preparation with
practical experience, as well as the
importance of creating a supportive and
innovative  educational  environment.
Particularly indicative is the emphasis on
practice-orientation, digitalization, and
development of soft skills, which reflects
future teachers' understanding of modern
education requirements and readiness for
professional activity in a dynamic
educational context.

The analysis of higher education students'
proposals for improving the professional
preparation of future teachers revealed a
complex of key areas for improving the
educational process. Specifically, an urgent
need was identified to strengthen the
practice-oriented component of preparation
through the implementation of interactive
teaching methods, training, simulations,
mentorship, etc. Significant attention is
given to developing digital competence,
which includes mastering modern digital
tools, creating multimedia content, and
enhancing media literacy.

In addition, the importance of forming
psychological-pedagogical skills is
emphasized, particularly emotional
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eetmighikayii, nepesepHymoz20 Knacy,
PO36UMOK  OOCNIOHUYbKOI  OisiibHOCMI  ma
AHANIMUKY,  y4acmv Yy  MIJCHAPOOHUX
OCBIMHIX  [HIYIamueax 1 NPOEKMHY ma
eKCnepuMeHmanbHy pobomy.

Cepen yHiBepcaJbHUX KOMIIETEHTHOCTEH,
soft skills Ta camoocBiTH 3100yBaui
BUIULIIOTE  peiexcito,  CaMOHABUAHHS,
CAMOPO38UMOK, — NIOMPUMKY — CMYOeHmis8
yepe3 HACMABHUYMBO, CRIGNPAYI0 3 YCiMa
yuacrukamu 0CBIMHbOCO npoyecy Ta
napmuepcmeo i emuiHy 83aEMOo0iio.

Hapemti, Ha piBHI CHCTEeMHHX 3MiH
PECTIOHJICHTH HaroJIOIyoTh Ha
HEOOXITHOCTI OHOGNeHH 3Micmy ocsimu,
3MeHweHHs  Opokpamii  ma  o6csey
36IimMHOCMI, NiOGUWEHHs 3apoOimHoi niamu
nedazoeam, 3a0e3neyeHHs 0C8iMHIX 3aK1aoie
Kkeanigixosanumu  Kaopamu 1 AKICHOI
opeanizayii nedazociuHux npaxKmux.

L{i mpono3uilii 1eMOHCTPYIOTh KOMIIJIEKCHE
OaueHHs 3100yBayiB MmMOM0 HEOOXITHOCTI
30a77aHCOBAHOTO PO3BUTKY SIK MPEIMETHUX,
TaKk 1 YHIBEpCaJIbHUX KOMIIETEHTHOCTEM,
MOETHAHHS TEOPETUYHOI MiJTOTOBKU 3
IIPAKTUYHUM JOCBIJIOM, @ TAKOK BaXJIMBOCTI
CTBOpEHHS MiATPUMYBATHHOTO Ta
IHHOBAIIIITHOTO ~ OCBITHBOTO  CEpPEIOBHUIIIA.
Oco0nMBO MOKAa30BMM €  aKIEHT Ha
NPaKTUKOOPIEHTOBAHOCTI, HU(pOBizalii Ta
po3Butky soft skills, mo BimoOpaxkae
PO3YMiHHS MaHOYyTHIMHU IearoraMu BAMOT
cydyacHOi OCBITM Ta TOTOBHICTH JIO
npodeciifHOl TisSUTBHOCTI B JTUHAMIYHOMY
OCBITHBOMY KOHTEKCTI.

[TpoBeneHmi aHAITI3 TTPOITO3UITIH 3100yBaviB

BUIIOT  OCBITM  INOJO  TOKpPAIICHHA
npodeciitHoi I1ITOTOBKHU MaiOyTHIX
[earoriB  BUSBUB  KOMIUIEKC —KIJIFOYOBUX
HamnpsMIB ~ yIAOCKOH&JIEHHS  OCBITHBOTO

npouecy. 30KpeMa, BHM3HAUEHO HarajbHy
noTpedy MOCUIIEHHS PAKTUKO-OP1EHTOBAHOI

CKJIaZI0BOT M ATOTOBKH [IIIXOM
BIIPOBA/KCHHS  IHTEPAKTUBHUX  METOMIIB
HaBYaHHS, TPEHIHTIB, CUMYJIALIIH,

MEHTOPCTBA TOIIO. 3HAYHY yBary IpUIiIeHO
PO3BUTKY HH(PPOBOi KOMIETEHTHOCTI, IO
BKITIOYAE OITIaHOBYBaHHSI Cy4aCHUMU
muppoBUMH  THCTPYMEHTAMH, CTBOPCHHS
MYJIBTUMEIIHOTO KOHTCHTY Ta IiABHUILIECHHS
MeJiarpaMOTHOCTI.



intelligence, self-regulation, and effective
communication, which will contribute to
improving interaction with students,
parents, and colleagues. A need was also
identified to strengthen the motivational
and value-based component of preparation
through engaging students in volunteer and
social-pedagogical projects.

The research results indicate the need for
systemic changes in the structure and
content of teacher education, aimed at
optimizing the balance between theoretical
preparation and practical experience, as
well as integrating innovative technologies
and pedagogical approaches. The proposed
recommendations can serve as a basis for
improving educational programs and
enhancing the quality of teacher training,
which corresponds to contemporary
challenges in the educational sphere.

Secondary School Teachers: The analysis
of proposals for improving student
preparation revealed several key areas that
concern the teaching community. The most
frequently mentioned was the need to
strengthen the practical component of
preparation. Respondents noted: «More
practice — less theory», «Pedagogical
practice should last 1 year», «More
practical  classes»,  «Practice-oriented
learning.» Particularly indicative was the
detailed response: «They should not learn
from those who saw school only in
childhood, or read about it in books. They
need practice in educational institutions, in
the last year before graduation, they should
be a teacher's assistant at school.»

The second significant group of proposals
concerns the integration of digital
technologies and modern methods.
Teachers emphasized: «Using modern
methods and digital toolsy, «Training in
working — with  digital  platformsy,
«Implementing training in time
management, developing skills in applying
interactive technologies.»

The third group of proposals is related to the
development of personal and
communication competencies.
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OkpiM 1BOTO, AaKIEHTOBAHO BAXKIHUBICTh
dbopMyBaHHS MICHXOJIOTO-I1€JarOTTYHUX
HAaBUYOK, 30KpeMa EMOIIIHOTr0 I1HTENEeKTY,
camoperynsuii Ta epeKTUBHOI KOMYHIKaLlii,
0 COpUATHME TOKpAIICHHIO B3a€EMOIIl 3
yYHSIMH, OaThKaMu Ta Kojeramu. BusiBieHa
TakoXX MOoTpeda B MOCHUJICHHI MOTHBAIIIHOI
Ta IIHHICHOT CKJIQJIOBOi ITJITOTOBKH Yepe3
3allyuyeHHsl CTYJIEHTIB 10 BOJIOHTEPCHKHX 1
COILIIaJTbHO-TIEAATOT1YHUX TPOEKTIB.

Pesynpratu  mocmipkeHHS CBiTYaTh PO
HEOOX1THICTh CUCTEMHHUX 3MIH Y CTPYKTYpi
Ta 3MICTI IEAArOriyHOl OCBITH, CIPSIMOBAHUX
Ha OTNTHUMI3aIlii0 OaTaHCy MK TEOPETUIHOIO
MiTOTOBKOIO 1 MPaKTUYHUM JOCBIIOM, a
TaKOXX 1HTErPaIlif0 IHHOBAIITHUX TEXHOIOT1H
1 TeAaroriyHUX MiAXOAIB. 3ampoONOHOBaHI
peKOMeHaIii MOXYTh CIYTyBaTH OCHOBOIO
JUTsT BIOCKOHANIGHHS OCBITHIX MIporpam i
T IBUAIICHHS SIKOCTI MIITOTOBKHU
MEeIaroriyHuX  KajpiB, II0  BIANOBiAae
Cy4aCHUM BHUKJIMKaM OCBITHBOI ChepH.

Buwuteni 33CO: AHnani3 mpomo3uiliii momuo
MOKpAIEHHS MATOTOBKU 3400yBauiB OCBITH
BUSIBHB JICKIJIbKa KJIFOYOBHX HAIPSMIB, SKi

TypOyIOTh MeIaroriyHy CHUIBHOTY.
Hafiwacrime 3ragyBamacs morpeda B
[MOCWJIEHH] MIPAKTUYHOL CKJIaJIOBO1
MiATOTOBKU.  PecnoHnmeHTH — 3a3Havaiu:

«binvwe npakmuku — MmeHwe meopiiy,
«lleoacociuna npaxmuxa mae mpusamu 1
pik», «binvwe npakmuunux — 3aHAMbBY,
«IIpakmuko-opienmosane HABYAHHA).
Oco0nMBO TOKa30BOIO CTajla PO3TOpPHYTa
BIJIMOBIb: «BoHu He nosumHi euumucs y
MUX, XMOo WKOIy 6auue minbKu 8 OUMUHCNEI,
abo uumae npo nei 6 knusickax. v nompiona
NPAKMUKa 8 3aKaaoax oceimu, OCMAaHHIU piK

nepeo BUNYCKOM mpebda nobymu
acucmenmom e4umens 8 WKOiy.

Jpyra  3Hauyma rpymna  [pOMO3HLIN
CTOCYEThCS iHTerparnii UG poBHUX

TEXHOJIOT1IM Ta cyyacHMX MeToauk. Buureni
HiAKpecIoBalu: «Buxopucmanns cyuacHux

MemoouK I yu@pposux iHCMpYyMeHmisy,
«Haguannss ~ pobomi 3 yugposumu
niamgopmamuy, «Bnposaodcenns
MpeHincie 3 MaimM-mMeHe0HCMeHmy,
DPO38UMOK VMIiHb 3acmocosysamu

IHMepaKmueHi MexHoN02iiy.



Respondents noted the need for «training in
emotional intelligence», «courses in
inclusion  and  conflict  mediationy,
«teaching techniques of self-reflection and
self-analysis.»

The fourth group concerns systemic
changes in the organization of teacher
preparation. Teachers proposed «salary
increases», «improving material and
technical base», «reducing bureaucratic
workload.» Particularly sharp was the
response: «In my opinion, there should be a
'professional suitability' test at admission,
because there are too many people in
schools who are not interested in children.»

The fifth group of proposals emphasized the
importance of the motivational component.
Respondents noted: «Better motivate both
Students and teachersy, «Raise the prestige
of education in the statey, «Decent salary.»
Characteristic was the response: «The
recipe has been known for a long time: high
teacher salary, competitiveness, high
requirements for teachers, and then the
teacher will figure out how to act.»

The overall picture indicates a high level of
professional consciousness among
Ukrainian teachers, their readiness for
innovative development, and a constructive
position regarding improving the teacher
education system. At the same time,
systemic challenges are evident, related to
material support, professional prestige, and
the need to balance theoretical and practical
preparation of future teachers. The results
emphasize  the importance of a
comprehensive approach to reforming
teacher education, taking into account both
teachers' professional needs and the socio-
economic conditions of their activities.

CONCLUSIONS

The large-scale study, encompassing 1,181
participants from various levels of
Ukraine's educational system, reveals
cardinal transformational processes in the
professional consciousness and competency
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Tpers rpyma nOpomo3uuii TOB'A3aHa 3

PO3BUTKOM 0COOUCTICHUX Ta
KOMYHIKaTHBHHX KOMITETEHTHOCTEH.
Pecrionnentn  3a3Havamu  noTpedy B
«MpeHiHeax 3 eMOYiuHO20 IHMeNeKmyy,
«Kypcax 3 iHKWO3i  ma  mediayii
KOH@IKMigY, «HABYAHHI MexHIiKam

camopeghnexcii ma camoananizyy.

YerBepra rpymna CTOCY€eThCsI CHCTEMHHUX 3MiH
B OpraHi3ailii maroToBKy nexaroris. Buureni

MIPOTIOHYBANIN  «NIOBUWYEHHS  3aPNIAMUY,
«NOKpaujeHHs mamepianbHO-MexHiuHol
bazu»,  «3MeHuwleHHs  OIOPOKPAMUYHO20

Hasanmasicents». OcoOIMBO TOCTPOIO CTaja
BINOBIAb: «Ha Mmoo oymKy, npu ecmyni mae
oymu mecm Ha «npoghnpucoonicmvy, 00
Oysrce 6a2amo cmano 8 WKoui a10oel, AKUM
Oimu He Yikasiy.

[T'sTa rpynma mnpomo3uiiil miAKpecitoBaa
BOXUIMBICTP ~ MOTHBAIIHHOI  CKJIAJOBOI.
Pecnionnentu 3a3Havalu: «Kpawe
mMomueyeamu sk 3000y8ayie oceimu, max i
suuUmenisy, «ITionsmu NPEeCMUdICHICMb
ocgimu 6 oOepacasiy, «liona 3apniamay.
XapakTepHOIO cTana BiINOBiAb: «Peyenm
8i0OMULl OABHO: BUCOKA 3apniama 64umens,
KOHKYDeHMHICMb, — BUCOKI  8UMO2U 00
neoazoea, a 0ani nedazoe po3dbepemuvcs, K
oismuy.

3arasbHa KapTUHA CBIMYUTH PO BUCOKHMA
piBeHb npodeciitHoi CBIJIOMOCTI
YKpalHChKUX BUMTENIB, IXHIO TOTOBHICTh O
IHHOBAI[IITHOTO PO3BUTKY Ta KOHCTPYKTHUBHY
MO3HIII0 MIOAO0 BIOCKOHAJICHHS CHCTEMH
[eIaroriyHoil OCBITH. Bonnouac
OYCBHIHNMH € CUCTEMHI BUKJIUKY, ITOB'I3aH1
3 MarepiaJbHUM 3a0€3MeUeHHSM, TPECTIKEM
npodecii Ta HeoOXimHICTIO 30aTaHCyBaHHS
TEOPETUYHOI 1 TMPAKTUYHOI MiATOTOBKU
MaiOyTHIX TI€/1aroriB. Pesynbrartu
MiJKPECTIOITh BaXJIUBICTh KOMIUIEKCHOTO
niaxony Ao pedopMyBaHHS MEAAroriqyHoi
OCBITH 3 YypaxyBaHHIM SK THpodeciitHux
notped ydWTeniB, TaK 1  COLIaJbHO-
€KOHOMIYHUX YMOB iXHBOT A1STHHOCTI.

BUCHOBKUA

[IpoBenene MacmTaGHE AOCHIIPKEHHS, IO
oxonwio 1181 yuacHuka 3 pi3HUX pPiBHIB
OCBITHBOI ~CHUCTEMH  YKpaiHU, BUSBIISIE
KapAuHaJIbHI TpaHchOpMaIiiiHI TpoOIecH y
npodeciituiii CBIJIOMOCTI Ta



structure of domestic educators. The
multidimensional sample, which included

860 pedagogical workers (151 HEI
lecturers and 709 secondary school
teachers) and 321 higher education
students, provided a unique opportunity to
investigate intergenerational and
interinstitutional ~ differences in  the
professional ~ development  of  the

educational community.

The demographic profile of respondents
reflects deep structural characteristics of the
teaching profession in Ukraine, which have
far-reaching consequences for the future of
the educational system. The critical
predominance of women (88.4% among
teachers, 65.6% among lecturers) and the
concentration of educators aged 46-60
creates a phenomenon of «demographic
funnel», where 65.6% of lecturers and
61.8% of teachers have over 20 years of
experience, while youth are virtually absent
from the profession. This trend indicates not
simply staff aging, but a critical disruption
of professional continuity, threatening the
system's innovative potential and its
capacity for self-regeneration.

The  geographical  distribution  of
respondents demonstrates high
representativeness for Ukraine, covering
various regions of the country — from
western oblasts (Ternopil, Vinnytsia)
through central (Kirovohrad, Cherkasy) to
eastern and southern regions (Zaporizhzhia,
Dnipropetrovsk).  Such  geographical
diversity ensures the validity of results for
different sociocultural and economic
contexts, allowing extrapolation of
conclusions to the national level with a high
degree of reliability.

The analysis of professional commitment
reveals a paradoxical dichotomy in
contemporary pedagogical consciousness.
Formally high self-assessment indicators
(96.1% of teachers and 97.4% of lecturers
rated their competencies as sufficient or
high) mask a deep existential crisis of the
profession.  Qualitative  analysis  of
responses  reveals that  professional
commitment is transforming from internal
motivation into forced loyalty, sustained
only by the inertia of professional identity.
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KOMITETEHTHICHIN CTPYKTYypi BITUM3HSIHHUX
nemaroriB.  bararopumipHa BuOipka, 10
BKItoyasia 860 memaroriyHuX MpalliBHUKIB
(151 Buxnanau 3BO ta 709 Buutenis 33CO)

ta 321 3g00yBaua  BUINOI  OCBITH,
3abe3neunsa YHIKaJbHY MOYKJIMBICTb
IOCIIIUTH MDKreHepaliiai Ta
MDKIHCTUTYIIHHI BIJIMIHHOCTI y
npodeciiiHoMy  pO3BUTKY  OCBITSHCBHKOI
CIIUJTBHOTH.

Hemorpadiunuii  npodiab PECHOHICHTIB
BiZjoOpaxae THOMHHI CTPYKTYpHI

XapaKTEepUCTUKU TMeAaroriyHoi mpodecii B
VYkpaiHi, SIKi MalOTh MaJCKOCSIKHI HACIIIKH
Juis  MailOyTHBOTO  OCBITHBOI ~ CHCTEMH.
Kpurnyne mnepeBaxanHs kiHOK (88,4%
cepel BUUTeNiB, 65,6% cepen BUKIagayiB) Ta
KOHIIEHTpAIlisl TieqaroriB BikoM 46-60 pokxiB
CTBOPIOE dbenomeH «aemorpadigHoi
BOPOHKI», KoM 65,6% BuKiIanadiB Ta 61,8%
BUMTEJIIB MaloTh MoHaja 20 poKiB CTaxy, a
MOJIOJb IPAKTUYHO B1ICYTHA y nipodecii. s
TEH/ICHILIS CBIAYUTH HE MPOCTO MPO KaJPOBE
CTapiHHS, a TPO KPHUTUYHE MOPYUICHHS
npodeciiiHoi HACTyMHOCTI, IO 3arpoxye
IHHOBAIIHHOMY IOTCHINAly CHCTEMH Ta ii
3MaTHOCTI 10 caMOperexHepartii.

[eorpadiuauii  po3momin  PECHOHICHTIB
JIEMOHCTPY€ BHCOKY pENpe3eHTaTUBHICTb
JUIsl YKpaiHu, OXOIUIIOIOYM PI3HI pPErioHH
KpaiHu -  Big  3axigHux  oOmacrteit
(TepHnoninbebka, Binnauupka) yepes
uentpansHi (KipoBorpanceka, Yepkacbka)
0 CXITHMX Ta MIBICHHUX PETIOHIB
(3amopi3bka, JlHimpomerpoBcbka). Taka
reorpadiuHa Ppi3HOMAHITHICTH 3abe3rnedye
BaJiHICTb  pe3yNbTaTiB AN PI3HHUX
COLIIOKYJIBTYPHHUX Ta EKOHOMIYHUX
KOHTEKCTIB, J03BOJISIIOYM EKCTParoJloBaTH
BHCHOBKH Ha 3arajbHOHAIIOHAJIbHUN P1BEHb
3 BUCOKHMM CTYII€HEM JIOCTOBIpPHOCTI.

Amnauni3 npodeciitHOi BiITaHOCTI PO3KPUBAE
napajoKCaibHy  JUXOTOMIKO  Cy4acHOI
nenaroriyioi  cigomocti.  DopmanbHO
BHCOKI TOKa3HUKH caMooIinku (96,1%
BunTeniB Ta 97,4% BUKIIamadiB OIIHUIN CBOI
KOMIIETEHTHOCT1 SIK JOCTaTHi a00 BHCOKI)
MAaCKyIOTh TTTHOOKY €K3UCTEHIIIHY KpHU3y
npodecii. SAxicHmii aHam3  BiAMOBiACH
BUSIBIISE, 10 TmpodeciifHa  BiANAHICTDH
TpaHcopMy€eThCs 3 BHYTPIITHBOT MOTHBAITI |
y BHUMYIICHY JIOSUIbHICTh, MiJTPUMYBaHY
Jumie iHepIe npodeciiftHol 11eHTUIHOCTI.



Particularly alarming is the decline in
motivation among education students (only
78.5% demonstrate high indicators),
signaling a crisis of professional calling in
the younger generation.

Systemic  destructors of professional
commitment — low salaries, excessive
bureaucratization, social deprivation of the
profession, and psychological pressure of
wartime — create a negative synergistic
effect that undermines not only individual
motivation but also collective professional
identity. This leads to the formation of a
«survival mode» of functioning for the
pedagogical community, where main
efforts are directed not toward professional
development but toward preserving basic
conditions of activity.

In the sphere of effective teaching, a
phenomenon of «methodological
resilience» is observed — the pedagogical
community's ability to preserve and develop
professional standards even under systemic
crisis conditions. Over 90% of respondents
from all groups demonstrate a high level of
methodological competence, indicating the
preservation of the professional core of
pedagogical activity. Particularly
significant is the mass implementation of
modern  educational technologies —
interactive methods, project-based learning,
formative assessment — indicating the
system's internal capacity for self-
development regardless of  external
conditions.

The results of pedagogical modeling reveal
deeply internalized professional reflexes:
99% of respondents choose adaptive
strategies in complex learning situations,
refusing  formal  approaches.  This
demonstrates ~ the  preservation  of
professional ethics and a student-centered
approach as stable characteristics of
pedagogical culture.

The sphere of diversity, well-being, and
resilience reveals a crisis of professional
self-preservation. Although formal
assessments remain relatively  high,
qualitative analysis reveals widespread
professional burnout and destructive coping
strategies. Paradoxically, educators
demonstrate high inclusive awareness
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OcoOnuMBO  TPUBOXKHHUM €  3HMXKCHHS
MOTHBaIlii cepen 3700yBadiB OCBiTH (JHIIE
78,5% neMOHCTPYIOTb BHUCOKI NOKa3HUKH),
IO CHTHAN3ye Mpo Kpu3y mpodeciitHoro
NOKJIMKAHHS Y MOJIO/IIOTO MOKONiHHS.

CucremHi  nectpykropu  mpodeciiiHol
BIJAHOCTI — HHU3bKa 3apo0iTHa Ijara,
HaJMipHa  OropoKpaTu3aiis,  coliajibHa

nenpuBailiss mpodecii Ta TCUXOJIOTIYHHIMA
THCK BIMCHKOBOTO Yacy — CTBOPIOIOTh
HETaTUBHUN CHUHEPreTUYHUN e(eKT, SKui
MIPUBAE HE JIMIIIE IHIUBITyaTbHY
MOTHBALIO, a ¥ KOJEKTHBHY MpodeciiiHy
1IEHTUYHICTb. Ie MPU3BOAUTH (e}
(GopMyBaHHS  «BHXKHUBAJIBHOTO  PEXUMY»
(YHKIIIOHYBaHHS MEAaroriyHoi CHIJIbHOTH,
KOJIM OCHOBHI 3yCHJLJISI CIIPSIMOBYIOTBHCS HE Ha
npodeciiiHuii PO3BUTOK, a Ha 30€peKCHHS
0a30BHX YMOB AisNTBHOCTI.

Y  cohept  edexTMBHOTO  BHUKIAJaHHS
crocTepiraerbCsi  (pEeHOMEH «MEeTOIUYHOL
PE3UITLEHTHOCTI» — 3aTHOCTI IEAArorigHoi
CHUTBHOTH  30epiraTh  Ta  pO3BHUBATU
npodeciiiHi cTaHgapTH HaBITh B YMOBax
cuctemHoi kpusu. [lonan 90% pecrioHaeHTIB
yCIX Ipyn JEMOHCTPYIOTh BUCOKHUU pIBEHb
METOIMYHOI KOMIIETEHTHOCTI, 110 CBIIYHUTH
npo 30epexxeHHss mpodeciitHoro  sAapa
[eIaroriyHoi ISIIBHOCTI. Oco0muBo
3HAQUyIIUM €  MacOBE  BIIPOBAKCHHS
Cy4acHHUX OCBITHIX TEXHOJIOT1H —
IHTEepAaKTUBHUX  METOIUK,  HPOEKTHOTO
HaBUYaHHsI, (POPMYBAIBHOIO OLIHIOBAHHS, 1110
BKa3ye Ha BHYTPIIIHIO CIPOMOXHICTh
CHUCTEMH JI0 CaMOpO3BUTKY HE3aJIeKHO Bij
30BHILIHIX YMOB.

Pesynpratu memaroriuHoro MojeIIOBaHHS
BHSIBIISIFOTh IMO0KO IHTEpHaJ130BaH1
npodeciitni pedaexcu: 99% pecnoHAEHTIB
00MpalOTh aJaNnTUBHI CTpaTerii y CKIaJIHUX
HABYAIILHUX CUTYallifX, BIAMOBIISIOUUCH BiJl
dopmanbaux miaxoxiB. lle cBiguuTH TPO
30epekeHHsT  mpodeciiHOl  eTHKH  Ta
CTYJIEHTOILIEHTPOBAHOTO MiIXOAY SK CTIMKHX
XapaKTEePUCTUK MEJaroriyHoi KyJIbTypH.

Cdepa pizHOMaHITHOCTI, [O00pOoOyTYy Ta
CTIAKOCTI PO3KpHUBAE Kpu3y mpodeciiHoro
camo30epexeHHs. Xo4ya (popManbHi OLIHKH
3aJUIIAIOTHCSA BIJHOCHO BUCOKUMH, SKICHHI
aHaii3 BUABIsAE MaciTabHe mpodeciiine
BUTOPAaHHA Ta  JCCTPYKTHBHI  KOIIIHT-
crparerii. IlapamokcanpHO, IO TMEIArorx
JEMOHCTPYIOTh BHUCOKY IHKITIO3UBHY



regarding students with special needs but
prove incapable of ensuring their own
psychological well-being. This indicates an
imbalance between professional demands
and support resources, which may lead to
mass staff outflow.

The most revolutionary changes are
observed in the sphere of digital literacy,
where over 80% of respondents
demonstrate high digital competence. This
phenomenon of «digital acceleration»
reflects not simply technological adaptation
but a fundamental transformation of
pedagogical thinking. Mass implementation
of artificial intelligence, virtual
technologies, and adaptive platforms
indicates the formation of a new generation
of «digital educators» capable of integrating
technologies at the level of professional
partnership.

Particularly indicative is the fact that
education students surpass experienced
educators in digital competence, creating an
inversion of traditional roles of «teacher»
and «student» and requiring a rethinking of
the structure of professional authority.

The sphere of institutional commitment
reveals the most contradictory trends. Low
support indicators (60.9% full support)
reflect not so much professional apathy as a
critical rethinking of the relationship
between individual professional autonomy
and institutional demands. This trend may
signal the formation of a new model of
professionalism oriented toward horizontal
connections and professional communities
rather than vertical institutional loyalty.

Intergroup  differences  reveal  the
evolutionary dynamics of professional
consciousness. Education students
demonstrate  «digital  nativity»  and

innovative openness but are characterized
by lower professional commitment and
institutional loyalty. HEI lecturers occupy
the position of «professional mediatorsy,
balancing  between  traditional and
innovative approaches. Secondary school
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CBIIOMICTh 100 3400yBadiB OCBITH 3
0COOJIMBHMH TIOTPeOaMH, ajie BUSBISIOTHCS
HECIIPOMO)KHUMH ~ 3a0€3MCYUTH  BIIACHE
nicuxoJioriyae Onaromonyyvus. Ile Bka3ye Ha
nucbananc M npodeciiiHuMu BUMOTraMu Ta
pecypcamMu MiATPUMKH, IO MOXKE IMPU3BECTH
JI0O MacoOBOTO BIJITOKY KaJpiB.

Haiioimpm PEBOITIONIHHI 3MiHH
criocTepiraroTbcsi  y  cdepi  uudpooi
rpamMoTHOCTI, e moHan 80% pecnoHIeHTIB
JIEMOHCTPYIOTh BUCOKY UppoBy
KomneTeHTHICcTh. Lleit penomen «umdpposoi
akcenepamii»  BigoOpaxxae HE  MPOCTO
TEXHOJIOTTYHY aJianrario, a
byHIaMeHTaNbHY TpaHcopmarliro
MearoriYHoro MUCJICHHS. Macose
BIIPOBQ/DKEHHA  IITyYHOTO  1HTEJIEKTY,
BIpTyaJIbHUX TEXHOJIOTIH Ta aJanTHBHUX
w1arGopM CBIAUUTE PO GOpMyBaHHS HOBOI
reHeparii «u@poBUX TEIAroTiBy, 3MaTHHX
IHTErpyBaTu TEXHOIOT1{ Ha piBHI
npogeciifHoro mapTHEpCTBa.

Oco0OnMBO TOKA30BUM € TOM (akT, 110
3100yBadi OCBITH MIEPEBEPIIYIOTh
JMOCBIUYEHUX  memaroriB  y  1udpoBsii
KOMIIETEHTHOCTI, III0 CTBOPIOE 1HBEPCIIO
TPAIUIIHUX POJICH «BUMTEIS» Ta «YIHSD» 1
norpedye  MEPEOCMHCIEHHS  CTPYKTypHU
npodeciifHOro aBTOpPUTETY.

Cdepa iHCTUTYHIMHOT BIITAHOCTI BHUSBIISE
HalOIbII cynepeunuBi TeHAeHIil. Huzbki
nokazHuku miarpumka  (60,9%  moBHOI
OIATPUMKH) BigOoOpakaloTh HE  CTUIBKH
npodeciiiHy amariio, CKUIbKA KPUTHYHE
MEPEOCMUCIICHHS BITHOCHH MiX
IHAMBITya TbHOIO MPO(HECIHHOI0 aBTOHOMIEIO
Ta  IHCTUTYUIWHUMH  BUMOTaMH. s
TEHJCHINSI MOXKE  CHTHANI3yBaTH  IPO
dbopmyBaHHS HOBO{ Mozeni
npodecioHanizmy, OpiEHTOBAHOI Ha
TOPU3OHTAJbHI 3B'A3KM Ta mpodeciiiHi
CHUTBHOTH, a HE Ha  BEPTHKAIBbHY
IHCTUTYLIAHY JTOSIBHICTb.

MiXrpynoBi  BiIMIHHOCTI
EBOJTIOIIIHY JTUHAMIKY npodeciiHoi
CBIZIOMOCTI. 3n00yBaui OCBITH
JIEMOHCTPYIOTh «IH(POBY HATAIBHICTH» Ta
IHHOBAIIHY BiJIKpUTICTB, aie
XapaKTEPHU3YIOThCS HIDKYOIO MPOodeciitHOO
BIJITAHICTIO Ta THCTHTYIIHOO JIOSUTBHICTIO.
Buxnamayi 3BO  3aiiMaroTe  OO3UIIIO
«mpodeciiHuX MemiatopiB», OaraHCyIOUH
MDK TpaAWI[iiHUMU Ta 1HHOBallIHHUMH

BUABIIAOTH



teachers exhibit the highest professional
resilience but require support in digital
transformation.

The results of pedagogical situation
modeling reveal the phenomenon of
«ethical resilience» — the ability to preserve
humanistic values and professional ethics
even under systemic stress conditions. Over
80% of respondents choose dialogical and
educational strategies in conflict situations,
demonstrating deep internalization of
professional values.

Critical analysis of proposals for system
improvement  reveals a systemic
dichotomy: on one hand, a demand for
practice-orientation and innovation; on the
other, a need for stability and support. This
reflects the transitional state of the system,
when old mechanisms of functioning are
losing effectiveness and new ones have not
yet fully formed.

Attitudes toward including professional

competencies in educational programs
reveal selective support: highest for
technological and methodological

competencies, lowest for value-based and
institutional ones. This may indicate the
pragmatization of professional
consciousness and focus on instrumental
aspects of activity.

The overall conclusion of the study
indicates that the Ukrainian pedagogical
system is in a state of deep transformation,
characterized by simultaneous preservation
of the professional core and radical change
of  peripheral  characteristics.  Key
determinants of future development will be
the system's ability to integrate digital
innovations with humanistic values, resolve
the crisis of professional motivation, and
create new mechanisms of professional
support and development.

The strategic implications of the study
require a transition from symptomatic
reform to systemic transformation,
including cardinal improvement of the
social status of the teaching profession,
creation of innovative models of
professional development, and formation of
a new ecosystem of pedagogical support
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Buureni 33CO  BUABIAIOTH
HaliBully npodeciiiHy  CTIHKICTb, —ale
noTpebyoTh  MATPUMKHA y  HUQPPOBI
TpaHcopmariii.

M IXOOaMU.

Pesynbratn MoOnenIOBaHHS —MeJaroriyHux
CUTYyaliil pO3KPUBAIOTH (PEHOMEH «ETHYHOL
PE3UTLEHTHOCTI» — 3MaTHOCTI 30epiratu
TYMaHICTUYHI IIHHOCTI Ta mpodeciiiny
€TUKY HaBITh B YMOBaxX CHUCTEMHOIO CTpECY.
[MTomam 80% pecmoHACHTIB OOHPAIOTh
TiajoriyHi Ta  BUXOBHI  cTparerii y
KOH(TIKTHUX CHUTYAIlisiX, IO CBIAYUTH TIPO

mOOKy — iHTepHamizamilo  mpodeciitHux
IIHHOCTEM.

Kputnunuii  anamiz mpomo3umii  moao
BIOCKOHAQJICHHS CHCTEMH BUSBIISIE CUCTCMHY
TUXOTOMIIO: 3 OJHOrO OOKy, 3amuT Ha
[IPAKTUKOOPIEHTOBAHICT, Ta 1HHOBaLii, 3
iHIoro — moTpedy y cTaliIbHOCTI Ta
migTpumiti. [le BimoOpakae mepexigauii cran
CHCTEMH, KO cTapi MeXaHI3MHU

(GyHKIIOHYBaHHS BTPadaloTh €()EeKTUBHICTB,
a HOBI I1Ie HEe C(POPMYBAJIHCS OCTATOYHO.

CraBieHHsI [0 BKJIIOUEHHS NpodeciiHuX
KOMIIETEHTHOCTEd B OCBITHI IpOrpamu
BUSIBIISIE CEJICKTUBHY MIATPUMKY: HAWBHINA
IS TEXHOJNOTIYHUX Ta  METOOUYHHUX
KOMIICTCHTHOCTSH, HaWHmXK4Ya — I
[iHHICHUX Ta iHCcTUTyUidHuX. Lle Moxke
CBIIUMTH TIPO TMparmMaru3aito mnpodeciinoi
CBIIOMOCTI Ta 30CepemKeHHS Ha
IHCTPYMEHTAIBHUX aCTEKTaX JiSUTBHOCTI.

3araibHUIl BHCHOBOK JOCTIIPKEHHS BKa3ye
Ha Te, 0 yKpaiHChKa MeJaroriyHa cucremMa
nepeOyBae y cTaHi mMuOokoi Tpanchopmarii,

XapaKTeprU30BaHO1 OJHOYaCHUM
30epekeHHsIM  mpodeciiiHOro  sapa  Ta
pamuKaibHOIO  3MiHOIWO  mepudepiitHux
XapaKTEePHCTHUK. KitouoBumu

JeTepMIHAaHTaMU MaHOyTHBOTO  PO3BUTKY
CTaHyTh 3/aTHICTh CUCTEMH JO IHTerparii
IUQPPOBUX I1HHOBAIIM 3 TyMaHICTHYHHUMH
IIHHOCTSAMH, BUPIIIIEHHS KPU3U TipodeciitHol
MOTHBAIIIl Ta CTBOPEHHS HOBUX MEXaHi3MiB
podeCifHOT MIATPUMKH 1 PO3BUTKY.

Crpareriusi IMIDTIKAIT OCHIJDKEHHS
BUMAraroTh IepeXoay BiJl CHMITOMATUIHOTO
pedopMyBaHHS 10 CHUCTEMHOI
TpaHnchopmariii, Mo BKIIOYAE KapAuHAIbHE
T IBUTIICHHS COIIIaJILHOTO cTaTrycy
MearoriaHol npodecii, CTBOPCHHS
iHHOBaWIHUX ~ Moxenedl  mpodeciitHoro



adequate to the challenges of the 21st PO3BUTKY Ta (OpMYyBaHHS HOBO €KOCHCTEMHU
century. nearoriYHol MIATPUMKH, aJIeKBaTHOI1
BuKiIMKaM XXI cTomirTrs.

&9



REFERENCES

1. Hayionanvna cmpameczis iz cmeopenns 6e3oap ‘€prozo npocmopy 6 Ykpaini na nepioo
00 2030 poky. (6. n.). https://zakon.rada.gov.ua/laws/show/366-2021-p#n10

2. IIpo  oceimy. (1). O@iyivnuti  eebnopman  napnamenmy  Yxpainu.
https://zakon.rada.gov.ua/laws/show/2145-19#Text

3. IIpo noemny 3acanvhy cepeownio oceimy. (6. a.). OdiuiiiHuil BeOnopran napiamMeHTy
Vkpainu. https://zakon.rada.gov.ua/laws/show/463-20#Text
4. Ipogheciiinuii cmanoapm «Buumensv 3axnady sacanvhoi cepeonvoi ocgimuy. (0. 1.).

https://docs.google.com/viewer?docex=1&amp:url=https://register.nqa.gov.ua/uploads/0/646-
ilovepdf merged.pdf

5. Ilpoekm cmanoapmy euwoi oceéimu 3i cneyianvnocmi (014 cepedns oceima (3a
npeoMemHUMU ChneyiantbHocmamu) Ha nepuiomy (baxanaspcvokomy) pieni euwjoi oceimu. (6. 1.).
https://docs.google.com/document/d/1cwLI1J}-WpgoHkSo--
f5XKiYJfebLsRx/edit?usp=sharing&amp:ouid=105233939541067420348&amp;rtpof=true&amp;s
d=true

6. IIpo cxsanenns Cmpamezii poseumky euwjoi oceimu 6 Yxpaini na 2022-2032 poxu. (6.
). https://mon.gov.ua/osvita-2/vishcha-osvita-ta-osvita-doroslikh/strategiya-rozvitku-vishchoi-
osviti-v-ukraini-na-2022-2032-roki

7. Ilpo Lini cmanoco pozeumky Ykpainu na nepioo oo 2030 poxy. (6. 1.).
https://zakon.rada.gov.ua/laws/show/722/2019#Text

8. IIpo opaanizayiro oceimnvbozo npoyecy 6 beposincbromy depicasHomy neoa2o2iuHomy
yHigepcumemi. (6. m.).  https://bdpu.org.ua/wp-content/uploads/2025/05/pro-organizacziyu-
osvitnogo-proczesu-v-berdyanskomu-derzhavnomu-pedagogichnomu-universyteti-2025-
posylannya-na-publichnu-informacziyu.pdf

0. European  Skills, Competences, Qualifications and Occupations. (6. 1.).
https://www.skillsforemployment.org/sites/default/files/2024-01/edmspl_212824.pdf

90


https://zakon.rada.gov.ua/laws/show/366-2021-%D1%80#n10
https://zakon.rada.gov.ua/laws/show/2145-19#Text
https://zakon.rada.gov.ua/laws/show/463-20#Text
https://docs.google.com/viewer?docex=1&amp;url=https://register.nqa.gov.ua/uploads/0/646-ilovepdf_merged.pdf
https://docs.google.com/viewer?docex=1&amp;url=https://register.nqa.gov.ua/uploads/0/646-ilovepdf_merged.pdf
https://docs.google.com/document/d/1cwLlIJj-WpqoHkSo--f5XKiYJfebLsRx/edit?usp=sharing&amp;ouid=105233939541067420348&amp;rtpof=true&amp;sd=true
https://docs.google.com/document/d/1cwLlIJj-WpqoHkSo--f5XKiYJfebLsRx/edit?usp=sharing&amp;ouid=105233939541067420348&amp;rtpof=true&amp;sd=true
https://docs.google.com/document/d/1cwLlIJj-WpqoHkSo--f5XKiYJfebLsRx/edit?usp=sharing&amp;ouid=105233939541067420348&amp;rtpof=true&amp;sd=true
https://mon.gov.ua/osvita-2/vishcha-osvita-ta-osvita-doroslikh/strategiya-rozvitku-vishchoi-osviti-v-ukraini-na-2022-2032-roki
https://mon.gov.ua/osvita-2/vishcha-osvita-ta-osvita-doroslikh/strategiya-rozvitku-vishchoi-osviti-v-ukraini-na-2022-2032-roki
https://zakon.rada.gov.ua/laws/show/722/2019#Text
https://bdpu.org.ua/wp-content/uploads/2025/05/pro-organizacziyu-osvitnogo-proczesu-v-berdyanskomu-derzhavnomu-pedagogichnomu-universyteti-2025-posylannya-na-publichnu-informacziyu.pdf
https://bdpu.org.ua/wp-content/uploads/2025/05/pro-organizacziyu-osvitnogo-proczesu-v-berdyanskomu-derzhavnomu-pedagogichnomu-universyteti-2025-posylannya-na-publichnu-informacziyu.pdf
https://bdpu.org.ua/wp-content/uploads/2025/05/pro-organizacziyu-osvitnogo-proczesu-v-berdyanskomu-derzhavnomu-pedagogichnomu-universyteti-2025-posylannya-na-publichnu-informacziyu.pdf
https://www.skillsforemployment.org/sites/default/files/2024-01/edmsp1_212824.pdf

APPENDIX / IOJIATKHA

Appendix 1/ lonatok 1

SELF-ASSESSMENT TEMPLATE FOR THE LEVEL OF PROFESSIONAL
COMPETENCY DEVELOPMENT AMONG HEI LECTURERS / SECONDARY SCHOOL
TEACHERS
IABJOH CAMOOIIIHKH PIBHSI COOPMOBAHOCTI ITPO®ECIMHUX
KOMIETEHTHOCTEM Y BUKJIAJAYIB 3BO / BUMTEJIIB 33CO

Faculty/Secondary Teacher Survey on Professional Competency Development Levels -
OnuTyBaHHS BUKJIAJa4yiB / BUMTENIB IOAO PiBHS C(HOPMOBAHOCTI NPOPECIHHUX KOMIIETEHTHOCTEH

Dear Colleagues!

As part of the international project Erasmus+ KA2 «Introducing Leading European
Competences into Teacher Training Standard to Ensure Ukraine's Resilience», we are conducting an
anonymous survey.

The aim is to assess the level of professional competency development in five key areas of
educators' activities. We seek to identify strengths and areas for development in preparing
professionals who are capable of operating under challenging and changing conditions, contributing
to Ukraine's educational, social, and national resilience. The survey is completely confidential, and
no information will be used to identify respondents — only in aggregated form. Your contribution will
help create more effective management strategies for developing key competencies in teacher
education: subject-specific, inclusive, psychological, informational, and digital competencies in the
context of strengthening educational and national resilience. Thank you sincerely for your time and
candor!

Estimated completion time: up to 10 minutes.

The general Framework of Educators' Professional Competencies can be accessed via the
following link:
https://drive.google.com/file/d/1Mf 7UTwixFoFYicQF6pvTDenNoCO7j5H/view?usp=sharing

[ITaHOBHI Koneru!

B pamkax wmixHapoaHoro mpoekty FErasmust+ KA2 «Introducing Leading European
Competences into Teacher Training Standard to Ensure Ukraine's Resilience» (BmpoBamkeHHs
MPOBIIHUX €BPOMNEHCHKUX KOMIIETEHTHOCTEHW y CTaHIAPT IMiJTOTOBKM BUYHMTENS Ui 3a0€3MECUCHHS
CTIAKOCTI YKpaiHu) MU TTPOBOAMMO aHOHIMHE ONUTYBaHHS.

Memoto € eusnauenns pieHa cpopmosanocmi npoghecitinux KomnemeHmuocmeu y n’samu
K0408ux cghepax OisnvHocmi nedazocis. BusenenmHs culbHux cmopin ma 30H OJisl PO36UMKY 6
niocomosyi gaxieyis, AKi 30amui OiAMuU 8 YMOBAX BUKIUKIG [ 3MIH, CNPUAMU OCGIMHIU, COYIANbHIU ma
HayioHanvHit cmitiikocmi Ykpainu. OnumyeanHs € NOBHICMIO KOHQIOeHYIHUM, I HCOOHA THhopmayis
He 0yde @uKopucmogyeamucs 0/ i0eHmu@ikayii pecnoHOeHmia, iuule 8 Y3a2albHeHOM) SUIAOL.
Baw eHnecox Oonomoowce y cmeopenHi Oinbus egheKmuHux YNPAaNiHCbKUX cmpameii oo
Gopmysannss OOH komnemenmHocmell y neodaco02iuniti 0ceimi: nNpeoMemuux, IHKIIO3UBHUX,
NCUXONO2IYHUX, [HOpMayitinux ma yugposux — y KOHMeEKCMi 3MIYyHeHHS OC8ImHbOI ma
HAYIOHANbHOI CMIUKOCMI.

Hupo oskyemo 3a saw uac i giogepmicmov! Opi€eHTOBHUHN Yac MPOXOMKEeHH 10 10 XBUIHMH.

3 3aranbHOI0 PaMKkoro mpodeciitHuX KOMIETEHTHOCTEH MeNaroriB MoXKHa O3HAHOMUTHCS 32
nokJuKaHHAM: https://drive.google.com/file/d/IMf 7TUTwixFoFYicQF6pvTDenNoCO7i5H/view?us

p=sharing

General Information\3aransHi gaxi

1. Gender\Barmra crars
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e Male\YouoBik
e Female\XXinka
e Prefer not to answer\He 0axkaro BifIoBigaru

2.Age\3a3HauTe cBii BiK

e 20-35
e 36-45
o 46-60
e 60+

3.Work setting\ Micuie po6oTtu
e General Secondary Education Institution\3akia 3arajapHOi CepeHbOT OCBITH
e Higher Education Institution\3akian BUIIoi ocBiTH
e Inmre:

4.Which Ukrainian region is your school/university in?\V skiit o6nacti Ykpainu 3Haxoqutbes Bai
3aKJ1a]l OCBITH?

Vinnytsia / BinHuIpka

Volyn / BonuHchbka

Dnipropetrovsk / JIHirpormeTpoBchka
Donetsk / Jlonerpka

Zhytomyr / YKXuromupcrka
Zakarpattia / 3akapriarcbka
Zaporizhzhia / 3anopi3bka
Ivano-Frankivsk / IBano-®paHkiBcbka
Kyiv / KuiBcbka

Kirovohrad / KipoBorpanaceka
Luhansk / JIyranceka

Lviv / JIBiBCcbKa

Mykolaiv / MukomaiBchka

Odesa / Onecbka

Poltava / IlonTaBchka

Rivne / PiBHeHCBKa

Sumy / Cymcbka

Ternopil / TeprOMiNBCHKA

Kharkiv / XapkiBcbka

Kherson / XepcoHcbka
Khmelnytskyi / XmenpaumbpKa
Cherkasy / Yepkacbka

Chernivtsi / UepHiBerpka

Chernihiv / YepHiriBcbka

5.Teaching experience in secondary education \ JlocBia po6oTH B 3aKiiaji 3araibHOI CepeIHbOT OCBITH
None\BiacyTtHiit

Less than 1 year\llo 1 poky

1-5 years\1-5 pokis

6-10 years\6—10 pokis

11-20 years\11-20 pokis

Over 20 years\[Tonaz 20 poxiB
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6.Years of experience in higher education \/IocBig po6oTu B 3aKiaai BUIIOT OCBITH

None\BiacyTHiit

Less than 1 year\/lo 1 poky
1-5 years\1-5 pokiB

6-10 years\6—10 pokis

11-20 years\11-20 pokiB

Over 20 years\[lonaz 20 pokiB

7.Total teaching and/or academic experience \3aranbHuii mnemaroriuHuii Ta (abo) HayKoOBO-
HIeJarOTiYHUN CTaX

None\BiacyTHiit

Less than 1 year\/lo 1 poky
1-5 years\1-5 pokiB

6-10 years\6—10 pokis

11-20 years\11-20 pokiB

Over 20 years\[lonaz 20 pokiB

Professional Commitment Area \ Cdepa «[Ipodecitina BiiIaHicTb

Evaluate your level of competency development in the Professional Commitment area

(national identity, civic position, pedagogical values, ethics, self-development, etc.):

\ OuiHiTh piBeHb chopmoBaHOCTI y Bac rpymnu xommnerenTHocteil y cdepi npodeciiiHoi

BIIIaHOCTI (HAIllOHAJIbHA 1ACHTUYHICTh, TPOMAJTHCHKA TTO3UITis, TIEAaroriyHl IIHHOCTI, ETUYHICTD,
CaMOpO3BUTOK TOIIO):

1 — Very low level\lly»e HU3bKHUI piBEHBb
2 — Low level\Hu3bkwuii piBeHb

3 — Average level\Cepenniii piBeHb

4 — Adequate level\JlocTarHiii piBeHb

5 — High level\Bucoxwuii piBeHb

Very low level\/ly>xe HU3bKHIA PIBEHB 123456  High level\Bucokuii piBeHb

What difficulties or development needs do you identify in this area? \fIki TpyaHo1i 41 noTpedu BU
BiIUyBaeTe y i cepi?

Teaching scenario: A student expresses disrespectful comments about Ukraine's national symbols
during a lesson/class. How would you react? \ [lenaroriuna cutyarisi: 3100yBa4 OCBITH ITi/1 9aC YPOKY
/ Ha Tapi 3HEBAYKIMBO BUCJIOBIIOETHCS PO HAIlIOHAIBHI CUMBOJIM YKpaiHu. Sk Bu Bigpearyere?

(Select one answer) \ (Obepimb 00HYy 6i0n06i0b)

A. T will make a comment and move on to the next subject\3poOito 3ayBakeHHs i mepewy 10
HACTYITHOI TEMH.

b. T will discuss the meaning of the symbols with them and explain the importance of
respect\OOroBOpIO 3 HUMU 3HAYCHHSI CUMBOJIB 1 MTOSICHIO BaYKJIMBICTh TTOBArH.

B. 1 will encourage students to prepare a mini-project on national symbolism.\3ampomnonyzo
YUHSIM/CTYIEHTaM MiAroTyBaTH MiHIIPOEKT PO HALIOHAIBbHY CUMBOJIIKY.

I T will ignore the situation to avoid provoking conflict. \[IpoirHopyto curyamiro, mo6 He
MIPOBOKYBATH KOH)IIIKT.
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«Eftective Teaching, [.earning, and Assessment»Area \ Cepa «EdekTrBHe BUKIagaHHs,
HaBYAHHSI, OLIHIOBAHHS

Evaluate your level of competency development in the Teaching, Learning, and Assessment
domain (content mastery, pedagogical methods, formative assessment, inclusive environment, etc.):
\ O1iHiTh piBeHb chopMoBaHOCTI y Bac rpynu koMmneTeHTHOCTEH Yy cepi BUKIalaHHs, HaBYaHHS Ta
OLIHIOBaHHS (BOJIOMIHHS TPEIMETOM, METOAWKH, (OpMyBajdbHE OI[IHIOBAHHS, 1HKIIIO3MBHE
CEepeIOBHUIIIE TOIIO):

1 — Very low level\/ly>xe HU3bKMI piBEHb
2 — Low level\Hu3bkwii piBeHb

3 — Average level\Cepenniii piBeHb

4 — Adequate level\[locTarHiii piBeHb

5 — High level\Bucokuii piBeHb

Very low level\/ly>xe HU3bKHIA piBEeHb 123456 High level\Bucokuii piBeHb
What methods or tools do you consider most effective for ensuring quality teaching and assessment?

\Ski METOIMKM UM IHCTPYMEHTH BU BBa)KaeTe HAHOUIbII e(heKTUBHUMHU JIJIs1 3a0€3MEeUeHHS SIKICHOTO
BUKJIaJJaHHS Ta OL[IHIOBaHH:?

Teaching scenario: During your explanation of new material, you see that some students are not
grasping the topic. What would you do? \ Ilemaroriuna curyamis: Ilinq 9ac mosicHEeHHST HOBOTO
MaTepiary BU OauuTe, 1110 YacTHHA 3400yBaviB OCBITH HE po3yMie Temy. Bari aii?

(Select one answer) \ (Obepimb 00HY 8i0n06i0b)

e A. I continue with the planned explanation to stay on schedule with the curriculum.\[IpogoBxyro
TTOSICHIOBATH 32 TUTAHOM, 1100 HE BiJICTaBaTH Bill IPOTPAMH.

e b. I ask additional questions to clarify what exactly is difficult.\CraBmto monarkoBi 3anuTanss, mo0
3’sICyBaTH, IO CaMe € CKJIAQJTHIM.

e B. I use a different method (visual aids, examples, group work).\BukopucroByro iHIIHA MeTOx
(HaOUHICTB, IPUKIIA[, TPYTIOBY POOOTY).

e [. I ask students to review the material on their own at home.\lIpomonyro 3mo0yBadaM OCBITH
CaMOCTIMHO MepednTaTi MaTepiai BIoma.

«Diversity, Welfare, and Resilience» Area\ Cdepa «Pi3zHOMaHITHICTb, 100po0yT Ta
CTIAKICTEY

Please assess the level of competency development in the Diversity, Well-being, and
Sustainability domain (emotional intelligence, inclusion, tolerance, ability to act in crisis situations,
etc.): \ OmiHITh piBeHb chopMOBaHOCTI y Bac rpynu xoMmeTeHTHOCTEH y cdepl pi3HOMaHITHOCTI,
n00po0yTy Ta CTIHKOCTI (EMOIIMHUI 1HTENEKT, 1HKIII03151, TOIEPAHTHICTh, YMIHHS JISITH B KPU30BUX
CUTYaIIisIX TOIIO):

1 — Very low level\lly»e HU3bKUI piBEHB
2 — Low level\Hu3bkwuii piBeHb

3 — Average level\Cepenniii piBeHb

4 — Adequate level\[locTarHiii piBeHb

5 — High level\Bucoxwuii piBeHb

Very low level\/ly>xe HU3bKHIA PIBEHB 123456  High level\Bucokuii piBeHb
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What methods do you typically use to maintain your resilience and handle professional stress? \fk
BU 3a3BHYAil MIATPUMYETE BIACHY CTIHKICTB 1 JoaeTe npodeciiHe HaBaHTaKEHHS?

Teaching scenario: A conflict has emerged in the classroom because of the presence of learner(s) with
special educational needs. How would you respond? \ [legaroriuna curyamnis: B aynutopii BuH#KIA
KOH()TIKTHA CHUTYaIlisl Yepe3 MPUCYTHICTh 3100yBaya (3100yBadiB) OCBITH 3 OCOOIMBUMHU OCBITHIMH
notpedamu. SIki Bami 7ii?

(Select one answer) \ (Obepimb 00y 6i0n06i0b)

e A. I will give a separate task to this student to avoid conflict.\A. /lam okpeme 3aBiaHHsS LLOMY
3000yBavy OCBITH, 1100 YHUKHYTH KOH(IIKTY.

e B. I will conduct an educational session about mutual respect and tolerance.\b. [IpoBeny BUXOBHY
TOJIMHY TPO B3aEMOTIOBAry Ta TOJIEPAHTHICTb.
C. I will involve a teaching assistant or psychologist.\B. 3aiy4y acucreHTa BUUTEINS Y1 TICHXOJIOTA.
D. I will ask the student to adapt to the general behavioral rules.\I. ITonporry 3700yBava ocBiTH
MPUCTOCYBATUCS 0 3arajbHUX MPABUII TIOBEIIHKH.

Information and Digital Literacy Area \ Chepa «ladopmamiino-nuudposa rpaMOTHICTEY

Please assess the level of competency development in the ICT and Digital Literacy area
(working with information, digital resources, content creation, Al usage, etc.): \OmiHiTh piBEHb
chopmoBaHocTi y Bac rpynu kommereHTHOCTeH y cdepi iHPpopmMaiiitHO-IIMPPOBOI rpaMOTHOCTI
(poborta 3 inpopmartiero, MUPPOBI pecypcH, CTBOPEHHS KOHTEHTY, BukopuctanHs L1 Tomro):

1 — Very low level\/ly>xe HU3bKHI1 piBEHD

2 — Low level\Hu3bkuii piBeHb

3 — Average level\Cepenniii piBeHb

4 — Adequate level\JloctarHiii piBeHb

5 — High level\Bucokwuii piBeHb

Very low level\/lyxe HU3bKUH piBEHD 123456 High level\Bucokwuii piBeHb

What digital technologies or tools do you use most frequently in your teaching practice? \SIki un¢posi
TEXHOJIOT1i a00 THCTPYMEHTH BH HalUaCTIIIE 3aCTOCOBYETE y CBOIH MearoriyHii mpakTuili?

Teaching scenario: You are preparing a class that uses digital tools. Your students have varying levels
of digital skills. What will you do? \ [legaroriuna cutyaris: Bu roTyeTe 3aHATTS 3 BHKOPUCTAHHSIM
uppoBUX IHCTPYMEHTIB. Y Kiaci/ayauropii € 3700yBadi OCBITH 3 Pi3HUM piBHEM HHU(PPOBUX
HaBUYOK. SIK BU BunHUTE?

(Select one option)\(Obepimb 00Hy 6i0n06i0b)

e A. I will give the same task to everyone and check the results.\A. Jlam ogHakoBe 3aBmaHHS IS BCIiX 1
MepeBIpIO Pe3ybTaT.

e B.Iwill divide students into groups where stronger ones will help weaker ones.\b. [Toxinto 3mo0yBadin
OCBITH Ha TPYTIH, JI¢ CHIIBHIIII JOTIOMOXYTh CIIA0IIHM.

e C. I will provide additional explanation to those who are behind, using simpler tools.\B. lonarkoso
TIOSICHIO THUM, XTO BiJIcTa€, BUKOPHUCTOBYIOUH IPOCTIIII iIHCTPYMEHTH.

e D. [ will abandon digital tools to avoid difficulties.\I'. BiamoBmtoch Bix 1iuppoBUX IHCTPYMEHTIB, 100
YHUKHYTH TPYITHOIIIIB.

«Institutional Commitment» Area \ Cdepa «[HcTUTYIIINHA BiIUIAHICTEY
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Please assess the level of competency development in the Institutional Commitment Area
(strategic thinking, leadership, partnership, innovation culture, etc.): \OmiHiTh piBeHb C(HOPMOBAHOCTI
y Bac rpynu KommeTeHTHOCTEHl y cdepi IHCTUTYLIMHOI BiIJaHOCTI (CTpaTeriuyHe MHUCIICHHS,
JIepCTBO, MAPTHEPCTBO, IHHOBAIIIHA KYJIBTYPa TOIIO):

1 — Very low level\/ly>xe HU3bKMIA piBEHB
2 — Low level\Hu3bkuii piBeHb

3 — Average level\Cepenniii piBeHb

4 — Adequate level\[loctarHiii piBeHb

5 — High level\Bucokwuii piBeHb

Very low level\/lyxe HU3bKUI PiBCHb 123456 High level\Bucokwuii piBeHb

What innovative approaches or practices would you like to implement in your teaching?\ ki
IHHOBAIIIIHI MiaX0au a00 MPAKTUKK BU XOTLIX O 3alpOBaJAUTH y CBOIHM MpodeciiHiil AisTbHOCTI?

Teaching scenario: School/university administration suggests implementing a new innovative project.
The majority of colleagues are skeptical about it. How would you react? \ Ilemaroriuna cutyartis:
Anminictpanis 33CO /3BO nponoHye BIpoOBaIuTH HOBUI IHHOBAIiHHIIA POEKT. BinbimicTs Komer
CTaBUTHCS CKEMTUYHO. SIK BU Biapearyete?

(Select one option)\(Obepimb 00mHy 8i0n06i0b)

e A. I will support the project and try to motivate colleagues.\A. IligTpumaro mpoexT i crpoOyro
MOTHBYBAaTH KOJIET.
B. I will express doubts and join the majority.\b. Bucnosmnto cymMHiBH i ipueIHAIOCS 10 O1IBIIOCTI.
C. I will suggest testing the project on a small scale.\B. 3anmpomnonyto mpoTecTyBaTh IPOEKT y MaJIOMY
MaciTabi.

e D. [ will abstain from participation to avoid additional workload.\I. YTpumaroce Bix ydacTi, mo6
YHUKHYTH JI0OIaTKOBOTO HaBaHTa)KCHHSL.

Do you think it is advisable to incorporate educators' professional competencies in the five key areas
mentioned into the educational program for specialist training?\

Uwu BBakaeTe By MOIITEHUM BKIIOYEHHS MPOGECiiHUX KOMIIETCHTHOCTEH TIEIaroriB y 3a3Ha4eHUX
I’ SITU KITFOYOBHX cpepax iX JisSUIbHOCTI B OCBITHIO ITPOrpamy HiArOTOBKU (axiBiiB?

Yes\Tak | No\Hi | Partially\ Other (please
YacTkoBO specify) \BaacHa

BIAIOBiAL

Professional commitment\[Ipodeciitna
BIJIJIaHICTD

Effective Teaching, Learning, and
Assessment\EQekTHBHE BUKJIaIaHHS,
HaBYaHHS, OI[IHIOBAHHS

Diversity, Well-being, and Resilience\
PizHOMAaHITHICTB, TOOPOOYT Ta CTIUKICTH

ICT and Digital Literacy\ladopmarriiino-
nudpoBa rpaMoOTHICTh
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Institutional Commitment\[acTuty1iitna
BIIJaHICTh

Please enter your answer below.\ Byns nmacka, BKaxiTh Ball BapiaHT BiINOBiMi y MO,
PO3TALIOBAHOMY HHIKYE.

Please provide suggestions for improving the preparation of students to effectively develop
professional competencies in the five key areas of educators' activity.\Hagaiite npomno3suii momo
MOKpAIICHHS IIJrOTOBKM 3700yBavdiB OCBITH M edexkruBHOrOo (QopMyBaHHA MpodeciiHuX
KOMIIETEHTHOCTE! y I’ ATH KIIOUOBUX chepax MisIbHOCTI MEAaroriB
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HMonartok 2 / Appendix 2

SELF-ASSESSMENT TEMPLATE FOR THE LEVEL OF PROFESSIONAL
COMPETENCY DEVELOPMENT AMONG HIGHER EDUCATION STUDENTS
IABJOH CAMOOIIIHKH PIBHI COOPMOBAHOCTI ITPO®ECIMHUX
KOMIIETEHTHOCTEM ¥ 3JOBYBAUIB BUIIIOI OCBITA

Student Survey on Professional Competency Development Levels — OnuryBanns 3100yBayiB
BHUIIOI OCBITH 100 PiBHS c(hopMOBaHOCTI MpodheciiHNX KOMIIETEHTHOCTEH

Dear students!

As part of the international project Erasmust+ KA2 «Introducing Leading European
Competences into Teacher Training Standard to Ensure Ukraine's Resilience», we are conducting an
anonymous survey.

The aim is to assess the level of professional competency development in five key areas of
educators' activities. We seek to identify strengths and areas for development in preparing
professionals who are capable of operating under challenging and changing conditions, contributing
to Ukraine's educational, social, and national resilience. The survey is completely confidential, and
no information will be used to identify respondents — only in aggregated form. Your contribution will
help create more effective management strategies for developing key competencies in teacher
education: subject-specific, inclusive, psychological, informational, and digital competencies — in the
context of strengthening educational and national resilience. Thank you sincerely for your time and
candor!

Estimated completion time: up to 10 minutes.

The general Framework of Educators' Professional Competencies can be accessed via the
following link:
https://drive.google.com/file/d/IMf 7UTwixFoFYicQF6pvTDenNoCO7ij5H/view?usp=sharing

[IlanoBHi 3100yBaui BUIIOi OCBITH!

B pamkax wixHapogHoro mnpoekrty Erasmus+ KA2 «Introducing Leading European
Competences into Teacher Training Standard to Ensure Ukraine's Resilience» (BmpoBamxkenns
MPOBITHUX €BPOMNEHCHKIX KOMIIETEHTHOCTEH y CTaHIApPT ITITOTOBKM BYUTENS JUIA 3a0€3MECUCHHS
CTIMKOCTI YKpaiHM) MM IPOBOAMMO AaHOHIMHE ONUTYBaHHS.

Memoro € uznauenHs pisHa copmosarHocmi npoghecitinux Komnemewmuocmeu y n’smu
KoYosux cgepax OisnbHOCmi nedazolie. Busenenms cunvHux cmopin ma 30H Ol pO36UMKY 8
niocomosyi gaxisyis, AKi 30amui OiAMuU 8 YMOBAX BUKIUKIG [ 3MIH, CNpUAmMU OCEIMHIl, COYiaNbHil ma
HayioHanvHit cmitkocmi Yxpainu.

Onumyeanusi € NOGHICMIO  KOH@IOeHyitunum, [ J#coOHa IHGopmayis He  6OyOe
suxopucmosysamucs 0iisi ioenmughikayii pecnoHOeHmis, uuie 8 y3a2aibHeHoMy eu2iaodi. Baw enecok
00nomodice y CmeopeHHi Dbl egheKMUsHUX Ynpasnincbkux cmpamezii wooo gopmysanus OOH
KOMnemeHmHocmell Y  Ne0acociyHill  0cimi: NpPeOMemHUX, IHKIIO3UBHUX, NCUXONO02IUHUX,
iHhopmayitinux ma yugposux — y KOHMeKCmi 3MIYHeHHsL 0CEIMHbOI Ma HAYIOHATbHOT CIITIKOCMI.

Hupo oskyemo 3a saw uac i giogepmicmo!
OpieHTOoBHUIT yac MpoxomkeHHs 10 10 XBUIUH.

3 3aranpHOI0 PaMkoro mpodeciiiHuX KOMIETEeHTHOCTEH MeaaroriB Mo)KHa O3HAMOMUTHCS 3a
nokiukaHHsaM: https://drive.google.com/file/d/IMf 7UTwixFoFYicQF6pvTDenNoCO7ij5H/view?us

p=sharing
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General Information\3araneHi gasi

1. Gender\Bama crath
e Male\Homnosik
e Female\)Kinka
e Prefer not to answer\He Oakaro BiamoBigaTu

2.Age\3a3HauTe cBill BiK

20-35
e 36-45
e 46-60
e 60+

3.Indicate your higher education level\Bkaxitb piBeHb 3000y TTsl BUILIOT OCBITH
e Bachelor's degree \3n100yBau nepiioro (0akaiaBpChbKoro) piBHs
e Master's degree \3100yBa4 Apyroro (MaricTepchbKoro) piBHS

4.Which Ukrainian region is your school/university in?\V skiit o6nacti Ykpainu 3Haxomutbes Bain
3aKJ1a]l OCBITH?

Vinnytsia / BinHuIpka

Volyn / BonuHcbka

Dnipropetrovsk / JIHirpormeTpoBchka
Donetsk / Jlonerpka

Zhytomyr / YKXuromupcrka
Zakarpattia / 3akaprarcbka
Zaporizhzhia / 3anopi3bka
Ivano-Frankivsk / IBano-®paHKiBcbKa
Kyiv / KuiBcbka

Kirovohrad / KipoBorpanaceka
Luhansk / JIyranceka

Lviv / JIeBiBCchKa

Mykolaiv / MukonaiBcrka

Odesa / Onecbka

Poltava / [lonTaBchka

Rivne / PiBHeHCBKa

Sumy / Cymcbka

Ternopil / TeprOMiNBCHKA

Kharkiv / XapkiBcbka

Kherson / Xepconcbka
Khmelnytskyi / XmenpaumbpKa
Cherkasy / Yepkacbka

Chernivtsi / UepHiBerpka

Chernihiv / UepHiriBchka

5.Teaching experience in secondary education \ JlocBia po6oTH B 3aKJ1aji 3araibHOI CEPEIHBOT OCBITH
e None\BincyrHiit
e Less than 1 year\/lo 1 poky
e [-5years\1-5 pokiB
e 6-10 years\6—10 pokis
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11-20 years\11-20 pokis
Over 20 years\[lonax 20 poxiB

6.Years of experience in higher education \/IocBig po6oTH B 3aKiaai BUIIOT OCBITH

None\BiacytHiit

Less than 1 year\/lo 1 poky
1-5 years\1-5 pokiB

6-10 years\6—10 poxis

11-20 years\11-20 pokis

Over 20 years\[lonax 20 pokis

7.Total teaching and/or academic experience \3arambHmii memaroridHuii Ta (ab0) HayKOBO-
NeIarOTIYHUN CTaX

None\BincytHiit

Less than 1 year\/lo 1 poky
Seenpt b S pean

6-10 years\6—10 pokis

11-20 years\11-20 pokis

Over 20 years\[lonax 20 pokis

«Professional Commitment» Area \ Cdepa «IIpodecitina BinaaHicTb

Evaluate your level of competency development in the Professional Commitment area

(national identity, civic position, pedagogical values, ethics, self-development, etc.):

\ OuiHiTh piBeHb chopmoBaHOCTI y Bac rpymnu xommnerenTHocteil y cdepi npodeciiiHoi

BiITaHOCTI (HAIllOHAJIBHA 1ACHTUYHICTh, TPOMAJTHCHKA MTO3UITis, TIEAaroridyHl IIHHOCTI, ETUYHICTD,
CaMOPO3BUTOK TOILIO):

1 — Very low level\/ly»xe HU3bKHUI piBEHBb
2 — Low level\Hu3bkwuii piBeHb

3 — Average level\Cepenniii piBeHb

4 — Adequate level\[locTarHiii piBeHb

5 — High level\Bucoxwuii piBeHb

Very low level\/ly>xe HU3bKHIA PIBEHD 123456  High level\Bucokuii piBeHb

What difficulties or development needs do you identify in this area? \SIki TpyaHoII Yn moTpedH BU
BiTUyBaeTe y 1ik cdepi?

Teaching scenario: A student expresses disrespectful comments about Ukraine's national symbols
during a lesson/class. How would you react? \ [lenaroriuna cutyarist: 3100yBa4 OCBITH ITiJ] 9ac ypOKY
/ Ha Tapi 3HEBaXJIMBO BUCIIOBJIIOETHLCS MPO HAIIOHAIBHI CUMBOJIM YKpaiHu. SIK BU Bijmpearyete?

(Select one answer) \ (Obepimb 00HY 8i0n06i0b)

A. T will make a comment and move on to the next subject\3poOito 3ayBaskeHHs i mepeny 10
HACTYITHOI TEMU.

b. 1 will discuss the meaning of the symbols with them and explain the importance of
respect\OOroBopIo 3 HUMH 3HAYECHHSI CUMBOJIIB 1 MOSICHIO BYKJIMBICTH TTOBATH.

B. I will encourage students to prepare a mini-project on national symbolism.\3ampomnonyo
YUHSIM/CTYIEHTaM MiArOTyBaTH MiHIIPOEKT PO HALIOHATIBbHY CUMBOJIIKY.

100



e [. I will ignore the situation to avoid provoking conflict. \I[IpoirHopyto cutyarito, mo0 He
MIPOBOKYBATH KOH(DITIKT.

«Eftective Teaching, [earning, and Assessment» Area \ Cdepa «EdexkTrBHe BUKIaIaHHS,
HABYAHHS, OIIIHIOBAHHS

Evaluate your level of competency development in the Teaching, Learning, and Assessment
domain (content mastery, pedagogical methods, formative assessment, inclusive environment, etc.):
\ OwiHITh piBeHb chOpMOBaHOCTI y Bac rpymnu koMmrneTreHTHOCTEH y cpepi BUKIa aHHs, HABYAHHS Ta
OLIIHIOBaHHS (BOJIOMIHHS MpPEIMETOM, METOAWKH, (OpMyBajbHE OIIHIOBAaHHS, 1HKIIIO3MBHE
CEPEIOBHIIIE TOIIIO):

1 — Very low level\lly»e HU3bKU piBEHBb
2 — Low level\Hu3bkwuii piBeHb

3 — Average level\Cepenniii piBeHb

4 — Adequate level\[locTarHiii piBeHb

5 — High level\Bucoxwuii piBeHb

Very low level\/ly>xe HU3bKHIA PIBEHB 123456  High level\Bucokuii piBeHb
What methods or tools do you consider most effective for ensuring quality teaching and assessment?

\SIki METOIMKM Y1 IHCTPYMEHTH BU BBa)KA€TE HAWOLIbIN €(DEKTUBHUMH JJIs 3a0€3MeUeHHs SIKICHOTO
BUKJIAJAaHHSA Ta OLIIHIOBAHHA?

Teaching scenario: During your explanation of new material, you see that some students are not
grasping the topic. What would you do? \ Ilemaroriuna curyamis: I[linq 9ac mosicHEeHHSI HOBOTO
Marepianxy BH 0aduTe, 1[0 YacTUHA 3700yBavuiB OCBITH HE po3ymie Temy. Bami mii?

(Select one answer) \ (Obepimob 00y 6i0n06i0b)

o A. I continue with the planned explanation to stay on schedule with the curriculum.\ITpomzoBxyro
MOSICHIOBATH 3a TUIaHOM, 1100 HE BiJICTaBaTH BiJ MPOTPaMHu.

e b. I ask additional questions to clarify what exactly is difficult.\Crapmto nmomarkoBi 3anutaHHs, mo6
3’sICyBaTH, 1[0 CaAME € CKIIQITHIM.

e B. I use a different method (visual aids, examples, group work).\BukopucroByro iHIINH MeTOxR
(HAOYHICTB, PUKIIAT, TPYIIOBY POOOTY).

e [ I ask students to review the material on their own at home.\[Ipononyto 3m00yBadaM OCBITH
CaMOCTIHHO MepeunTaTH MaTepial BIoma.

«Diversity, Welfare, and Resilience» Area\ Cdepa «Pi3HOMaHITHICTb, JOOpOOYT Ta CTIUKICTE

Please assess the level of competency development in the Diversity, Well-being, and
Sustainability domain (emotional intelligence, inclusion, tolerance, ability to act in crisis situations,
etc.): \ OuiHiTh piBeHb chopMoBaHOCTI y Bac rpynu xkommnereHTHOCTEH y cdepi pi3HOMAaHITHOCTI,
T00poOyTY Ta CTIMKOCTI (EMOIIMHUH 1HTEICKT, 1HKITFO31s, TOJIEPAHTHICTh, YMIHHS TiSITH B KPU30BUX
CUTYAIliSIX TOILIO):

1 — Very low level\/ly>xe HU3bKMI piBEHb
2 — Low level\Hu3bkwuii piBeHb

3 — Average level\Cepenniii piBeHb

4 — Adequate level\[locTarHiii piBeHb

5 — High level\Bucokuii piBeHb
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Very low level\[ly>xe HU3bKMIA piBEeHb 123456 High level\Bucokuii piBeHb

What methods do you typically use to maintain your resilience and handle professional stress? \fk
BU 3a3BHYA MiATPUMYETE BIACHY CTIHKICTB 1 JoaeTe npodeciiHe HaBaHTaKEHHS?

Teaching scenario: A conflict has emerged in the classroom because of the presence of learner(s) with
special educational needs. How would you respond? \ [legaroriuna curyamis: B aynutopii BuH#KIA
KOH(TIKTHA CHUTYaIlisl Yepe3 MPUCYTHICTh 3100yBava (3100yBadiB) OCBITH 3 OCOOIMBUMHU OCBITHIMH
notpedamu. SIki Bai 7ii?

(Select one answer) \ (Obepimb 00Hy 6i0n06i0b)

e A. I will give a separate task to this student to avoid conflict.\A. /lam okpeme 3aBiaHHsS LBOMY
3000yBavy OCBITH, 1100 YHUKHYTH KOH(IIKTY.

e B. I will conduct an educational session about mutual respect and tolerance.\b. [IpoBeny BUXOBHY
TOJIUHY TPO B3aEMOTIOBAry Ta TOJIEPAHTHICTb.
C. I will involve a teaching assistant or psychologist.\B. 3any4y acucreHTa BUNTENS Y1 TICHXOJIOTA.
D. I will ask the student to adapt to the general behavioral rules.\I. ITonporry 3700yBavya ocBiTH
MPUCTOCYBATUCS 0 3arajbHUX MPABUII TIOBEIHKH.

«Information and Digital Literacy» Area \ Cdepa «ladopmaritino-1imdpoBa rpaMOTHICTEY

Please assess the level of competency development in the ICT and Digital Literacy area
(working with information, digital resources, content creation, Al usage, etc.): \OmwiHiTh piBEHb
chopmoBaHocTi y Bac rpynu kommereHTHOCTEH y cdepi iHPpopMaiiifHO-IIMPPOBOI rpaMOTHOCTI
(poborta 3 iHpopmartiero, MUPPOBI pecypcH, CTBOPEHHS KOHTEHTY, BukopuctanHs L1 Tomro):

1 — Very low level\/ly>xe HU3bKHIA piBEHD

2 — Low level\Hu3bkuii piBeHb

3 — Average level\Cepenniii piBeHb

4 — Adequate level\JloctarHiii piBeHb

5 — High level\Bucokwuii piBeHb

Very low level\/lyxe HU3bKUI piBEHD 123456 High level\Bucokwuii piBeHb

What digital technologies or tools do you use most frequently in your teaching practice? \SIki un¢posi
TEXHOJIOT1i a00 THCTPYMEHTH BH HaluaCTIIIE 3aCTOCOBYETE y CBOIH MearorivyHii mpakTuili?

Teaching scenario: You are preparing a class that uses digital tools. Your students have varying levels
of digital skills. What will you do? \ [legaroriuna cutyariis: Bu roTyeTe 3aHATTS 3 BUKOPUCTAHHSIM
nudpoBUX IHCTPYMEHTIB. Y Kiaci/ayauropii € 3700yBadi OCBITH 3 Pi3HUM piBHEM HHU(PPOBUX
HaBUYOK. SIK BU BunHUTE?

(Select one option)\(Obepimb 00y 6i0n06i0b)

e A. [ will give the same task to everyone and check the results.\A. Jlam ogHakoBe 3aBmaHHS IS BCIiX 1
NepeBIPIO Pe3ybTaT.

e B.Iwill divide students into groups where stronger ones will help weaker ones.\b. [Toxinto 3mo0yBadiB
OCBITH Ha TPYTIH, JI¢ CHIIBbHIIII JOTIOMOXYTh CIIA0IIHM.

e C. I will provide additional explanation to those who are behind, using simpler tools.\B. lonarkoso
TTOSICHIO THUM, XTO BiJIcTa€, BUKOPHUCTOBYIOUH IPOCTIIII iIHCTPYMEHTH.

e D. [ will abandon digital tools to avoid difficulties.\I. BiamoBmtoch Bix 1iuppoBUX IHCTPYMEHTIB, III00
YHUKHYTH TPYITHOIIIIB.
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«Institutional Commitment» Area \ Cdepa «[HCTUTYIIIHA BiIUIAHICTEY

Please assess the level of competency development in the Institutional Commitment Area
(strategic thinking, leadership, partnership, innovation culture, etc.): \OmiHiTh piBeHb C(HOPMOBAHOCTI
y Bac rpynu KommeTeHTHOCTEHl y cdepi IHCTUTYLIMHOI BiIJaHOCTI (CTpaTeriuyHe MHUCIICHHS,
J1epCTBO, MAPTHEPCTBO, IHHOBAIIIHA KYJIBTYPa TOIIO):

1 — Very low level\/ly>xe HU3bKHIA piBEHB
2 — Low level\Hu3bkuii piBeHb

3 — Average level\Cepenniii piBeHb

4 — Adequate level\[loctarHiii piBeHb

5 — High level\Bucokwuii piBeHb

Very low level\/lyxe HU3bKUI PiBCHB 123456 High level\Bucokwuii piBeHb

What innovative approaches or practices would you like to implement in your teaching?\ ki
IHHOBAIIIIHI MiaX0au a00 MPAaKTUKH BU XOTLIX O 3apOBaJAUTH y CBOIHM MpodeciiHiil AisTbHOCTI?

Teaching scenario: School/university administration suggests implementing a new innovative project.
The majority of colleagues are skeptical about it. How would you react? \ Ilemaroriusa cutyartis:
Anminictpauist 33CO /3BO npononye BOpoBaUTH HOBUM 1HHOBALIMHUN MPOEKT. bibiicTs koser
CTaBUTHCS CKEMTUYHO. SIK BU Biapearyete?

(Select one option)\(Obepimb 00mHy 8i0n06iob)

e A. I will support the project and try to motivate colleagues.\A. IlinTpumaro mpoexT i crpoOyro
MOTHBYBATH KOJICT.
B. I will express doubts and join the majority.\b. Bucnosnto cymMHiBH i ipueIHAIOCS 10 O1IBIIOCTI.
C. I will suggest testing the project on a small scale.\B. 3anpomnoHyto npoTrecTyBaTi MPOEKT Y MAIOMY
MaciTabi.

e D. I will abstain from participation to avoid additional workload.\I. YTpumaroce Bix ydacri, mo6
YHHUKHYTH JIOJATKOBOTO HABAHTAYKCHHSI.

Do you think it is advisable to incorporate educators' professional competencies in the five key areas
mentioned into the educational program for specialist training?\

Uwu BBakaeTe By MOIIIEHUM BKITIOYEHHS MPOGECIiiHUX KOMIIETCHTHOCTEH TIEIaroriB y 3a3Ha4eHUX
I’ SITU KITFOYOBHX cepax iX JiSUIbHOCTI B OCBITHIO ITpOrpamy HiArOTOBKU (axiBiiB?

Yes\Tak | No\Hi | Partially\ Other (please
YacTkoBO specify) \BaacHa

BIAIOBiAL

Professional commitment\[Ipodeciitna
BIJIIaHICTD

Effective Teaching, Learning, and
Assessment\EQekTHBHE BUKJIaIaHHS,
HaBYaHHS, OI[IHIOBAHHS

Diversity, Well-being, and Resilience\
PizHOMAaHITHICTB, TOOPOOYT Ta CTIUKICTH

103



ICT and Digital Literacy\Indopmariiiino-
1uu(ppoBa rpaMOTHICTh

Institutional Commitment\[acTuty1iitna
BIIJaHICTh

Please enter your answer below.\ Byns nmacka, BKaxiTh Ball BapiaHT BiINOBiMi y MO,
PO3TAIIOBAHOMY HIDKYE.

Please provide suggestions for improving the preparation of students to effectively develop
professional competencies in the five key areas of educators' activity.\Hanalite mpono3uttii 1momo
MOKpAIIEHHS MIJArOTOBKM 3700yBayiB OCBITH i e(eKTuBHOro QopMmyBaHHA MpodeciiHuX
KOMIETEHTHOCTEH Yy I’ AITH KIIFOYOBUX cepax TisITLHOCTI MeAaroria
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Honarok 3 / Appendix 3

DRAFT FRAMEWORK FOR EDUCATORS' PROFESSIONAL COMPETENCIES

Professional | Ability to The ability to e Understands the essence and content of national
commitment | identify demonstrate national consciousness of the individual;
national identity and promote e Identifies and shapes national identity;
consciousness | the development of e Demonstrates active citizenship;
and shape civil society through e Provides patriotic education to students;
national patriotic education.
identity
Ability to The ability to e Understands the personal and social roles of a
perceive and understand the teacher;
fulfil the importance of the e Reproduces pedagogical values (knowledge,
personal and teaching profession skills, attitudes, personal traits of professional and
social role of a | and implement its pedagogical activity);
teacher values. e Applies pedagogical values (knowledge, skills,
attitudes, personal traits of professional pedagogical
activity) in professional pedagogical activity;
e Demonstrates self-determination in professional
pedagogical activity;
Ability to The ability to adhere to | ® Adheres to ethical principles and moral standards in
engage in ethical norms and professional activities;
ethical and professional standards, | ® Makes decisions taking into account ethical
professional ensure fair, respectful | consequences, fairness and a non-discriminatory
activities in the | and non-discriminatory | approach;
educational treatment of all e Shows respect for the dignity and rights of each
process participants in the participant in the educational process, prevents
educational process. ethical conflicts and resolves them constructively if
they arise;
e Analyses the ethics of their own behaviour and
practises self-reflection in professional situations;
o Adheres to academic integrity in teaching,
assessment and professional communication;
Ability for The ability to critically | @ Understands the teacher's needs for professional
professional evaluate one's own development;
self- professional activity, e C(ritically reflects on their own professional
development identify areas for self- | activity, identifies areas for self-improvement;
and self- improvement, and e Systematically works to improve their own
improvement | implement an professional level;
individual career e Plans self-education taking into account current
growth path educational needs;
e Applies acquired knowledge in pedagogical
practice;
e Uses reflection as a tool for improving their own
professional activity.
Effective Ability to Possession of the e Demonstrates in-depth systematic knowledge of the
teaching, solve subject- | knowledge, skills and | subject area
learning, specific and attitudes necessary for | ® Designs the educational process in accordance with
assessment methodologica | effective teaching, modern pedagogical approaches and legislative
1 problems learning and requirements
arising in the assessment e Applies innovative teaching methods and
course of technologies
teaching e Motivates students to learn and develops their
activities in a ability to learn independently
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Diversity,
well being
and
resilience

high-quality
and effective

° Implements various forms of formative
assessment

manner e Performs reflective analysis of their own
pedagogical methods
e Focuses the educational process on the
development of key and subject-specific
competencies

Ability to A conscious need to e C(ritically reflects on their professional activity,

engage in constantly update identifies areas for self-improvement

continuous knowledge, skills and | @ Systematically works to improve their

self-education,
personal and

abilities, and develop
one's professional

professional level
e Plans self-education taking into account current

professional potential educational needs

development ° Applies acquired knowledge in pedagogical
practice
e Uses reflection as a tool for improving
performance

Ability to Equal and person- e Creates a friendly atmosphere in the classroom,

cooperate with
participants in

the educational
process

oriented interaction
with all participants in
the educational
process, involvement
of parents, teamwork,
as well as common
goals and
responsibility for the
result

respects the opinions of other participants in the
educational process;

e Takes into account the age characteristics of
students and their educational needs, understands the
process of development of their cognitive processes,
social and moral qualities;

e Develops their own emotional intelligence and that
of other participants in the educational process,
applies emotional self-regulation practices, and cares
for the mental health of students;

e Respects the rights of participants in the
educational process, prevents the emergence of
conflict situations and is able to resolve conflicts if
they arise;

e Implements subject-subject relationships with
other participants in the educational process,
promotes the implementation of partnership
pedagogy;

e Establishes effective communication with parents
(other legal representatives);

e Cooperates with colleagues to achieve common
pedagogical goals.

Ability to
organise a safe,
developmental,
inclusive
educational
environment

Ability to
engage in
social-
emotional,
inclusive and
intercultural

The ability to create
conditions that
promote learning,
development and
socialisation for all
learners, taking into
account their
individual needs and
characteristics, in a
safe and supportive
environment.

The ability to
recognise and
effectively regulate
one's own and others'
emotional states, to
interact effectively

e Creates a safe, health-promoting educational
environment that prevents physical, property and/or
moral harm to participants in the educational process;
e Organises individual, differentiated and inclusive
learning;

e Develops the content of the educational
environment focused on the personal, creative and
spiritual development of students.

e Recognises and takes into account the emotional
states of learners, considering their age and
psychophysiological characteristics;

e Creates a positive psychological climate in the
classroom and cares for the emotional well-being of
those involved in the educational process;
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Information
and digital
literacy

interaction in
the educational
process

with all participants in
the educational
process on the basis of
empathy, tolerance,
inclusiveness and
respect for cultural
diversity.

e Provides emotional support to learners, promotes
the development of self-regulation and reflection
skills;

e Develops their own emotional intelligence and
that of learners, applies emotional self-regulation
practices, cares for the mental health of participants
in the educational process;

e Regulates their own psycho-emotional state in
professional activities, especially in difficult
situations;

e Uses preventive measures to stabilise the
educational environment;

e Develops social skills of tolerance, respect and
cooperation in learners;

e Shows respect for cultural diversity and cross-
cultural values in interactions with participants in the
educational process;

° Demonstrates sensitivity to cultural context
and fosters a culture of respect for diversity among
learners;

e Builds partnerships with families from different
socio-cultural backgrounds;

e Promotes the formation of a cohesive class
community based on inclusion, mutual respect and
acceptance of diversity.

Ability to
maintain
personal
resilience

The ability to act in
crisis situations,
maintain stability in
the environment and
preserve personal
psycho-emotional
balance.

e Able to act in crisis situations in accordance with
approved procedures;

e Able to remain calm and focused even in difficult
circumstances;

e Develops self-help and mutual support skills in
students;

e Able to adapt to change, seek alternative
solutions and perceive problems as challenges;

e Plans and implements measures to maintain
personal resilience and prevent professional burnout;
e Able to effectively plan work and personal time
to ensure resource recovery and prevent professional
burnout.

Ability to The ability to conduct | @ Searches for information for professional
effectively a targeted search for activities and critically evaluates it;
navigate the necessary information, | ® Finds, identifies, creates (if necessary) and
modern critically evaluate it in | effectively uses digital resources for the functioning
information terms of reliability and | of educational environments and filling digital
environment relevance to platforms;
for the purpose | pedagogical tasks, and | @ Uses information in professional activities in
of professional | responsibly use compliance with copyright, ethical responsibility and
activity information resources | public awareness standards.

in compliance with

copyright, ethical

standards and

principles of public

consciousness.
Ability to The ability to use e Uses digital technologies in the educational
effectively digital tools to work process for activities related to information,
apply digital with information, communication, content creation, personal well-being

technologies in
the educational

organise
communication, create

and problem solving;
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process to digital content, and e Uses digital technologies for personalisation,
perform support personal well- | organisational communication and collaboration,
various being and solve motivation for active participation and professional
professional professional problems | growth of participants in the educational process;
tasks in a digital

environment.
Ability to The ability to improve | e Designs, creates and adapts digital content to
professionally | digital literacy, enhance digital literacy, critical thinking and social
design, create | develop critical interaction among participants in the educational
and adapt thinking and social process in an environment of diversity, equality and

digital content
taking into
account the
needs of
participants in
the educational
process

interaction in an
environment of
diversity, equality and
inclusiveness, ensuring
the accessibility and
effectiveness of the
digital learning

inclusiveness;

environment.
Ability to The ability to ° Uses artificial intelligence technologies for
innovatively implement modern the digital transformation of the educational process
use artificial digital solutions to in order to improve the efficiency of management and
intelligence improve the efficiency | organisation of learning, enhance the effectiveness of
technologies of learning interaction between participants in the educational
for the digital | management, process, and improve the efficiency of monitoring
transformation | interaction between and evaluating professional and educational
of the participants in the activities.
educational educational process, as
process well as monitoring and

evaluating professional
and educational

activities.
- _0000000000_]
Institutional | Ability to think | The ability to
commitment | strategically determine strategic Understands the strategic priorities of national
and provide priorities for the education policy and ways to implement them;
organisational | education system and | ® Is familiar with the structure and functioning of
leadership demonstrate the education system,;
organisational and e Applies strategic thinking to long-term planning
leadership qualities in | of educational activities;
the educational e Demonstrates leadership qualities in teamwork
environment and professional communities;
e Effectively manages change in the educational
environment.
Ability to The ability to plan, ° Plans and carries out educational tasks in
systematically | organise and line with deadlines and quality standards;
plan and implement educational | @ Uses available resources wisely to achieve
manage activities in line with learning outcomes;
educational strategic objectives e Manages own time and educational resources in
activities accordance with defined priorities;
e Initiates, plans and implements educational
projects;
e Makes informed management decisions within
the limits of professional autonomy.
Ability to The ability to build e Implements subject-subject relationships with
cooperate effective professional | participants in the educational process, promotes the
professionally | relationships and implementation of partnership pedagogy;
and form partnerships with e Establishes effective communication with parents
partnerships various stakeholders (other legal representatives);
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e (Cooperates with colleagues to achieve common
pedagogical goals;

° Establishes constructive cooperation with the
administration and other internal and external
stakeholders;

e Initiates and supports interaction with the local
community to implement educational projects;

e Actively contributes to the development of the
educational institution through participation in
strategic initiatives.

Ability to
implement
innovative
educational
practices and
develop an
innovative
culture in an
educational

Openness to new ideas,
willingness to
implement innovations
and participate in
professional
communities

e Initiates and implements innovative approaches in
the educational process;

e Takes an active part in professional communities
and school life;

e Demonstrates entrepreneurship in planning and

institution

implementing educational initiatives;
e Contributes to the formation of an innovative
culture in the educational institution.

MPOEKT 3ATAJIbHOI PAMKH ITPO®ECIMHUX KOMIIETEHTHOCTEM NEJATOI'IB

[Ipodeciiina
BiAHaHICTh

3maTHICTh 10 YMiHHS IEMOHCTPYBaTH ® Po3ymie CyTHICTH Ta 3MICT HaIliOHAIBHOI
BUSABJIEHHS HaI[IOHAJIbHY CB1IOMOCT1 OCOOHCTOCTI;
HALlOHAJIBHOI IICHTUYHICTD, CIIPUATH e Bussise Ta  QopMmye  HalioHambHY
CBiOMOCTI Ta PO3BUTKY IICHTHIHICTD,
bopmyBanHs IPOMA/THCHKOTO ° ,HGMO}.ICprC AKTUBHY  T'POMAaJSHCBKY
HaI[iOHAJBHOI CYCIILIbCTBA Yepe3 TOSHILIO, : )
. . . ® 3iliCHIOE TATPIOTUYHE BUXOBAHHS YUHIB;
IICHTUYHOCTI MarpioTHYHE BUXOBAHHS.
31aTHICTh 10 YMiHHS YCBIJOMITFOBATH ® VCBIiJOMJIIOE OCOOHUCTICHY Ta CYCHiJIbHY
CHPUIHATTS Ta 3HaueHHS npodecii pOJIi BUMTETIS;
peaizanii BUNTEJIS Ta e BiATBOpIOE MeAaroriuHi MiHHOCTI (3HAHHS,
ocobucTicHoi Ta peaizoByBaTH ii YMIHHS,, ~CTaBlIeHHs, OCOOMCTiCHI pucn
CyCHUIBHOT poi IIHHICHI 3acaiu. npoq)ecu/IHo—nez[aror.qu.m {HI’IHI’H_OCTI);
S ® 3acTOCOBYE€ IEIarorivHi IIHHOCTI (3HAHHSA,
YMiHHSI, CTaBJCHHS, OCOOHUCTICHI pHCH
npodeciiiHo-NeJaroriyioi AisUIbHOCTI) Y
npodecifino-rearorigHo1 TisTbHOCTI;
e JlemoHCcTpy€E CaMOBU3HAYEHHS B
npogeciiHO-TIeIaroTiyHOT JiSUTBHOCTI;
e CrBOpIOE W MOUIMPIOE MO3UTHBHUHN IMiIK
npodecii BINTEIS
3MaTHICTh 10 YMiHHS 1OTpUMYBaTUCS | ® J[OTPUMYEThCSI CTHYHHX MPHUHIMIIB Ta
CTUYHO- CTUYHHUX HOPM i MOpaJIBHUX  HOpPM y  mpodeciiiHiit
npodeciiinoi npoeciitHuX JMISJIBHOCTI;
JiSTBHOCTI B CTaHZapTiB, ° HpI/II/.IMEI‘C PilIeHHS 3 ypaXyBaHHIM ETHIHUX
OCBITHBOMY 3a6e3medyBaTn HacMiiKis, ~ CTpaBeTMBOCTI Ta
nporieci CIIpaBeJINBE, TOBAXKHE HC/IMCKPUMIHALIMHOTO TLAXOLY,
.y e Buspnsie moBary a0 TIIHOCTI Ta IIpaB
Ta HEeJMCKPHUMIiHAIlIi{HEe .
. KOXKHOTO YYaCHUKa OCBITHBOTO IPOIECY
CTaBJICHHS JIO BCIiX .
3anobirae BUHHUKHEHHIO CTHYHHX
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Edexrusne
BUKJIA/IAHHS,
HaBYaHH,
OLIIHIOBAaHHSA

YYaCHHUKIB OCBITHBOTO
poLecy.

KOH(ITIKTIB 1 KOHCTPYKTHUBHO BHpIIIYE iX y
pasi mosBy;

® Amalizye eTUYHICTh BJIACHOI MOBEIIHKUA Ta
MPaKTUKYe camopediekcito y nmpodeciiHux
CUTYaIIisX;
e JloTpuMy€eThCS aKaIeMidHOT T0OpOUECHOCTI
y BUKJIAJaHHI, OILIIHIOBAHHI Ta
npodeciiHOMYy CHiIKYBaHHI;
3nmaTHiCTh 10 YMiHHS KPUTUIHO e Po3ymie moTpedu BUUTENS Yy IIpodeciiHoMy
npodeciiHoTo OIIiHIOBATH BJIACHY PO3BHTKY;
CaMOPO3BUTKY Ta npodeciitny nisnpricts, | ® KpuTHuHO ocmuciroe BiacHy mpodeciiiny
CaMOBJIOCKOHAJICHH | BH3HA4YaTH HANPSMH IS AULUIBHICTD,  BU3HA4Ya€  HalpsAMW U1
1 CaMOBJIOCKOHAJICHHS, éaMOBﬂOCKOHaHeHHH’ )
. °
peanizoByBarH HCTEMATHYHO MPAIIOE Hajl MiIBHILCHHAM
; . BJIACHOTO MPOQECiitHOTO PiBHS;
IHAUBIAyaTbHY .
. e [lmaHye caMOOCBITY 3  ypaxyBaHHSIM
TPAEKTOPIIO o .
e aKTyaJbHHUX OCBITHIX MOTPEO;
npoceciiitoro ® 3acTOCOBYE OTpHUMaHi 3HaHHA y
3pOCTaHHA TeIaroriyHiil IpaKTuIL;

31aTHICTE AKICHO
Ta e(PeKTUBHO
pO3B'sI3yBaTH
MPEIMETHO-
METOIWYHI
3aBAaHH, 1[0
BHHHUKAIOTH B
mporeci
eaaroriyaoi
TSIBHOCTI

Booninus 3HAHHAMH,
BMIHHSIMHM Ta
CTaBIICHHSIMH,
HEOOXITHUMU IS
e(heKTUBHOTO
BMKJIalaHHs, HAaBYaHHS
Ta OLIHIOBAHHS

e BukopucroBye pediekcito sk iHCTPYMEHT
YOOCKOHANleHHS  BiacHoi  mpodeciiiHoi
JUSIIBHOCTI

e JlemoHcTpye TIHMOOKI cHCTEeMHI
MPEAMETHOI TaITy3i

e [IpoekTye OCBITHIN MpoIeC BiAMOBITHO O

3HaHHA

Cy4yaCHHX TIearoriyHuX MiAXOMiB  Ta
3aKOHOJABYUX BUMOT
® 3aCTOCOBy€ IHHOBAIlIHI METOAUKH Ta

TEXHOIOT1] HaBYaHHS
e dopMye MOTHBAIlII0 JO HaBYaHHSI Ta

PO3BHBa€ 3AaTHICTH JIO CAMOCTiIHHOTO
Mi3HaHHS
e BmpoBamxkye pi3HOMaHITHI bopmu

(hOpMyBaIBLHOTO OITIHIOBAHHS

e 3nilicHIOE peQCKCUBHHUIA aHai3 BIaCHUX
[eAAroriYyHnuX METO/IB

o OpieHTye HaBYAILHUN MPOIIEC HA PO3BUTOK

KITFOYOBUX Ta MPEeAMETHHX
KOMIETEHTHOCTEH

3narHicTs 10 YeBigomiiena motpeba B | ® KputuuHOo ocMmmciroe BiacHy mpodeciiHy
Oe3nepepBHOI MOCTIHHOMY OHOBJICHHI1 MiANBHICTb,  BU3HAYA€  HANPSIMH  JUIA
CaMOOCBITH, 3HaHb, YMiHb | HABUYOK, CaMOBIOCKOHAJICHHS

OCOOHUCTICHOTO Ta | PO3BHUTKY BJIACHOTO e CHCTeMATHYHO NPAIIOE HAJL MiABUIIECHHAM
npodeciiiroro npodeciiiroro BJIACHOT'O r[poq)ecuﬁgoro piBHA

PO3BHTKY HOTeHiATy e [lnanye caMOOCBITYy 3  YypaxyBaHHSIM

aKTyaJbHHUX OCBITHIX TOTpeO
e 3acrocoBye OTpUMaHi
MeIaroriyHil MpaKTHII
e BukopucroBye peduekcito SK iHCTPyMEHT
YIOCKOHAJICHHS JisTbHOCTI

3HaHHA y

3maTHIiCcTh 10
MMAPTHEPCHKOL
B3acMomii 3

PiBHOTIpaBHA Ta
0COOHCTICHO-
30piEHTOBaHA B3a€EMOJIIs

e CrBoproe m00po3wwIMBY arMochepy B
KJlaci, 3 TMOBarol0 CTaBUTHCS [0 JTyMKH
IHIIMX YYaCHUKIB OCBITHBOTO ITPOIIECY;
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PisHOMaHiTHIC
Tb, 10OpPOOYT
Ta CTIHAKICTB

y4acHUKaMHU 3 yciMa y4acHHUKaMHU e BpaxoBye BiKOBi 0COOJIMBOCTI Y4HIB Ta ixHi
OCBITHBOTO OCBITHBOTO MIPOLIECY, OCBITHI ITOTPeOH, pO3yMi€ MPOIIEC PO3BUTKY
nporecy 3ayueHHs GaThKiB, IXHIX Mi3HABAJIBHUX MPOIECIB, COIIANILHUX 1
KOMaHJiHa po0oTa, a MOpaJbHAX HKOCTfﬁQ .
TaKO3K CHUTBHI Lt Ta ° PozBI/IBae BJ'I’aCHI/.II/I CMOLIHHHH IHTENEKT Ta
T, IHIIUX CY0’€KTIB  OCBITHBOTO mpoecy,
3aCTOCOBYE MPaKTHKH eMOIIHHOT
pe3ynbrar
camMoperynsiii, a0ae Tpo  MEHTaIbHE
3I0pOB’s 3100yBaviB OCBITH;
e [loBaxxae mpaBa YYaCHHKIB OCBITHBOTO
MPOIIECY, 3arobirae BHHUKHCHHIO
KOH(QITIKTHAX CHUTYaIliid Ta BMi€ BUPINTyBaTH
KOHQIIIKTH B pa3i iX BUHUKHECHHS;
e PeamizoBye cy0'ekT-cy0'€KTHI CTOCYHKH 3
IHIIUMH YYaCHUKAMU OCBITHBOTO TMPOIIECY,
CIIpHSIE peai3allii eaaroriku MapTHEPCTBA;
e Hamaromkye eQeKTHBHY KOMYHIKAIilO 3
OarbKkamMu (IHIIIIME 3aKOHHUMH
MIpeICTaBHUKAMH ),
e CmiBIpaIoe 3 KoJeraMu JUisl JOCATHEHHS
CHIJIBHUX MENAroriyHuX LIIEH.
3nmaTHiCTh 10 YMiHHS CTBOPIOBATH e CrBOproe Oe3rneyne, 310pOB'I30epeKyBaATBH|
oprasizarii YMOBH, SIKi CIIPUSIOTH OCBITHE CEPENOBUIIE, IO YHEMOKIUBIIIO(
6e3MeuHoro, HABYAHHIO, PO3BUTKY Ta 3aMOisSHHSA yYaCHUKAM OCBITHBOTO IPOIIECY
PO3BUBANIBLHOTO, cowianizanii BCix disuuHOl,  MalHOBOT ~Ta/abo  MOpPATBHO
{HKJTFO3UBHOTO 3100yBadiB OCBiTH, IIKOZH, ) _
OCBITHBOTO BpaxoBYIOUH IXHI * Op TaHI3OBY€ IHAMBIyaJIbHE,
. . . JmudepeHItiiiopane Ta IHKJTIO3UBHE
CepeIoBUILA IHAMBITyallbHI TOTPEOH
. HABYAHHS;
Ta 0COOIUBOCTI, y e Po3006G .
pooIsiE 3MICTOBHE HAIOBHEHHS

3marHicTs 40
couiajabHO-
E€MOLIIHOT,
IHKJIFO3UBHOI Ta
MIXKYJIBTYPHOT
B3aEMOIII B
OCBITHBOMY
nporeci

Oe3neyHOMy Ta
MiATPUMYHUOMY
CEPEIIOBHIITI.

VYMiHHS po3mi3HaBaTH i
e()eKTUBHO PETyJIIOBATH
BJIACHI Ta YYyKi eMOLINHI
CTaHu, e(EKTUBHO
B32€EMOJIISITH 3 yciMa
YJaCHUKaMHU OCBITHBOTO
mpoliecy Ha 3acajiax
eMIIaTii, TONIEpaHTHOCTI,
IHKJTFO3UBHOCTI Ta
MOBAry JI0 KyJILTYPHOTO
PI3HOMAHITTS.

OCBITHBOTO CE€pPEOBHUIIA 30PIEHTOBAHOTO Ha
OCOOHMCTICHWH, TBOpYMH 1 JAyXOBHHM
PO3BUTOK 37100yBaviB OCBITH.

Po3mizHae Ta BpaxoBye eMOLiHI CTaHU
3m00yBadiB OCBITH 3 ypaxyBaHHSIM IXHIX

BIKOBHX i cuX0(hi3107I0TITHIX
0COOIMBOCTEH;

CTBOpIOE  TIO3UTHBHHNA  TICHXOJIOTIYHHMA
KJIIMaT y Kiaci, jabae Tpo eMoIliitHe
Onarononyddst ~ y4acHUKIB  OCBITHBOTO
mpoiiecy;

Hamae emomiiiHy marpuMKy 3700yBadam
OCBITH,  CIpHS€  PO3BUTKY  HABHUYOK

caMmoperyJsiii ta peduekcii;
Po3BuBae BiacHUN eMOLIIWHUAI 1HTEJIEKT Ta
3100yBadiB OCBITH, 3aCTOCOBYE IPAKTHKH

eMOILIIHOT  caMmoperyisauii, za0ae  mpo
MEHTaJIbHE 340POB’ S yYaCHUKIB OCBITHBOTO
npoLecy;

Peryroe BnacHU NCUXOEMOIIHUH CTaH y
npodeciiiHid  JISUIBHOCTI, 30KpemMa B
CKJTAJIHUX CUTYyaIlisiX;

3acTOCOBYyE TPEBEHTHWBHI 3aXx0omud  JUISA
cTaliyi3allii OCBITHBOTO CEPEIOBHINA;
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[ndopmaniiino
-uu¢posa
IPaMOTHICTh

e PosBuBae y 3100yBauiB OCBITH COLiaJIbHI
HaBWYKH  TOJEPAHTHOCTI, IOBarm u
CHIiBIIpaIli;

e Bussmse mnoBary b1 (o) KyJIBTYPHOL
pPI3HOMaHITHOCTI Ta  KPOC-KYJIBTYPHHUX
LIHHOCTEW Yy B3aeMOZil 3 YyYaCHUKAMHU
OCBITHBOT'O TIPOIIECY;

e BusBisge uyTmMBICTE OO0 KYJIBTYpHOTO
KOHTEKCTY Ta popmye y 3m00yBadiB OCBITH
KYJBTYpY MOBarul JI0 pi3HOMaHITHOCTI;

e bBynye mapTHepchKi BITHOCHHH 3 POIUHAMU
3 Pi3HUX COIIOKYJIBTYPHHUX CEPEIOBHIIL;

e C(Cnpuse  ¢GopMyBaHHIO  3TYPTOBaHOTO
KJIACHOTO KOJIEKTHMBY Ha 3acajax 1HKIO3ii,
B32€MOIIOBAru Ta HIPUHHATTS
pi3HOMaHITHOCTI

3nartHicTh /10 VYMIHHS JiSTH B e Bwmie miaTH 'y KpPHU30OBHUX CHUTYyalisx
i ATPUMAaHHS KPU30BUX CUTYALifX, BiJINOBIJIHO J10 3aTBEPPKEHUX IIPOLIEYD;
0co6HCTOI I ATpUMyBaTH e Bwmie 30epirati CHokiii Ta KOHIIEHTpAIIiIO
cTitikocTi CTaGUILHICTD HaBITh y CKJIaTHUX 00CTaBUHAX;
cepenoBHIa T2 o dopmye y 3;[96yBaqu 'OCBiTI/I HaBUYKHU
36epirati 0coGHCTy CaMOJIONIOMOTH i B3a€MOIIiITPUMKH;
o e VYmie ajantyBaTHCs JO 3MiH, [IyKatd
MICHXOEMOIIHHY A J
. aNbTePHATHBHI PpINIEHHS Ta CHOpUAMaTH
PIBHOBALY. poOIeMH SIK BUKIIHKH;

e [lmanye Ta peami3oBye 3axoAW IS
30epeeHHss  OCOOMCTOI  CTifiKoCTI  Ta
3ano0iraHus npogecifHoMy BUTOpaHHIO;

e VYMie edeKkTUBHO IUIaHyBaTH poOOYWil i
ocoOucTuii yac, 3amIsil 3a0e3IeUCHHS
BITHOBJIGHHsSI pecypciB Ta 3amoOiraHHs
poQeCiiHOMY BHTOPAHHIO.

3p1aTHICTh VYMiHHA 311HiCHIOBATH e J3miiicHloe momyK iH(OpMAIii IS
e(eKTUBHO LiJIeCIpAMOBaHU npodeciiHol AISTPHOCTI Ta KPUTHIHO il
OpIEHTYBAaTHCSA B MIOITYK HEOOX1THOT OIIIHIOE;
Cy4JacHOMY inpopmartii, kpuriamo ii |®  3HAXOMTE, inentudikye, crBopioe  (3a
iHbOpMatiitHOMY OIIIHIOBATH 3 OTVISAY Ha HOTpe6I/¥) Ta  eeKTHBHO BUKOpHUCTOBY€E
CepeoBUILI 3 JOCTOBIPHICTH 1 Hn(bp OB pecyper JULA q’yHKHIOHyBaHH’I
METOO R — OCBITHIX  CepeloBHII 1  HallOBHEHHSA
. UQPOBUX MIATHOPM;
MPOBaKEHHS MeNaroriyHuM : : U
o e Omepye iHdopmamiero y mpodeciitHiit

1p O(beCH’H?OI 3aBJIAHHAM, 4 Takox JiSTIBHOCTI 3 JOTPHUMAHHAM  HOPM
ALUIEHOCTI BIIIOBIZAJIEHO aBTOPCHKOTO npasa, €THYHOT

BHKOPHCTOBYBAaTH BIJIMIOBITaIbHOCTI Ta CYCHUIBHOT

indopmaniiini pecypeu 3 CBIJIOMOCTI.

JIOTPUMaHHAM

ABTOPCBHKUX TIpaB,

€THYHHUX HOPM 1

MPUHLMIIIB CYCIITBHOT

CBi/IOMOCTI.
3narHicTh YMmiHHS e BukopucroBye 1upOBI TEXHONOTIi B
e(beKTI/IBHo BHUKOPHUCTOBYBaTU OCBiTHLOMy HpoueCi ISl AiSIBHOCTI,
3aCTOCOBYBATH nu(poBi IHCTPYMEHTH TOB'A3aHOI 3 IHpOpPMaLlI€l0, KOMYHIKALIEKO,
1 posi U1 pOGOTH 3 CTBOPEHHSIM KOHTCHTY, ocooucTIM

TEXHOJIOTIT B

iHpopMmariieo,

OJaronomyddsiM Ta BUPIMICHHAM IPOOIeM;
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[HcTuTYyMiiiHA
BIAJAHICTD

OCBITHBOMY opranizaiii koMmyHikaiiii, |® BuxopuctoBye nndpoBi TEXHOIOTIi IS
nporeci 1is CTBOPEHHSI LIU(POBOTO repcoHanisanii, OpraHi3auiiHol
BUKOHAHHS PI3HUX | KOHTEHTY, @ TAKOX JAJIS KOMYHIKallll 1 CIIBIpall,  MOTHBAalll
mpodeciiHuX MIATPUMKH 0COOHCTOTO aKkTHBHOL  y¥acTi  Ta npodeciiiHoro
3aBIaHb 6IAroToNTy TS TA 3pOCTaHHsI YYaCHHUKIB OCBITHBOTO IIPOLECY
BHpiMIeHHs MpodeciitHix YYaCHHKIB OCBITHBOTO IIPOLIECY;
npooiieM y IUPppPOBOMY
CEPEIOBHIIII.
3narHicTh YMIHHS T1IBUIIYBaTH e [Ipoekrye, cTBOpIOE Ta ajgantye uQpoBUit
npodeciitHo piBeHb UPPOBOT KOHTEHT A MigBUIIEHHA OU(poBoOi
MIPOEKTYBATH, FpaMOTHOCTi, po3BuBaTu KOMIICTCHTHOCT1, PO3BUTKY KPUTHYHOT'O
CTBOPIOBATH Ta KPUTHYHOTO MUCTICHHS MHUCJICHH  Td  COMIAJIbHOL  B3a€MOAN
AANTYBATH Ta COL{aTbHY B3aEMOJIiIO YYaCHHMKIB OCBITHBOTO MpOILIECY B YMOBax
1dpPOBHIl KOHTEHT | B yMOBAX pisHOMaHiTHOCTI, piBHOCTI Ta
. . . IHKJTIO3UBHOCTI;
3 ypaxyBaHHAM Pi3HOMaHITHOCTI,
oTped yJacHUKIB | pIBHOCTI Ta
OCBITHBOT'O IHKJTFO3UBHOCTI,
porecy 3a0e3reuyoun
JOCTYIIHICTb 1
e()eKTUBHICTh
ur(hpOBOTO HABYATIHLHOTO
CepeloBHIIA.
TaTHICTD MiHHSI BIIPOB/IXKyBaTu aCTOCOBYE TEXHOJOT1i LITyYHOTO
3 Vi e 3
IHHOBAIIHHO cy4acHi nugppoBi iHTeNeKkTy ans nudpoBoi TpaHcopmarii
BUKOPHUCTOBYBATH piH.ICHHH 3 METOKO OCBITHBOT'O IIPOLECY 3 METOKO IMABUIICHHSA
TEXHOJIOTIT i IBUIICHHS e(eKTHBHOCTI YIpaBIiHHSA # oOpraHizamii
IITY9HOTO ebexTHBHOCTI HABYAHHS, TIJABHIICHHS  €(QEKTUBHOCTI
iHTenexTy ms VTIPARITIHHS HABYAHHSM, B3A€MOZIii y4aCHHKIB OCBITHBOTO MpoLeCy
.. . Ta  e(QEeKTUBHOCTI  MOHITOpUHTY U
nUppoBOi B3a€EMOIIT MiX . AV . .
. OLiHIOBaHHA TpodeciiHOi 1 OCBITHBOI
Tpanchopmanii YYaCHUKaMH OCBITHBOTO . .
) JisUIBHOCTI.
OCBITHBOTO MpoIIeCy, a TAKOX
nporecy MOHITOPHHTY Ta

OLIIHIOBaHHS
npoeciiiHoi i OCBITHBOT
JISUTBHOCTI.

3narHicTh 10 YMIHHS BU3HAUATH e Pozymie CTpareriui npiopuTeTn
CTpaTeriyHOrOo crpareriusi HALlIOHAJIBHOI ~ OCBITHBOI TOIITUKU  Ta
MUCJICHHS Ta . . XY 1X p€a3ailill;
oprasizaniifHoro MPIOPHTETH OCBITHLOI o OpieHTyeTBCﬂ B CTPYKTYpi Ta
niepcTBa CHCTCMHU Ha (hyHKIIIOHYBaHHI OCBIITHBO'I' CUCTEMU,
JEMOHCTPYBaTH ® 3acTOCOBYE CTpareriyHe MHUCICHHS s
OpraHizaTopchKi Ta JIOBTOCTPOKOBOTO IIAaHYBaHHS OCBITHBOI
JiAEPChKi SIKOCTI B JisIBbHOCTI;
ocsitHROMY cepeosumi | ®  IIposiBisie JMAEPChKi SIKOCTI y KOMaHIHIN
po0oTi Ta MpodeciiiHii CIITHLHOTI,
e EdexruBHo  ympaBnse — 3MiHAaMH = B
OCBITHBOMY CEPEIOBHIIII.
3narHicTs 10 YMiHHA IU1aHYBAaTH, e [lnanye Ta BUKOHY€ OCBIiTHI 3aBHaHHS 3

CHCTEMHOTO
TUTAaHyBaHHS Ta
YIpaBIiHHS

OpraHi30BYBaTH Ta
pearizoByBaTH OCBITHIO

JOTPUMAaHHSM TEpPMIiHIB Ta CTaHJApTIB
SIKOCTI;
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OCBITHBOIO
TISTBHICTIO

IISUTBHICTD BiAIIOBIAHO
JIO CTpATeTIvyHUX IiIen

PamionanbHo BUKOPUCTOBYE HasBHI
pecypcH JUIS  JOCSTHEHHS HaBYAJIbHUX
Ppe3yNbTarTiB;

VYhopaBnse BracHUM YacoM Ta OCBITHIMH
pecypcamy  BIANIOBITHO 1O BH3HAYCHUX
MIPiIOPUTETIB;

Ininitoe, TIaHye Ta pealizoBye OCBITHI
HPOEKTH;

IlpuiiMmae  OOTpyHTOBaHI  YIPaBIIHCHKI
pileHHsI B Mexkax npodeciiHoi aBTOHOMIi.

3HaTHICTh 10
npodeciiftHoro
CHIBpOOITHHIITBA
Ta MapTHEPCTBA

Yminns OynyBaTu
edexTuBHI npodeciiini
CTOCYHKH Ta
MapTHEPCHKI BiTHOCUHH
3 pI3HUMH
CTEUKXOJIepaMu

PeanizoBye cy0'ekT-cy0'eKTHI CTOCYHKH 3
Y4acCHUKAaMH OCBITHBOTO MPOIECY, CIPUSE
peaizalii megaroriku mapTHEPCTRA,;
Hamaromkye eQeKkTuBHy KOMYHIKaLilo 3
OarbKamMu (IHIIIIIME 3aKOHHUMU
MIpEeICTaABHUKAMH ),

CriBnpanioe 3 Kojeramu JJisi JOCSTHEHHS
CIIUILHUX IE€ArOriYHMX LiIEH;
Hanaromkye KOHCTPYKTHBHY CHIiBIpAIllo 3
aJIMIHICTpAIII€I0 Ta IHIIUMH BHYTPIIIHIMH i
30BHIIIHIMH CTCHKXOICpaMU;

Inimiroe Ta WATpUMYE B3AEMOMIKD 3
MICIIEBOIO  TPOMAIOI0 I peaiizalii
OCBITHIX TIPOEKTIB,;

AKTHBHO CITpHsIE PO3BHUTKY 3aKJIaqy OCBITH
gepe3 yJacTh y CTpaTerivHuX iHiIliaTHBaXx.

3maTHICTh 0
BIIPOBAJKECHHS
IHHOBALlIMTHUX
OCBITHIX IPAKTHK i
PO3BUTKY
1HHOBAIIITHOT
KYJBTYPH B 3aKJIa/i
OCBITH

Biakpuricth 10 HOBHX
1J1ei, TOTOBHICTH
BITPOBAKyBaTH
iHHOBaIii Ta Oparu
y4dacTb y npodeciiHux
CIIIBHOTAX

Inimitoe Ta BOPOBAaKYE  IHHOBALINHI
MiXOAH B OCBITHROMY IPOIIECI;

bepe axtmBHY ywacte y mnpodeciitHux
CIIITFHOTAX Ta IMKUTBHOMY JKUTTI;
[posiBrisie i AMpUEMIHBICTG Yy IJIaHyBaHHI i
peaizariii OCBITHIX iHIIlIaTHB;

Crpuse (hopmyBaHHIO IHHOBAITiHHOT
KYJBTYPU B OCBITHBOMY 3aKJIaJli.
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